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CONTINUOUS ASSESSMENT PLAN 

Overview of Continuous Assessment Plan and Connection to the Conceptual Framework 

 

The Continuous Assessment Plan (CAP) of the Annsley Frazier Thornton School of 

Education (AFTSE) adheres to the guidelines for program and candidate assessment as 

delineated by the National Council for Accreditation of Teacher Education (NCATE) and the 

Kentucky Education Professional Standards Board (EPSB). The unit systematically collects and 

analyzes data on candidate growth and performance based on multiple forms of assessment from 

candidates, faculty, cooperating teachers, building leaders, and other education professionals. 

Additionally, the unit uses both aggregated and disaggregated data for program feedback, 

evaluation, and refinement. Data analysis and program evaluation are ongoing in both formative 

and summative capacities, with continuous input from stakeholders including candidates, 

education faculty, arts and sciences faculty, P-12 school and community partners, and the 

Advisory Committee for Education (ACE). 

 

The CAP is fully integrated with the conceptual framework of the AFTSE through its 

connection to the university’s and unit’s mission, theme, program objectives, and vision for the 

21
st
 century educator. The framework of the CAP centers around three transition points of 

assessment (Transition Point 1, Transition Point 2, and Transition Point 3/Exit) for both initial 

and advanced programs, with a variety of assessments and evaluation measures at each point. At 

the heart of each transition point is the theme of the AFTSE, Educator as Reflective Learner. 

Self-assessment and reflection are the cornerstones of initial and advanced practice in order for 

teachers, teacher leaders, and principals to exhibit and validate the knowledge, skills, and 

dispositions needed for truly effective practice. All benchmark and anchor assessments, 

dispositions assessments, and Capstone projects in initial and advanced programs, are aligned 

with the AFTSE’s Program Objectives, Kentucky Teacher Standards and/or ISLLC standards, 

and Valli’s (1997) types of reflection. Specialized Professional Association (SPA) standards, 

Kentucky Common Core Standards, and the Core Content for Assessment/Program of Studies 

are addressed through course assessments, specifically lesson planning and implementation, and 

detailed in course syllabi. Field and clinical experiences, including the internship experiences in 

the Instructional Leadership and School Administration Program, are undergirded by reflective 

practice and analyzed using Valli’s types of reflection. 

The Professional Growth Plan (PGP), completed at the entrance to the Master of Arts in 

Education in Teacher Leadership program (Transition Point 1) and the Educational Specialist in 

Instructional Leadership and School Administration program (Transition Point 1) and revised 

throughout, is based on self-assessment (and reflection on that assessment) of the Kentucky 

Teacher Standards (or ISLLC standards respectively), proficiency in the use of technology, 

dispositions, and the candidate’s school or district professional growth plan. Each candidate must 

reflect on his/her strengths and areas for growth to guide continuous progress in field experiences, 

internships, and professional development as key elements of the programs. At Transition Points 

two (2) and three (3), course assessments, benchmark or anchor assessments, field experiences, 

and the Capstone project contain Valli’s reflective components as fundamental to proficiency. 

 Movement through the three Transition Points in all initial and advanced programs 

involves successfully demonstrating proficiency in the knowledge, skills, and dispositions as 

delineated in the qualities and characteristics of effective teachers, teacher leaders, and principals 
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as described in the research on best practices, the knowledge bases of the AFTSE Program 

Objectives, and the state and professional association standards of the education community. The 

CAP of the AFTSE moves the candidate from the goal of developing into an effective educator 

to the reality of leading improvement in 21
st
 century schools. 

 Correspondingly, the CAP provides the AFTSE with comprehensive data on which to 

reflect systematically for program change. As a School of Education modeling reflective learning, 

the AFTSE must actively incorporate Valli’s types of reflection in its own data and program 

analysis in order to prepare highly effective educators and change agents for the success of 21
st
 

century learners. 

 The AFTSE’s CAP is continuously reviewed and revised as part of the unit’s program 

analysis and evaluation process. The most extensive revision occurred in 2006, when the unit 

moved from a portfolio system of candidate assessment to benchmark assessments across all 

programs. With the addition of the Master of Arts in Education in Teacher Leadership program 

(2009) and the re-design of the Instructional Leadership and School Administration program 

(2011), the AFTSE has established protocols for continuous assessment that include anchor 

assessments, field and internship evaluations, professional growth plans, and Capstone Projects 

unique to these programs.  

Multiple Measurements of the CAP 

 

The philosophy of the CAP is that the professional educator engages in a continuous, 

lifelong professional development process. Included in this process is the continuous assessment 

conducted by the candidate, the teacher education faculty, and relevant practitioners during 

initial and advanced certification/programs. Candidates in initial and advanced programs are 

assessed in multiple ways at various stages of their respective programs. The means of 

assessment for each program include the following components: 

 

 LiveText is used by candidates in all programs as both a tool to enter assessments as well 

as receive feedback on their performance. The unit uses LiveText for the purpose of 

managing and assessing candidate data, evaluating data for candidate proficiency, and 

analyzing data for program evaluation and improvement. 

 

 Program Objectives form the basis for candidates in all programs to demonstrate 

proficiency through individual course assessments, field and clinical evaluations, 

dispositions assessments, benchmark and anchor assessments, and standardized exams 

(where applicable). Based on these assessment data, the candidate who achieves 

proficiency:  

1) Collaborates with education stakeholders, including parents, teachers, administrators, 

and the community, to improve student learning and achievement; 

2) Reflects on diverse field and clinical experiences, making instructional decisions 

based on individual learner needs; 

3) Demonstrates educator dispositions that value the dignity and unique development of 

individual learners, and the intellectual, moral, ethical, and professional competencies 

that characterize effective teaching and leading; 

4) Analyzes data to make pedagogical and content based decisions that inform teaching, 

learning, leading, and achievement in the 21
st
 Century; and  
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5) Employs Valli’s five reflective processes which include technical, personalistic, 

deliberative, in and on action, and critical reflection. 

            Education course objectives and assessments are aligned with the AFTSE Program  

            Objectives in order to  measure candidate performance and proficiency. 

 

 Benchmarks/Anchors are course, program, and field-based assessments which have been 

developed as a specific means to measure critical elements of candidate knowledge and 

skills as related to the Kentucky Teacher Standards, ISLLC standards, and professional 

standards from relevant learned societies (e.g., NCTM, NSTA, CEC, etc.). Benchmark 

assessments for initial certification programs are consistent across candidates to provide 

comparative data; benchmark and anchor assessments in advanced programs vary by 

program, but are consistent between program candidates. (Anchor assessments are part of 

the CAP for the Master of Arts in Education in Teacher Leadership and the Instructional 

Leadership and School Administration programs in keeping with EPSB standards and 

leadership emphases.) The Capstone Project (advanced programs) is required for 

successful exit from the designated program. 

 

 Field, Practicum, and Internship Experiences are required in all programs, with specific 

(hourly) requirements based on individual program requirements. Diversity in field sites 

is a priority – both with respect to P-12 student population and cooperating 

teacher/building leader. In addition to the requirements for hours spent in diverse partner 

schools, the AFTSE requires candidates to collect performance assessments from 

cooperating teachers/principals after each field/internship placement. These evaluations 

are part of the candidate’s progress through transition points. 

 

 Dispositions are self-assessed by all candidates at each transition point as well as 

institutionally assessed by faculty, cooperating teachers and principals, and professional 

semester supervisors. These assessments are used to evaluate the dispositions described 

by national organizations (NCATE, InTASC, ISLLC) and correlated with the Kentucky 

Teacher Standards. Initial and advanced candidates use the same instrument (see 

Appendix A) except in the Master of Arts in Education in Teacher Leadership and 

Instructional Leadership and School Administration programs. Dispositional concerns of 

candidates in all programs are addressed in a Dispositions Intervention Plan that is 

monitored by faculty and the candidate’s advisor or university supervisor. 

 

 Professional Growth Plans are individualized plans that guide an initial candidate’s 

growth and progress through the professional semester and an advanced candidate’s 

growth and progress through all three transition points. These plans have substantive 

reflective components, are developed collaboratively between candidates, faculty, 

advisors, and P-12 building leaders, and guide candidates’ professional development. 

 

 Completion of Professional Requirements includes the Praxis II series of assessments, 

which provide a nationally standardized, summative evaluation of candidates’ general 

and subject-specific knowledge of teaching skills and content. The Kentucky Teacher 

Internship Program (KTIP) is an additional professional requirement of the EPSB, during 

candidates’ first year of teaching after graduation and prior to final certification. 

[Candidates in the Instructional Leadership and School Administration program must 
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pass the Kentucky Principal Test (KyPT) and the School Leadership Licensure 

Assessment (SLLA) for full certification.] 

 

 Academic Preparedness and Status include a wide range of general achievement data that 

are gathered to provide a means of evaluation for the individual candidate, program and 

unit. Entrance exams such as the GRE, GPA across content and within education courses, 

interviews for program admission, writing prompts to indicate skill levels, technology 

skill surveys, and progress within and exit from programs are examples of the required 

data. 

 

The following charts provide an overview of the measurements of the AFTSE continuous 

assessment components for each program and the transition point at which they are required. 

 

Initial Certification Program, Undergraduate Education 

 

Component 
TP 1: Admission 

to Teacher 
Education 

TP 2: Admission 
to Professional 

Semester 

TP 3: Exit / 
Certification 

University entrance requirements; AFTSE requirements: 
1) ACT composite score of 21 OR SAT score of 970 OR 
acceptable PRAXIS I/PPST scores; 2) minimum B- in all 
education courses (all TPs); 3) minimum C+ in Engl 101, 
Comm 103 or 205, Math 101 and Math 102; 4) cumulative 
GPA of 2.5 
 

x   

Professional interview x   

Writing prompt x   

Kentucky Certified Personnel Code of Ethics x x x 

Maintenance of appropriate GPA (2.5 cum; 2.5 major – 
middle/secondary) 

x x x 

Successful completion of benchmarks x x x 

Teaching dispositions institutional assessment 
(with remediation as appropriate) 

x x x 

Teaching dispositions self-assessment x x x 

Faculty recommendation x x x 

Successful completion of all required coursework (3/4 of 
education coursework and courses in major for admission 
to professional semester) 

x x x 

Successful completion of field experience requirements x x  

Assessment of field experience by Cooperating Teachers x x  

Successful completion of Professional Semester 
requirements (benchmarks, surveys, professional growth 
plan) 

  x 

Assessment of the Professional Semester by Cooperating 
Teachers &  University Supervisors 

  x 

Candidate Performance Record   x 
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Passing scores on appropriate Praxis examinations   x 

 
 

Initial Certification Program, Master of Arts in Teaching (MAT) 
 

Component 
TP 1: Admission 

to Teacher 
Education 

TP 2: Admission 
to Student 
Teaching 

TP 3: Exit / 
Certification 

University entrance requirements (baccalaureate degree 
from accredited institution; 2.75 on 4.0 scale overall GPA 
for all undergrad coursework; 3.0 GPA in undergrad major; 
satisfactory scores on GRE or other approved exam; 
recommendations, official transcripts from all higher ed 
institutions attended; TOEFLiBT if applicable for English as 
second language applicants)  

x   

Aggregate university entrance requirements as a Bellarmine 
factor*  

x   

Maintenance of appropriate GPA (3.0 cum on 4.0 scale) x x x 

Professional interview (evidence of competency) x   

Writing prompt (evidence of competency) x   

Kentucky Certified Personnel Code of Ethics x x x 

Successful completion of benchmarks x x x 

Teaching dispositions institutional assessment 
(with remediation as appropriate) 

x x x 

Teaching dispositions self-assessment x x x 

Faculty recommendation x x x 

Successful completion of all required coursework x x x 

Successful completion of field experience requirements x x  

Assessment of field experience by Cooperating Teachers x x  

Successful completion of Professional Semester 
requirements (benchmarks, surveys, professional growth 
plan) 

  x 

Assessment of the Professional Semester by Cooperating 
Teachers &  University Supervisors 

  x 

Candidate Performance Record   x 

Passing scores on appropriate Praxis examinations** x  x 

*Bellarmine Factor is an aggregate score combining minimum guidelines for GRE, GMAT, and LSAT scores and  

 Major GPA + Cum GPA and GRE scores = 1400 

 Major GPA + Cum GPA and GMAT scores = 1000 

 Major GPA + Cum GPA and LSAT scores = 750 
**Admission to the School of Education requires the passage of one content area Praxis II exam. 
 

Advanced Programs, Master of Arts in Education and Rank I 
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Component 
TP 1: Admission 

to Program 

TP 2: Mid-point 
Review of Core 
Requirements 

TP 3: Exit from 
Program 

University entrance requirements for MAED (baccalaureate 
degree from accredited institution; 2.75 on 4.0 scale overall 
GPA for all undergrad coursework; 3.0 GPA in undergrad 
major; satisfactory scores on GRE or other approved exam; 
recommendations, official transcripts from all higher ed 
institutions attended; teacher certification at program level 
of application; TOEFLiBT if applicable for English as second 
language applicants) Note:  MAED in Teacher Leadership 
requires current teaching position. 

x   

University entrance requirements for Rank I (valid 
professional teaching certificate; written professional 
development plan; recommendations from current principal 
and supervisor; GRE, TOEFLiBT if applicable for English as 
second language applicants) 

x   

Aggregate University entrance requirements as a 
Bellarmine factor* 

x   

Professional Growth Plan (PGP) including self-
assessments** 

x x x 

Faculty recommendation(s) x               x x 

Maintenance of appropriate GPA (3.0 cum on 4.0 scale) x x x 

Successfully completed benchmarks/anchor assessments  x x 

Teaching dispositions institutional assessment 
(with remediation as appropriate) 

x x x 

Teaching dispositions self-assessment x x x 

Successful completion of all required coursework  x x 

Field experience evaluations/practicum completion (where 
applicable) 

 x x 

Successful completion of Capstone Project   x 

 
*Bellarmine Factor is an aggregate score combining minimum guidelines for GRE, GMAT, and LSAT scores and  

 Major GPA + Cum GPA and GRE scores = 1400 

 Major GPA + Cum GPA and GMAT scores = 1000 

 Major GPA + Cum GPA and LSAT scores = 750 
**Self-assessments may include a technology screening, a Kentucky Teacher Standards (Advanced Level) self-assessment, and 
reflection on the Professional Code of Ethics for Kentucky School Certified Personnel. 

 

Advanced Programs, Educational Specialist in Instructional Leadership and School 

Administration 
 

Component 
TP 1: Admission 

to Program 

TP 2: Completion 
of Core 

Requirements 

TP 3: Exit from 
Program 

University and program entrance requirements  x   

Self-assessment on ISLLC standards x x x 

Maintenance of appropriate GPA x x x 
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Professional Growth Plan x x x 

Code of Ethics for Administrators; KY Code of Ethics  x x x 

Successfully completed anchor assessments  x x 

Teaching dispositions institutional assessment 
(with remediation as appropriate) 

x x x 

Teaching dispositions self-assessment x x x 

Field experience/internship evaluation(s)  x x 

Successful completion of all required coursework  x x 

Successful completion of Capstone Project   x 

 

 

Continuous Assessment – Undergraduate Education Initial Certification 

 

 Candidates in the undergraduate education program seeking initial certification are made 

aware of the continuous assessment process in their initial education coursework, field 

experience placements, initial benchmark assessment (typically the Web Page Design for 

Content Enhancement in Educ 116 – Computer Applications in Education), and faculty advising. 

The faculty advisor serves a very important role in relation to the intensity of the required dual 

certification program for elementary and middle school candidates. Elementary candidates who 

successfully complete TP 3will receive certification in elementary education (P-5) and learning 

and behavior disorders (P-12). Middle school candidates will receive certification in one content 

area (language arts, mathematics, science, or social studies) and learning and behavior disorders 

(P-12). Candidates in secondary education (8-12) will receive certification in a content 

concentration area (biology, chemistry, English, mathematics, or social studies), and have both 

an education faculty advisor and a faculty advisor in their specific area of concentration. 

 

 At the beginning of their education coursework, candidates are directed to the Advising, 

Benchmarks, and Data Handbook (ABD) for initial certification programs, and the Advising, 

Anchors, and Data Handbook (AAD) for advanced programs, on the AFTSE web site, which 

contain specific information on program requirements at each transition point, and to the online 

Bellarmine Course Catalog (https://catalog.bellarmine.edu/2011-2012/), which contains 

admission requirements, required courses, and course descriptions. Prior to admission to teacher 

education, all undergraduate education candidates take Educ 200 (Foundations of Education) and 

Educ 112/131 (Introduction to the School of Education), where they receive very specific 

information about each Transition Point and its requirements. Candidates receive continuous 

feedback on their performance from their education faculty advisor during required advising 

sessions (at least once per semester), through field evaluations by cooperating teachers, 

dispositions assessments and benchmark scoring (on LiveText), and in their coursework with 

education faculty.    

 

Candidates seeking admission to the School of Education (TP 1) receive a letter of 

acceptance or denial (with specific reasons for non-acceptance). Candidates are provided 

feedback on their admissions interview by education faculty and P-12 professionals (see 

Appendix A) and their writing prompt score as part of their admission letter. Feedback on 
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admission is generated by the education faculty as they vote as one body for each candidate 

individually. Faculty meetings to consider candidates for admission are held in August, 

December, and May of each academic year. The undergraduate chair and/or candidate’s advisor 

meets in person with candidates who are denied admission or who have been admitted with a 

dispositional concern(s) to begin the process of a Dispositions Intervention Plan (see Appendix 

A). 

 

 Candidates seeking admission to the professional semester (TP 2) are provided evaluation 

feedback by cooperating teachers in their field practicum (the year prior to the professional 

semester), by their university practicum supervisor (who assesses their teaching lessons; see the 

―Pre-professional Semester Teaching Assessment Form‖ in Appendix A.), by education faculty 

teaching their methodology courses, and by their faculty advisor. Additional performance 

feedback on benchmark assessments and dispositions is accessed through LiveText.  Candidates 

who are not admitted to TP 2 are notified by letter and meet with the undergraduate chair and/or 

faculty advisor. 

 

 Candidates completing their professional semester receive multiple forms of performance 

feedback data through the ―Candidate Performance Record‖ (CPR; see Appendix A; full 

Professional Semester Handbook in Appendix F), comprised of evaluations by cooperating 

teacher(s) and the university supervisor. Successful completion of the professional semester (and 

the CPR) is a requirement for TP 3 – exit from the program. 

 

 Table 1. summarizes the assessment requirements at each of the transition points and 

their connection to the Kentucky Teacher Standards (KTS). A sampling of these assessments can 

be found in Appendix A. 

 

TABLE 1.  UNDERGRADUATE EDUCATION INITIAL CERTIFICATION 
 
         Transition Point 1 – Admission to Teacher Education 

Benchmark Projects / Assessments Course  
Connections to KY 
Teacher Standards 

Philosophy Paper Benchmark EDUC 200 1, 3, 6, 7, 8 
 

Technology - Web Page Design for Content 
Enhancement 

EDUC 116 6 
 

Teaching Dispositions Self-Assessment EDUC 200 1 - 10 
 

Teaching Dispositions Institutional Assessment EDUC 200 1 - 10 
 

Admission Interview and Writing Prompt EDUC 112/131 1, 3, 6, 7, 8 
 

Field Placement Evaluation Forms Each course with a field placement 1, 7, 8 
 

 
        Transition Point 2 – Admission to Professional Semester 

Benchmark Projects / Assessments Course 
Connections to KY 
Teacher Standards 

Classroom Management Paper 
EDUC 309 (E/M)*  
EDUC 355 (S)** 

1, 3, 4, 7 
 

Standards Based Unit of Study 
EDUC 312 (E/M)  
EDUC 342 (S) 

1 – 9 
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Teaching Dispositions Self-Assessment 
EDUC 309 (E/M) 
EDUC 342 (S) 

1 - 10 
 

Teaching Dispositions Institutional Assessment 
EDUC 312 (E/M) 
EDUC 342 (S) 

1 - 10 
 

Field Evaluation Forms Each course with a field placement 1, 2, 3, 7, 8 
 

Pre-professional Semester Teaching Assessment 
EDUC 111,122 (E/M) 
EDUC 355, 132 (S) 

1, 2, 3, 4, 5, 6 
 

*Elemenary/Middle Program 
**Secondary Program 

 
         Transition Point 3 Professional Semester – Exit / Certification 

Benchmark Projects / Assessments Course 
Connections to KY 
Teacher Standards 

Collaboration/Leadership Paper Professional Semester 8 & 10  

Observed Lessons Professional Semester 1 – 9  

Standards Based Unit of Study Professional Semester 1 – 9   

Professional Growth Plan 
Professional Semester with University 
Supervisor and Cooperating Teacher 

9 
 

Kentucky Teacher Standards Self-Assessment Professional Semester 7 & 9  

Teaching Dispositions Self-Assessment Professional Semester 1 - 10  

Teaching Dispositions Institutional Assessment 
Completed by University Supervisor and 
Cooperating Teacher 

1 - 10 
 

Candidate Performance Record Document (CPR) Professional Semester I – 10  

Survey of the Professional Semester  Professional Semester 7  

Evaluation Forms Professional Semester 7   

 

Continuous Assessment – Graduate Education Initial Certification (Master of Arts in Teaching) 

 

Candidates in the Master of Arts in Teaching (MAT) initial certification program share 

many of the same assessment measures within the CAP as the undergraduate candidates, with the 

exception of the required dual certification (elementary and middle school). Generally the 

differences involve the accelerated nature of the MAT program (completion in five semesters) 

and its primary focus on pedagogy. Courses are delivered in a ―module‖ format, with several 

courses combined within one module. Candidates are acquainted with the CAP and its 

requirements informally during the university admission process, but formally during the MAT 

mandatory orientation held before Module I. MAT candidates are expected to consult the 

Advising, Benchmarks, and Data Handbook (ABD) on the AFTSE web site, which contains 

specific information on program requirements at each of the three transition points, and the 

online Bellarmine Course Catalog (https://catalog.bellarmine.edu/2011-2012/), which contains 

admission requirements, required courses, and course descriptions. Candidates are assigned a 

faculty advisor at the orientation, who will advise the candidate throughout the program. The 

advisor is one of the major sources of feedback to the candidate on his/her progress and 

performance, in addition to course instructors, cooperating teachers in field experiences and 

during the professional semester, the university supervisor of the professional semester, and 

dispositions and benchmark feedback on LiveText.  
 

Perhaps the most significant difference between the undergraduate program and the MAT 

program involves the timing for completion of Praxis II tests. MAT candidates seeking 
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admission to the School of Education (TP 1) must pass one content area Praxis II test prior to 

admission and the remaining required tests prior to TP 3. For example, a candidate desiring 

middle grades certification in English and Social Studies would have to pass one of the two 

content area Praxis tests for admission. The remaining admission requirements are essentially the 

same. Additionally, MAT candidates seeking middle school certification may choose one content 

area (language arts, mathematics, science, or social studies), or two content areas for 

specialization. Middle school candidates desiring to become certified in learning and behavior 

disorders (P-12; LBD) may choose this specialization as one of their content areas, but must 

choose another subject specific content area in addition to LBD. The LBD endorsement would 

be in addition to completion of all MAT requirements for TP 3. 

 

MAT candidates seeking admission to the AFTSE receive a letter of acceptance or denial 

(with specific reasons for non-acceptance). Candidates are provided feedback on their 

admissions interview by education faculty and P-12 professionals (see Appendix A) and their 

writing prompt score as part of their admission letter. Feedback on admission is generated by the 

education faculty as they vote as one body for each candidate individually. Faculty meetings to 

consider candidates for admission are held in August, December, and May of each academic 

year. The graduate director and/or candidate’s advisor meets in person with candidates who have 

been admitted with a dispositional concern(s) to begin the process of a Dispositions Intervention 

Plan (see Appendix A). 

Table 2. summarizes the assessment requirements for the MAT program at each of the 

transition points and their connection to the Kentucky Teacher Standards (KTS). A sampling of 

these assessments can be found in Appendix A. and Appendix B. 

 
TABLE 2.  GRADUATE EDUCATION INITIAL CERTIFICATION (Master of Arts in Teaching) 
 

Transition Point 1 – Admission to Teacher Education 

Benchmark Projects / Assessments Course* 
Connections to KY 
Teacher Standards 

Philosophy Paper Mod I 1, 3, 6, 7, 8  

Classroom Management Paper Mod I 1, 3, 4, 7  

Kentucky Teacher Standards Self-Assessment Mod I  7  

Teaching Dispositions Self-Assessment Mod I  1 - 10  

Teaching Dispositions Institutional Assessment Completed by Mod I instructor 1 - 10  

Field Placement Evaluation Forms Each course with a field placement 1, 7, 8  

 
Transition Point 2 – Admission to Professional Semester 

Benchmark Projects / Assessments Course* 
Connections to KY 
Teacher Standards 

Standards Based Unit of Study (theoretical)  Mod IV Elem & Middle/Secondary 1 – 9  

Technology - Web Page Design for Content 
Enhancement 

Mod III Elem & Middle/Secondary 6 
 

Teaching Dispositions Self-Assessment Mod IV 1 - 10  

Teaching Dispositions Institutional Assessment Completed by Mod IV instructor 1 - 10  
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Field Placement Evaluation Forms Each course with a field placement 1, 2, 3, 7, 8  

 
Transition Point 3 – Exit from Program 

Benchmark Projects / Assessments Course (Mod V)* 
Connections to KY 
Teacher Standards 

Collaboration/Leadership Paper Professional Semester 8 & 10  

Observed Lessons Professional Semester I – 9   

Standards Based Unit of Study Professional Semester I – 9  

Professional Growth Plan 
Mod V with University Supervisor and 
Cooperating Teacher 

9 
 

Kentucky Teacher Standards Self-Assessment Mod V 7 & 9  

Teaching Dispositions Self-Assessment Mod V 1 – 10  

Teaching Dispositions Institutional Assessment 
Completed by University Supervisor and 
Cooperating Teacher 

1 - 10 
 

Field Placement Evaluation Forms Each course with a field placement 1, 2, 3, 7, 8  

 
*Mod I Elem:   MAT 501, 520, 525              Mod I Middle:  MAT 501, 502, 505, 509       Mod I Sec:  MAT 501, 502, 507, 509 
 Mod II Elem:   MAT 535, 540, 550             Mod II Middle:  MAT 605, 610                      Mod II Sec:  MAT 605, 610 
 Mod III Elem:  MAT 600, 615                     Mod III Middle: MAT 600, 614, 615              Mod III Sec: MAT 600, 614, 615 
 Mod IV Elem:  MAT 555, 560                     Mod IV Middle: MAT 545; MAT 580,586,     Mod IV Sec: MAT 545; MAT 582 or 588 or  
                                                                                             590, and/or 596 (based on                       592 or 598 
                                                                                             content area(s) chosen 
 
Mod V Elem:   MAT 630, 635 (Prof. Semester)     Middle MAT 643, 644 (Prof. Semester)     Sec MAT 648, 649 (Prof. Semester) 
 

Continuous Assessment – Option 6 Alternative Certification in Graduate MAT Program 
 

 Bellarmine Alternative Certification (Option 6) candidates, as required by administrative 

regulation 16 KAR 9:080, are enrolled in the MAT program and must fulfill all of the 

requirements of that program. Additionally, alternative certification candidates are required to: 

 

 Sign a copy of the Professional Code of Ethics for Kentucky School Certified Personnel; 

 Implement a mentoring plan developed by employing school and the university (which 

includes dates and times of formal observations, coaching and conferencing); 

 Be observed, coached, and mentored for a minimum of 15 hours per semester by a 

university assigned mentor (see Alternative Certification Candidate Log, Appendix B; 

observation instrument is the Pre-Professional Semester Teaching Form, Appendix A); 

 Attend three of five required professional learning community sessions; 

 Keep a weekly journal that will be read by the university mentor that outlines positive 

experiences, what needs improvement, and questions; 

 Communicate weekly with the university mentor and school mentor; and 

 Schedule weekly meetings with the school mentor (documented). 

Alternative certification candidates are held to the same continuous assessment 

requirements as all MAT candidates, including those at TP 3 (during the professional semester 

experience). Candidates are acquainted with the CAP and its requirements informally during the 

university admission process, but formally during the MAT mandatory orientation held before 

Module I. Information on Option 6 policies and procedures is particularly critical for those 
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candidates who are considering the alternative certification option. MAT candidates are expected 

to consult the Advising, Benchmarks, and Data Handbook (ABD) on the AFTSE web site, which 

contains specific information on program requirements at each of the three transition points, the 

online Bellarmine Course Catalog (https://catalog.bellarmine.edu/2011-2012/), which contains 

admission requirements, required courses, course descriptions, and policies regarding alternative 

certification, and most important, the Alternative Certification Handbook. For example, the 

number of required field hours for designated modules is reduced for alternative certification 

candidates in alignment with their full time teacher of record status. Thus, candidates who 

become teachers of record under Option 6 during their MAT program must be aware of these 

specific policies and requirements. The AFTSE believes that alternative certification is an 

important option for MAT candidates, however is most concerned with high quality instruction 

by well-prepared educators for P-12 students. Therefore, effective August, 2011, the AFTSE will 

consider candidates for alternative certification only after they have successfully completed 

Module I, unless candidates can show documentation of prior teaching or teacher’s aide 

experience. 

Documentation of the mentoring plan and its fulfillment is done each semester (see 

Appendix B.) AFTSE full-time faculty serve as mentors in addition to adjunct faculty, and all 

mentors are trained by the unit in the policies and procedures for supervision. Alternative 

certification policies and procedures are included in Appendix B. (A complete description of the 

alternative certification plan and requirements can be found in the Alternative Certification 

Handbook in the Master of Arts in Teaching Program Review Document.) 

Continuous Assessment – Graduate Education Master of Arts in Education and Rank I Programs 

 

 Candidates in the Master of Arts in Education (MAEd) and Rank I Programs (the Master 

of Arts in Education in Teacher Leadership has its own continuous assessment plan section 

following this narrative) follow the CAP format of three transition points with specific 

requirements at each, including a continuously evolving professional growth plan, specific 

benchmark or anchor assessments, and a culminating Capstone Project. The advanced 

candidate’s program advisor plays a significant role in guiding the candidate through specific 

program requirements and beginning the Professional Growth Plan (PGP) process. Additionally, 

advanced candidates are directed to the Advising, Anchors, and Data Handbook (AAD) on the 

AFTSE web site, which contains specific information on program requirements at each transition 

point, and to the online Bellarmine Course Catalog (https://catalog.bellarmine.edu/2011-2012/), 

which contains admission requirements, required courses, and course descriptions. (Candidates 

in the Instructional Leadership and School Administration Program have their own handbook.) 

Progress through the transition points is determined by a graduate committee composed of the 

graduate director and faculty who teach and/or advise in specific masters or Rank I programs. 

Candidates receive feedback on their performance and progress through advisory meetings, 

course and anchor assessments, dispositions assessments (and intervention plans, if needed), and 

faculty working with them on the culminating project. The essence of the advanced program is 

its individualized nature based on the needs of the candidate and reflected in the individualized 

PGP.  

Table 3. summarizes the assessment requirements for the MAEd programs at each of the 

transition points and their connection to the Kentucky Teacher Standards (KTS) – Advanced 

Level. A sampling of these assessments can be found in Appendix A. (Dispositions, SBUS, Web 
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Page for Content Enhancement) and Appendix C. Table 4. summarizes the assessment 

requirements for the Rank I (non-degree) programs at each of the transition points and their 

connection to the Kentucky Teacher Standards Advanced Level (KTS) 

 

TABLE 3.  GRADUATE EDUCATION MASTER OF ARTS IN EDUCATION PROGRAMS* 
 

Transition Point 1 

Documents Course 
Connections to KY Teacher 

Standards (Adv. Level) 

Dispositions Assessments 1st 3-6 credit hours (or EDUG 672) 1 - 10  

Professional Growth Plan (PGP) Initial Coursework 7, 9  

Discussion and approval to continue by grad committee    

 

Transition Point 2 

Benchmark/Anchor Projects Course 
Connections to KY Teacher 

Standards (Adv. Level) 

Research Proposal EDUG 601 7 - 10  

Standards Based Unit of Study (SBUS) EDUG 636 1 - 6   

Diagnostic Reading Case Study (Read & Writ Endorse.) LITR 663 1, 2, 3, 4, 5, 6, 7, 8  

Web Page for Content Enhancement EDUG 648 6  

Dispositions Assessments EDUG 672 1 - 10  

PGP EDUG 644 1 – 10  

Discussion and approval to continue by grad committee    

 
Transition Point 3 

Culminating Assessments Course/Track 
Connection to KY Teacher 

Standards (Adv. Level) 

Practicum/Culminating Project LITR 670 1 - 10  

Culminating Project / Praxis Exams 
EDUG 613 
LBD endorsement 

1, 7, 8 & 10 
 

Dispositions Assessments LITR 670/EDUG 613 1 - 10  

PGP LITR 670/EDUG 613 1 - 10  

Exit from program (all requirements met)    

 
*Master of Arts in Education in Teacher Leadership not included. 

 

TABLE 4.  GRADUATE EDUCATION RANK I PROGRAMS* 
Transition Point 1 

Documents Course 
Connection to KY Teacher 

Standards (Adv. Level) 

Dispositions Assessments 1st 3-6 credit hours (or EDUG 672) 1 - 10  

Professional Growth Plan (PGP) Upon admission) 7, 9  

Discussion and approval to continue by grad committee    

 

Transition Point 2 

Benchmark/Anchor Projects Course 
Connection to KY Teacher 

Standards (Adv. Level) 

Transcript for completion of 15 credit hours Upon completion of coursework 1 - 10  

Dispositions Assessments LITR 645/SPED 525 or after 12 1 - 10  
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credit hours 

PGP 
LITR 645/SPED 525 or after 12 
credit hours 

1 - 10 
 

Discussion and approval to continue by grad committee    

 
Transition Point 3 

Culminating Assignments Course/Track 
Connection to KY Teacher 

Standards (Adv. Level) 

Practicum/Culminating Project LITR 670 1 - 10  

Culminating Project 
EDUG 697, 698, and / or 699 
non-certification program  

1 - 10 
 

Culminating Project / Praxis Exams EDUG 613 (LBD endorsement) 1 - 10  

Dispositions Assessments LITR 670/EDUG 613 1 - 10  

PGP LITR 670/EDUG 613 1 - 10  

Exit from program (all requirements met)    

 
*Endorsement in Teacher Leadership not included. 

 

Continuous Assessment - Master of Arts in Education in Teacher Leadership 

The Continuous Assessment Plan of the Master of Arts in Education in Teacher 

Leadership (P-12) program is fully integrated with the conceptual framework of the AFTSE 

through its connection to the unit’s mission, theme, program objectives, and vision for the 21
st
 

century teacher leader. The framework of the continuous assessment plan centers around three 

transition points of assessment (Transition Point 1, Transition Point 2, and Transition Point 

3/Exit), with a variety of assessments and evaluation measures at each point. At the heart of each 

transition point is the theme of the AFTSE, Educator as Reflective Learner. Self-assessment and 

reflection are the cornerstones of advanced practice, particularly for teacher leaders. The 

Professional Growth Plan, completed at entrance to the program (Transition Point 1) and revised 

throughout, is based on self-assessment (and reflection on that assessment) of the Kentucky 

Teacher Standards (Advanced Level), proficiency in the use of technology, dispositions, and the 

candidate’s school or district professional growth plan. Each candidate must reflect on his/her 

strengths and areas for growth, forming the basis for individualized professional development as 

a key element of the program. At Transition Points 2 and 3, course assessments, anchor 

assessments, field experiences, and the Capstone project contain Valli’s reflective components as 

fundamental to proficiency. 

 Additionally, all anchor assessments and the Capstone project are meshed with the 

Annsley Frazier Thornton School of Education Program Objectives and the goal of the Master of 

Arts in Education in Teacher Leadership program. Movement through the three transition points 

involves successfully demonstrating proficiency in the knowledge, skills, and dispositions as 

delineated in the qualities and characteristics of effective teacher leaders as described in the 

Program Narrative and the Teacher Leader Knowledge Base of the program review document. 

The continuous assessment plan of the Master of Arts in Education in Teacher Leadership 

program moves the teacher leader candidate from the goal of developing into an effective teacher 

leader to the reality of leading improvement in 21
st
 century schools. 

 The components of the continuous assessment plan for the Master of Arts in Education in 

Teacher Leadership (P-12) program include multiple assessments as follows: 
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1) University and program entrance requirements: bachelor’s degree from an accredited 

institution (official transcripts), application with letter of intent, two letters of 

recommendation (including the candidate’s building principal/designee/or other 

education professional as appropriate), appropriate GRE scores, evidence of teacher 

certification, requisite GPA; 

2) Self-assessment on Kentucky Teacher Standards - Advanced Level (all transition 

points);  

3) Self and institutional assessments on dispositions (Transition Points 1 & 3) (see 

Appendix D.); 

4) Technology screening self-assessment; 

5) Professional Growth Plan (all transition points) (see Appendix D.); 

6) Anchor Assessments 1 and 2  (Transition Point 2) (see Appendix D); 

7) Capstone project (Anchor Assessment 3); 

8) Field experience evaluation from cooperating teacher/principal (see Appendix D.); 

and 

9) Successful completion of required course assessments. 

 

Successful movement from one transition point to the next is contingent upon proficiency 

in all anchor assessments (as determined by assessment rubrics), Professional Growth Plan 

completion, and satisfactory course completion. Exit from the program is contingent upon 

successful completion of all program requirements and the Capstone project (Anchor 

Assessment 3). Feedback on candidate performance is provided to the teacher leader candidate 

through course and anchor assessment rubrics, written feedback on course assessments, 

collaboration with candidates’ school and district personnel, and continuous conferencing with 

the university mentor assigned to each candidate at the beginning of the program. The university 

mentor, working with the candidate and the candidate’s school principal or professional 

designee, is the convener of the initial collaboration on the candidate’s Professional Growth 

Plan, and maintains this collaborative ―professional learning community‖ throughout the teacher 

leader candidate’s program (minimally at each transition point). The mentor functions as an 

advisor to the program, a communicator of progress through verbal and written feedback, and as 

the ―gate-keeper‖ for any dispositional concerns that may arise with the teacher leader candidate. 

 

 Teacher leader candidates are required to self-assess their dispositions on the Master of 

Arts in Education in Teacher Leadership (P-12) Teaching Dispositions Self-Assessment at 

transition points 1 and 3. Additionally, each candidate must have a minimum of one institutional 

dispositions assessment (completed by the candidate’s principal/professional designee, course 

instructor, and/or university mentor) transition points 1 and 3. The institutional assessment is the 

same instrument as the candidate’s self-assessment to provide a comparative evaluation. The 

assessment of teacher leader dispositions is integral to the candidate’s Professional Growth Plan 

development and success in the teacher leader program. The Teaching Dispositions Self or 

Institutional Assessment is based on the Kentucky Teacher Standards (Advanced Level), the 

AFTSE Program Objectives, and the characteristics of a Bellarmine teacher leader graduate. The 

continuous assessment of teacher leader dispositions affords the candidate and education 

professionals, including program faculty, the opportunity to engage in collaborative conversation 

about progress and any concerns about specific dispositions. Concerns that are deemed 
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significant require that the university mentor and/or course instructor initiate a Dispositions 

Intervention Plan with a timeline for successful remediation (see Appendix A.). 

 

Specific Transition Point Assessments 

 

 Transition Point 1 

o Professional Growth Plan co-designed by the candidate, principal and university 

mentor and based on the candidate’s school-based Professional Growth Plan as 

well as the school’s Consolidated School Improvement Plan or equivalent.  The 

candidate is asked to reflect on knowledge, skills and dispositions as well as the 

Professional Code of Ethics for Kentucky School Certified Personnel to identify 

additional growth areas for incorporation into the Professional Growth Plan. 

o A technology assessment that will provide baseline data to guide candidate 

expertise in Advanced-level criteria of the Kentucky Teacher Standard Six: The 

Teacher Demonstrates the Implementation of Technology   

o A Kentucky Teacher Standards (Advanced Level) Self-Assessment 

o A Teaching Dispositions Self-Assessment 

o A Teaching Dispositions Institutional Assessment 

 

 Transition Point 2 

o A Midpoint Review: the candidate will complete a Midpoint review of the 

Professional Growth Plan in conjunction with the university mentor and 

principal/designee based on evidence from the candidate’s evaluation and upon 

impact on student achievement after implementing the Professional Development 

Plan.  The candidate will use data from the review to revise the Professional 

Growth Plan based on progress toward goals and emergence of additional areas 

for growth. 

o A Kentucky Teacher Standards (Advanced Level) Self-Assessment 

o Anchor Assessments: 

o Anchor Assessment 1 will evaluate the candidate’s ability to analyze data, 

mobilize a stakeholder group to address equity in a school, and develop 

and implement a plan to close the achievement gap in a school setting. 

o Anchor Assessment 2 will evaluate the candidate’s ability to analyze a 

school’s data and Consolidated School Improvement Plan, collaborate 

with a stakeholder group to prioritize professional development priorities 

and lead a professional development initiative in a school. 

o  Field Experience Evaluation(s) from cooperating teacher(s)/principal(s) (where 

applicable) 

 

 Transition Point 3/Exit from Program  

o A Final Review: the candidate will complete a Final review of the Professional 

Growth Plan in conjunction with the university mentor and principal/designee 

based on evidence from the candidate’s evaluation and upon impact on student 

achievement after implementing the Professional Growth Plan.  The candidate 

will use data from the review to revise the Professional Growth Plan based on 

progress toward goals and emergence of additional areas for growth to prepare for 

exit from the program. 
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o Field Experience Evaluation(s) from cooperating teacher(s)/principal(s) (where 

applicable) 

o Resolution of any Disposition Intervention Plan(s) 

o Successful completion of all required coursework 

o Successful completion of Capstone Project: Anchor Assessment 3, the Capstone, 

will be fulfilled through one of three options: an authentic action research project 

in a school setting; a Master’s Thesis that incorporates authentic research in a 

school setting; or completion of requirements for application for National Board 

Certification.  Successful completion of Anchor Assessment 3 (the Capstone) will 

serve as exit criteria for the program and will not be attainable until the first two 

Anchor Assessments have been completed.                         

Examples of specific assessments can be found in Appendix D. The complete Master of 

Arts in Education in Teacher Leadership program review document can be accessed through the 

Kentucky Education Professional Standards Board. 

Continuous Assessment - Educational Specialist in Instructional Leadership and School 

Administration Program 

 

The components of the continuous assessment plan for the Educational Specialist in 

Instructional Leadership and School Administration program include multiple assessments as 

follows: 

 

 University and program entrance requirements: Master’s degree from an accredited 

institution (official transcripts), application with letter of intent, three letters of 

recommendation (including the candidate’s building principal/designee/or other 

education professional as appropriate), essays and interview, appropriate GRE scores, 

evidence of teacher certification, requisite GPA; 

 Self-assessment on ISLLC (2008) standards (all transition points);  

 Self and institutional assessments on dispositions (all transition points);  

 Professional Growth Plan (all transition points);  

 Anchor Assessments 1 – 6   (Transition Points 1, 2, 3) (See Candidate Handbook for:  

Field Experiences, Anchor Assessments, and Capstone Project on file with EPSB); 

 Capstone Project (See Candidate Handbook for:  Field Experiences, Anchor 

Assessments, and Capstone Project); 

 Field experience evaluation from cooperating teacher/principal (See Candidate 

Handbook for:  Field Experiences, Anchor Assessments, and Capstone Project); and 

 Successful completion of required course assessments. 

 

Successful movement from one transition point to the next is contingent upon proficiency 

in all anchor assessments (as determined by assessment rubrics), Professional Growth Plan 

completion, and satisfactory course completion. Exit from the program is contingent upon 

successful completion of all program requirements and the Capstone Project. Feedback on 

candidate performance is provided to the aspiring principal candidate through course and anchor 

assessment rubrics, written feedback on course assessments, collaboration with candidates’ 

school and district personnel, and continuous conferencing with the university mentor assigned 

to each candidate at the beginning of the program. The university mentor, working with the 
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candidate and the candidate’s school principal or professional designee, is the convener of the 

initial collaboration on the candidate’s Professional Growth Plan, and maintains this 

collaborative ―professional learning community‖ throughout the candidate’s program (minimally 

at each transition point). The mentor functions as an advisor to the program, a communicator of 

progress through verbal and written feedback, and as the ―gate-keeper‖ for any dispositional 

concerns that may arise with the Ed.S. candidate. 

The university mentor, the aspiring principal candidate, and the district or school 

principal/designee will collaborate in the development and monitoring of the candidate’s 

Professional Growth Plan at each transition point of the program. The school, district and 

university’s input and resources will facilitate the development of the aspiring candidate’s 

growth in knowledge, skills, and dispositions throughout the program as follows: 

 Initial Plan: the Professional Growth Plan will be co-designed by the candidate, principal, 

and university mentor and based on the candidate’s school-based Professional Growth 

Plan as well as the school’s Consolidated School Improvement Plan or equivalent.  The 

candidate will be asked to reflect upon current assessments of knowledge, skills, and 

dispositions from data sources as well as the Professional Code of Ethics for Kentucky 

School Certified Personnel to identify additional growth areas. (Transition Point 1) 

 A Midpoint Review: the candidate will complete a Midpoint review of the Professional 

Growth Plan in conjunction with the University mentor and principal/designee based on 

evidence from the candidate’s self-evaluation and evaluation data from course and field 

work, completed anchor assessments and dispositions assessments after a period of 

implementing the Professional Growth Plan.  The candidate will use data from the review 

to revise, as necessary, the Professional Growth Plan based on progress toward goals and 

emergence of additional areas for growth. (Transition Point 2) 

 A Final Review: the candidate will complete a Final review of the Professional Growth 

Plan in conjunction with the university mentor and principal/designee based on evidence 

from the candidate’s evaluation and sources of data (anchor assessments, dispositions 

assessments, course and field work). The candidate will use data from the review to 

revise the Professional Growth Plan based on progress toward goals and emergence of 

additional areas for growth.  The school principal/designee will collaborate on the final 

revision of the Professional Growth Plan in preparation for Exit from the program. 

(Transition Point 3/Exit) 

 

The aspiring principal candidate will have opportunities throughout the program to 

address priority needs in the Professional Growth Plan. Individual growth opportunities, 

particularly in field work, will be customized to the candidate’s needs and/or area of interest in 

the arena of school leadership.  

Aspiring principal candidates are required to self-assess their dispositions on the Aspiring 

Principal Dispositions Self-Assessment at each transition point (See Appendix E.). Additionally, 

each candidate must have a minimum of one institutional dispositions assessment (completed by 

the candidate’s principal/professional designee, course instructor, and/or university mentor) at 

each transition point. The institutional assessment provides a comparison to the candidate’s self-

assessment and is integral to the candidate’s Professional Growth Plan development and success 

in the aspiring principal program. The continuous assessment of aspiring principal dispositions 

affords the candidate and education professionals, including program faculty, to engage in 
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collaborative conversation about progress and any concerns about specific dispositions. 

Concerns that are deemed significant require the university mentor and/or course instructor to 

initiate a Dispositions Intervention Plan with a timeline for successful remediation. 

Specific Transition Point Assessments 

A. Transition Point 1  

o Professional Growth Plan co-designed by the candidate, principal and 

university mentor and based on a compilation of data from the candidate’s 

school-based Professional Growth Plan, the School Improvement Plan or its 

equivalent, candidate admission data such as the recommendations or 

interview, and dispositions assessments.  The candidate is asked to reflect on 

knowledge, skills and dispositions as well as to identify additional growth 

areas for incorporation into the Professional Growth Plan. 

o Self-Assessment on ISLLC (2008) standards 

o An aspiring principal Dispositions Self-Assessment 

o An aspiring principal Dispositions Institutional Assessment 

o Anchor Assessment 3 – This anchor is connected to the human resources 

function of the principal 

B. Transition Point 2 

o A midpoint Review: the candidate will complete a midpoint review of the 

Professional Growth Plan in conjunction with the university mentor and 

principal/designee based on evidence from the candidate’s self-evaluation and 

evaluation data from course and field work, completed anchor assessments 

and dispositions assessments after a period of implementing the Professional 

Growth Plan. The candidate will use data from the review to revise the 

Professional Growth Plan based on progress toward goals and emergence of 

additional areas for growth. 

o An Aspiring Principal Dispositions Self-Assessment 

o An Aspiring Principal Dispositions Institutional Assessment 

o Field Experience Evaluation(s) from university mentor and principal(s) 

(where applicable) 

o Anchor Assessments: 

o Anchor Assessment 1 – This anchor is connected to EDAD 702 where 

the work (data collection and diagnosis) begins in the summer and will 

evaluated in September of Semester II.  This connects to the human 

resources function of the principalship. 

o Anchor Assessment 5 – This anchor is completed in the context of 

field experiences associated with course content  in EDAD 706 

focusing on a school-based problem and its resolution.  

o Anchor Assessment 4 – This anchor focuses on the work of the 

elementary school leader, but is relevant to P-12 schools in that the 

participant is conducting a school culture audit. 

C. Transition Point 3 - Exit from Program   

o A Final Review: the candidate will complete a Final review and revision (if 

necessary) of the Professional Growth Plan in conjunction with the university 

mentor and principal/designee based on evidence from the candidate’s 
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evaluation after implementing the Professional Growth Plan and Capstone 

Project.   

o Anchor Assessments: 

o Anchor Assessment 2 – This anchor is embedded in EDAD 709. The 

candidate is identifying barriers to student achievement results within 

an organization impacted by changing demographics.    

o Anchor Assessment 6 – This anchor is embedded in EDAD 711. The 

candidate is identifying resources and from these determining staffing, 

programs and other instructionally related areas necessary for student 

achievement.  

o Field Experience Evaluation(s)  

o Self-and Institutional Dispositions Assessments 

o If necessary, resolution of any Disposition Intervention Plan(s) 

o Successful completion of all course work and anchor assessments 

o Successful completion of Capstone Project 

 

Continuous Assessment Relative to Level II 

 Candidates engaged in coursework for Level II Certification must complete six credit 

hours.  The two courses (EDAD 713 and EDAD 714) are designed to serve the novice 

administrator and structured around seminars and job-embedded field experiences. The 

university supervisor will serve as both instructor and mentor. Evaluation of Level II candidates 

will be based on successful completion of course requirements as well as the university 

supervisor’s observation of the candidate in the workplace. Assignments are geared to support 

the novice administrator and provide feedback and assistance during the first years of school 

leadership. The final and crucial evaluation will be from the district supervisor in the form of a 

recommendation (or not) for continuation of the candidate’s contract. In order for a 

recommendation for Level II certification to be made by the university, all requirements of 

EDAD 713 and EDAD 714 must be completed successfully. 

 The complete program review document for the Educational Specialist in Instructional 

Leadership and School Administration program is on file with the Kentucky Education 

Professional Standards Board. Specific examples of assessments can be found in Appendix E.  

Continuous Assessment - Dispositions 

The dispositions instrument developed by the AFTSE in 2003 largely reflected 

operationalized behaviors aligned with the Kentucky Teacher Standards (New and Experienced), 

and was administered at all three transition points (TP) of the Continuous Assessment Plan (CAP) 

as a self-assessment by candidates and an institutional assessment by faculty, cooperating 

teachers, and university supervisors (of the professional semester). Analysis of data from the 

administration of this instrument, as well as feedback from faculty, cooperating teachers, and 

university supervisors, revealed that the full spectrum of dispositional behaviors was not being 

effectively measured by this instrument. Thus, the current instrument is a substantially revised 

assessment (2010) that has led to better quality data for candidate proficiency and program 

improvement. 

 The current instrument (see Appendix A.) continues to be a self-assessment and an 

institutional assessment that is used in both initial and advanced programs (with the exception of 
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the Instructional Leadership and School Administration Program and the Master of Arts in 

Education in Teacher Leadership Program– which have their own instruments) at all three 

transition points. The institutional assessment is completed by course faculty or candidate 

advisors/mentors (TP 1 and 2), and cooperating teacher(s) and the university supervisor (TP 3).  

The current dispositions assessment is aligned with the Kentucky Teacher Standards and the 

AFTSE Program Objectives, and is comprised of five ―themes‖ as follows: 1) continuous 

reflection and lifelong learning, 2) personal integrity, 3) cultural responsiveness, 4) professional 

integrity, and 5) collaboration and leadership (see Table 3., Conceptual Framework). The essence 

of the dispositions self-assessment is reflection, particularly as it interfaces with the AFTSE 

theme, “Educator as Reflective Learner,” and Valli’s (1997) five types of reflection. This 

reflective component is present as well in the self- and institutional dispositions assessments 

used in the Instructional Leadership and School Administration program (see Appendix E.) and 

the Master of Arts in Education in Teacher Leadership program (see Appendix D.). 

The AFTSE views the assessment of dispositions as a developmental process, 

recognizing that candidates may exhibit areas for growth as they matriculate through programs. 

Perhaps most significantly has been the recognition – based on assessment data and feedback 

from P-12 partners – that dispositional concerns frequently have been the primary reason for 

unsuccessful professional semester experiences and/or dismissal from the AFTSE. When 

candidates self-assess or are institutionally assessed as ―needing intervention,‖ a Dispositions 

Intervention Plan (DIP) is put into effect with specific intervention strategies and a timeline for 

remediating the area(s) of concern. An intervention plan may be instigated by AFTSE faculty or 

advisors based on candidate data from course performance, assessments, cooperating teacher 

field evaluations, or performance during the professional semester. The goal of the DIP is to 

intervene early in the candidate’s program to avoid potential concerns that may result in 

dismissal. 

Dispositions assessment data are tracked individually and programmatically, as are DIPs. 

Candidates and faculty assess dispositions through LiveText, where data are available for 

candidate feedback and program analysis. At each transition point meeting (August, December, 

and May) of the faculty, any candidate currently on a DIP is reviewed, as well as 

recommendations are made for candidates who need an intervention plan. All DIPs are housed in 

candidate advising files, which are confidential, as well as in the program chair’s or dean’s office. 

Additionally, program data from dispositions assessments are reviewed each semester at faculty 

meetings devoted to data review and program analysis (―Data Days‖). 

Monitoring of Candidate Progress and Program Effectiveness 

 The AFTSE employs a university and unit-based data system, Jenzabar (CX System) 

Student Information System (CARS) that houses all demographic information on candidates, 

admission requirements, field placement data, and probationary status on program completion. 

The unit has a Data Manager, whose faculty load is divided between data management 

responsibilities and teaching. The Data Manager is assisted with data entry by unit support 

staff. Additionally, LiveText is used as the data management system for candidate data and 

feedback and program evaluation. Through LiveText, candidates and faculty can access local, 

state, and national standards, build course materials and assignments, share assessment data, 

and collect data for unit and accreditation purposes. All benchmark and anchor assessment 

descriptions and scoring rubrics are LiveText-based, as are self- and institutional assessments, 

such as dispositions assessments. The Data Manager oversees the LiveText system and regularly 
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attends professional development on the system to maximize its ability to provide feedback to 

the unit. The AFTSE Assessment Committee, in conjunction with the unit’s Data Manager, 

meets several times each semester to process data, develop revised assessment drafts based on 

data, and prepare for bi-annual ―Data Days,‖ when the unit meets to review candidate and 

program data for analysis and evaluation. Additionally, the Advisory Committee for Education 

(ACE), composed of AFTSE faculty, arts and sciences faculty, candidates, alumni, and P-12 

community partners, meets twice yearly to review program data and make recommendations for 

program revision. 

 Candidates in initial and advanced programs are informed continuously about their 

performance and progress toward meeting the KTS through course assessments, dispositions 

assessment data and benchmark/anchor assessment data on LiveText, cooperating teacher 

evaluations in field placement and the professional semester, and university supervisor 

evaluations in practica and the professional semester. Both formative and summative 

assessment data are provided to candidates at each TP. Program chairs and directors as well as 

candidate advisors take an active role in meeting with candidates who are experiencing 

difficulty in their progression through their programs. Candidates are made aware of the 

AFTSE’s process for expressing concerns about an assessment, procedure or policy as well as 

the university’s grievance procedure in course syllabi and in the Student Handbook on the 

student portal. The AFTSE is committed to an open communication policy with candidates so 

that they may progress through the TPs in a timely and diligent manner.  

 The AFTSE is equally committed to diligent program evaluation through consistent and 

systematic data collection and analysis. A number of evaluation tools are used to determine 

candidate and program effectiveness, including surveys of employers (usually principals or 

superintendents), surveys of graduates, and both formal and informal feedback from school and 

district professionals and community members, particularly through the Advisory Committee 

for Education.  The LiveText system provides a rich database from which candidate data can be 

aggregated and disaggregated for program assessment. Unit faculty and P-12 partners can 

examine this data for trends that impact program effectiveness. The unit continuously monitors 

data available from state databases and reports, such as candidate success in passing the 

Kentucky Teacher Internship Program and the Kentucky Educator Preparation Program Report 

Card, and incorporates these data into its bi-annual Data Days. 

 In advanced programs, particularly the Master of Arts in Education in Teacher 

Leadership and the Instructional Leadership and School Administration program, collaboration 

with P-12 partners, especially building principals, on the Professional Growth Plan provides a 

wealth of feedback that is both candidate-based and program-based. In these programs, 

candidate and program effectiveness are monitored through a variety of course and 

benchmark/anchor assessments that are school and/or district-based, including projects 

designed to reduce the achievement gap based on analysis of a specific school’s data and 

professional development sessions that address student learning in a specific school or district. 

These collaborations allow ongoing candidate and program feedback and evaluation 

opportunities.   
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P-12 student 
learning and 
progress on 
standards. 

Feedback is 
provided to  
candidates and unit 
on effectiveness in 
meeting the 
standards. 

Reflection on 
feedback data and 
analysis for 
program evaluation 
and refinement . 

 

Figure 1. summarizes the cyclical nature of the AFTSE’s continuous assessment plan as it 

monitors candidate feedback and assessment data for program evaluation and improvement. 

This feedback cycle occurs at each of the transition points in the continuous assessment system. 

FIGURE 1. UNIT CYCLE OF CONTINUOUS IMPROVEMENT 
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The AFTSE has made several changes to procedures for collecting candidate data 

and to unit programs based on feedback from stakeholders, especially P-12 professional 

partners. A sample of program changes follows: 

A) Revising the Dispositions Self- and Institutional Assessments to incorporate 

professional behaviors as well as standards-based proficiencies (feedback from 

cooperating teachers, LiveText data, number of candidates experiencing problems 

in professional semester, and feedback from candidates); 

B) Revising the Field Experience Cooperating Teacher Evaluation to include two 

different evaluation forms depending on the developmental level of candidates, 

and inclusion of professional behaviors and comments sections (feedback from 

candidates and cooperating teachers, LiveText data that revealed a high number of 

―not applicable‖ responses, and faculty assessment of alignment with 

dispositions); 

C) Replacing the candidate portfolio assessment system with benchmark or anchor 

assessments that are consistent within programs to facilitate the collection of 

aggregated data by standard and the administration of reliability checks (LiveText 

data, accreditation feedback, candidate  and P-12 partner feedback); and 

D) Establishing the Secondary Education major (rather than having secondary 

education candidates as majors in content departments) in an effort to better serve 

secondary education majors as a cohesive learning community and grow 

enrollment particularly in high need areas (candidate feedback, arts and sciences 

faculty feedback, LiveText data, candidate course evaluations). 

Assessment of Impact on P-12 Student Learning 

In addition to possessing depth of content knowledge, initial and advanced candidates 

must have a command of pedagogical expertise to impact P-12 student achievement. Assessment 

for and of learning is at the forefront of AFTSE coursework, lesson design and implementation, 

field and clinical experiences, and meeting the Kentucky Teacher Standards, especially Standard 

5:  Assesses and Communicates Learning Results. Candidates continually review and assess their 

own teaching practice and impact on student achievement throughout their initial and advanced 

programs. Education courses include multiple assessments to model best practice in the use of 

assessment for and of learning with P-12 students. A representative sample of course activities 

and assessments requiring candidates to reflect on teaching practice and impact on student 

achievement is described in Table 5.  
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TABLE 5.  SAMPLE ASSESSMENTS OF IMPACT ON P-12 STUDENT LEARNING  

INITIAL CERTIFICATION PROGRAMS  ASSIGNMENT/ASSESSMENT/EXPERIENCE 

EDUC 111, EDUC 122, EDUC 132, EDUC 355 
Junior Field Practicum 

Variety of content lessons taught, video-taped and 
evaluated, including reflection on P-12 student 
learning; Lesson Plan Template required for design 
and reflection 

EDUC 335, EDUC 336, EDUC 337, EDUC 338, 
EDUC 339, EDUC 342 
Standards-Based Unit of Study 

Standards-Based Unit of Study developed and 
incorporated into field placements, video-taped and 
evaluated, including reflection on P-12 student 
learning 

EDUC 312 – Assessment Clinic Candidates assess P-12 students and write 
intervention plans for implementation in schools 

Module II (MAT Elementary) Reading Assessment Case Study on child with 
analysis of performance and recommended 
interventions based on achievement results 

Module II (MAT Middle/Secondary) Candidates tutor and conduct academic exercises 
with students at Volunteers of America Family 
Emergency Shelter, and reflect on learning 

Professional Semester – Candidate Performance 
Record and Professional Growth Plan 

Impact on P-12 learning is integral part of lesson 
planning and delivery and PGP 

ADVANCED PROGRAMS ASSIGNMENT/ASSESSMENT/EXPERIENCE 

Professional Growth Plan – all programs Candidates must address their impact on P-12 
student learning and strategies to improve that 
impact 

EDUG 644 – Tutoring Practicum, MAEd programs Candidates plan and execute lessons for at-risk 
populations in community settings, including 
diagnostic assessments 

EDUG 671 – Assessment Analysis in Professional 
Learning Community – Teacher Leader 

Candidates use school improvement plans to 
evaluate instructional practice and student 
achievement, then provide development in PLCs 

SPED 540 – Diagnostic Assessment in Clinic Candidates assess and formulate interventions 
based on P-12 students in clinic 

LITR 670 – Literacy Practicum Candidates assess and tutor at-risk students at 
designated sites 

EDAD 709 – Anchor 2 on ―Achievement Gap‖ – 
Instructional Leadership and School Administration 

Candidates determine the leadership needs of a 
school with rapidly changing demographics in 
student population by studying student assessment 
data and designing an improvement plan  

 

The professional semester provides the opportunity to focus primarily on P-12 student 

achievement data for initial candidates’ reflection and action, however, advanced candidates, 

particularly those in the Master of Arts in Education in Teacher Leadership and the Instructional 

Leadership and School Administration programs, have multiple opportunities in their 

coursework and anchor assessments to examine their impact on student achievement, particularly 
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in highly diverse, urban schools. The AFTSE embeds assessment for and of learning in all of its 

coursework and program experiences across all programs as the focal point of teacher and leader 

preparation. 

Assurance of Accurate, Fair, and Consistent Assessments 

 The AFTSE makes every effort to ensure that assessments are accurate, fair, and 

consistent through continuous re-evaluation of course and program assessments by the 

Assessment Committee, unit faculty, and the Advisory Committee for Education (ACE). 

Assessments are evaluated for accuracy by alignment with program curricula, Kentucky 

Teacher Standards and ISLLC standards, and candidate developmental proficiencies. 

Systematic data analysis provides a baseline to determine whether an assessment is 

accurately measuring what it is designed to measure. Comparing data from the AFTSE’s 

initial dispositions assessment (2003) with candidate performance data during the 

professional semester prompted the unit to change its dispositions assessment to better 

align with candidate expectations as determined by both the KTS and unit professional 

behaviors. Course assessments are aligned with AFTSE Program Objectives and SPA 

standards (where appropriate).  

 Assessments are evaluated for fairness in terms of alignment with what is taught 

and the level expected for proficiency. Bi-annual faculty meetings devoted to assessment 

and data analysis (Data Days) continuously evaluate the fairness of benchmark and 

anchor assessments in determining candidate proficiency. For example, the faculty 

recently voted to revise the Classroom Management Benchmark with respect to its 

section on the use of demographic data and culturally responsive management procedures. 

Candidates’ scores over a period of years suggested that the benchmark was not 

adequately measuring candidates’ understanding of culturally responsive techniques, thus 

needing revision.  

Additionally, the unit ensures fairness with respect to candidates’ understanding 

of the continuous assessment plan, transition point requirements, and program 

requirements by conducting orientations, providing explicit handbooks such as the 

Advising, Benchmarks, and Data Handbook to all candidates, and requiring that 

candidates take specific courses, such as EDUC 112:  Introduction to the School of 

Education, to inform them about program assessments. Candidates are provided rubrics 

for all benchmark and anchor assessments and many course assessments so that they will 

have a fair representation of what is expected. Sources of bias such as cultural 

insensitivity, poor testing conditions, and lack of acknowledgement of accommodations 

for students with disabilities are addressed by the unit in ongoing efforts to create fair 

assessments and optimum testing conditions. Candidates with specific disabilities are 

afforded assignment and testing modifications (as approved by the Disabilities Office) to 

address their specific needs. Faculty are advised to be attentive to the testing environment 

with respect to noise levels, readability of assessments, appropriate lighting and 

temperature, and needed equipment. 

 Consistency in assessment is addressed through appropriate training in the 

administration, scoring, and use of assessments for inter-rater reliability. All benchmark 
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and anchor assessments have a rubric to better ensure consistency in scoring. The AFTSE 

conducts training for its university supervisors in the scoring of the Candidate 

Performance Record (CPR) during the professional semester to achieve consistency 

across candidates and programs. Both the university supervisor and the cooperating 

teacher(s) score the CPR documents for purposes of consistency in data. The Assessment 

Committee periodically conducts benchmark reliability sessions whereby faculty score a 

sample of the same benchmark for comparison. LiveText reliability data are reviewed at 

bi-annual faculty meetings targeting data analysis. Candidate interviews and writing 

prompts used in initial certification programs for consideration for program admission are 

scored by multiple raters, then collaboratively discussed, with a final rating by consensus.  

 The unit has begun a systematic process of reviewing all benchmark assessments 

for initial certification programs as part of its ongoing review of candidate proficiency 

and program effectiveness. The AFTSE is committed to this type of systematic 

evaluation to ensure accurate, fair, and consistent assessments. 
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APPENDIX A.   Assessment Samples – Undergraduate Initial Certification Programs 

a. Web Page Design for Content Enhancement Benchmark and Rubric 

b. Classroom Management Benchmark and Rubric 

c. Self and Institutional Dispositions Assessment 

d. Dispositions Intervention Form 

e. Field-based Experience Evaluation Form 

f. Admission Interview Protocol 

g. Pre-professional Semester Teaching Assessment Form 

h. Bellarmine Lesson Plan Template 

i. Standards Based Unit of Study Template and Rubric 

j. Collaboration Leadership Project and Rubric 

k. Candidate Performance Record 
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Web Page Design for Content Enhancement Benchmark 
 
All teacher candidates for initial certification in the Annsley Frazier Thornton School of Education are required to 
create a webpage with links to a lesson plan, curriculum page, and assessment they have created. The link to the 
web page and associated links must be submitted and assessed through LiveText so that student performance data 
can be reviewed to track individual candidate progress and for use in program improvement. A score of ―proficient,‖ 
with this benchmark assessment allows the candidate to demonstrate competency in the program and on state 
standards. 
 
The webpage is created to provide a means of communicating with students, their parents, and the school 
community. The webpage is created using Microsoft Word (or similar Web publishing) software and is NOT an 
assignment which requires the knowledge of computer programming or html code. The webpage contains links to the 
lesson plan that the student has created. The content of the curriculum page and assessment should relate to the 
same content as the lesson.  
  
The webpage will be evaluated on the following components:   
 

 The webpage opens properly and the links to the lesson plan, curriculum page and assessment all open 
properly. The website should contain appropriate font, background, e-mail links, and enhancements. 

 The lesson plan, curriculum page, and assessment are appropriate for the grade designated in the lesson 
plan demographic information.  

 The lesson plan contains appropriate standards, goals, objectives, context, resources, procedures, and 
student assessment. 

 The curriculum page matches the content and standards of the lesson plan, contains multiple days, and 
includes hyperlinks to sites which will support the content of the lesson. 

 The assessment matches the content and standards of the lesson plan. The assessment contains 
categories that are appropriate for the lesson. There are options regarding the type of assessment used in 
this assignment. 

 The website should include additional appropriate links to support the instruction of the class. 
 
Reflection: For the Web Page Design, a four page (max) reflective essay, which adequately addresses the following, 
is required: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards: Initial Level, 
1,2,4,5,6 & 7. Candidates should address  areas of strength and for growth for each Kentucky‘s Teacher 
Standards: Initial Level specified.  

 Valli‘s Technical form of reflection is used to elaborate on decisions related to the assignment.  
 
Final Rating  
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Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 3, 
Apprentice 2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each 
element). Sum the products and divide by the number of elements given for that standard. 
 
0 to 37%     Novice 
38 to 62%   Apprentice 
63 to 87%   Proficient 
88 to 100% Distinguished 

 
WEB PAGE DESIGN FOR CONTENT ENHANCEMENT 

 
ANALYTIC SCORING OF WEB PAGE DESIGN 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

a. Uses technology 
to design and plan 
instruction  
KTS 1,2 & 6 

The website demonstrates 
an outstanding use of 
technology to plan and 
design instruction by the 
following criteria:  
All links function and open 
properly. The website 
contains appropriate 
elements such as font, 
background, e-mail links, 
and enhancements.  
All elements of the lesson 
plan, curriculum page, and 
assessment are appropriate 
for the grade level.  
The lesson plan contains all 
of the following elements:  
standards, goals, objectives, 
context, resources, and 
procedures  
The curriculum page 
contains all of the following 
elements:  
content and standards 
match the lesson plan, 
contains multiple days, 
includes hyperlinks to sites 
which will support the 
content of the lesson. 

The website demonstrates 
an appropriate use of 
technology to plan and 
design instruction by the 
following criteria:  
Most links function and open 
properly. The website 
contains appropriate 
elements such as font, 
background, e-mail links, 
and enhancements.  
Most elements of the lesson 
plan, curriculum page, and 
assessment are appropriate 
for the grade level  
The lesson plan contains 
most of the following 
elements:  
standards, goals, objectives, 
context, resources, and 
procedures  
The curriculum page 
contains most of the 
following elements:  
content and standards 
match the lesson plan, 
contains multiple days, 
includes hyperlinks to sites 
which will support the 
content of the lesson. 

The website demonstrates 
the occasional use of 
technology to plan and 
design instruction by the 
following criteria:  
Some links function and 
open properly. The website 
contains some inappropriate 
elements such as font, 
background, e-mail links, 
and enhancements.  
Some elements of the 
lesson plan, curriculum 
page, and assessment are 
appropriate for the grade 
level.  
The lesson plan contains 
some of the following 
elements:  
standards, goals, objectives, 
context, resources, and 
procedures  
The curriculum page 
contains some of the 
following elements:  
content and standards 
match the lesson plan, 
contains multiple days, 
includes hyperlinks to sites 
which will support the 
content of the lesson. 

The website demonstrates 
an a rare or inconsistent use 
of technology to plan and 
design instruction by the 
following criteria:  
Few or none of the links 
function and open properly. 
The website contains 
inappropriate elements such 
as font, background, e-mail 
links, and enhancements.  
Few or none of the elements 
of the lesson plan, 
curriculum page, and 
assessment are appropriate 
for the grade level  
The lesson plan contains 
few or none of the following 
elements:  
standards, goals, objectives, 
context, resources, and 
procedures  
The curriculum page 
contains few or none of the 
following elements:  
content and standards 
match the lesson plan, 
contains multiple days, 
includes hyperlinks to sites 
which will support the 
content of the lesson. 

b. Uses technology 
to implement 
instruction and 
facilitate student 
learning 
KTS 4 & 6 

The website includes six or 
more working links to 
support the instruction of the 
lesson. 

The website includes at 
least five working links to 
support the instruction of the 
lesson. 

The website includes at 
least three to four working 
links to support the 
instruction of the lesson. 

The website includes two or 
fewer working links to 
support the instruction of the 
lesson. 
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c. Uses technology 
to assess and 
communicate 
student learning 
KTS 5 & 6 

The assessment contains all 
of the following elements: 
matches the content and 
standards of the lesson plan, 
contains categories that are 
appropriate for the lesson; 
includes options regarding 
the type of assessment used 
in this assignment. 

The assessment contains 
most of the following 
elements: matches the 
content and standards of the 
lesson plan, contains 
categories that are 
appropriate for the lesson; 
includes options regarding 
the type of assessment used 
in this assignment. 

The assessment contains 
some of the following 
elements: matches the 
content and standards of the 
lesson plan, contains 
categories that are 
appropriate for the lesson; 
includes options regarding 
the type of assessment used 
in this assignment. 

The assessment contains 
few or none of the following 
elements: matches the 
content and standards of the 
lesson plan, contains 
categories that are 
appropriate for the lesson; 
includes options regarding 
the type of assessment used 
in this assignment. 

d. Integrates student 
use of technology 
into instruction 
KTS 6 

The website contains all of 
the following elements for 
student use: extends 
instruction for gifted and 
special needs students, 
engages students in grade 
level appropriate learning 
activities, which support the 
content. 

The website contains most 
of the following elements for 
student use: extends 
instruction for gifted and 
special needs students, 
engages students in grade 
level appropriate learning 
activities, which support the 
content. 

The website contains some 
of the following elements for 
student use: extends 
instruction for gifted and 
special needs students, 
engages students in grade 
level appropriate learning 
activities, which support the 
content. 

The website contains few or 
none of the following 
elements for student use: 
extends instruction for gifted 
and special needs students, 
engages students in grade 
level appropriate learning 
activities, which support the 
content. 

e. Reflection and 
Connection to 
Standards 
KTS 6 & 7  

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of strength 
and for growth within the 
standards are explicit; 
extensive use of Valli‘s 
Technical Reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection connects 
assignment to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
clear; adequate use of Valli‘s 
Technical Reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection is minimally 
connected to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
minimal; little use of Valli‘s 
Technical Reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection does not 
adequately or accurately 
connect performance criteria 
to standards; areas of 
strength and for growth 
within the standards are 
vague and/or ambiguous; 
minimal use of Valli‘s 
Technical Reflection is 
evident to elaborate on 
decisions related to the 
assignment. 

 
WEB PAGE DESIGN FOR CONTENT ENHANCEMENT 

Holistic Score 
 

Distinguished 
 

88 to 100% Distinguished 

Proficient 
  
63 to 87%   Proficient 

Apprentice 
 
38 to 62%   Apprentice 

Novice 
 
0 to 37%     Novice 
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BELLARMINE UNIVERSITY 
Classroom Management Benchmark 

 
The classroom management paper has five components and should be approximately 10-15 pages. All teacher candidates for 
initial certification in the Annsley Frazier Thornton School of Education are required to write a classroom management paper and 
score at least ―proficient‖ on the assessment rubric.  This paper must be submitted and assessed through LiveText so that 
student performance data can be reviewed to track individual candidate progress and for use in program improvement. 
  

1.      Provide an overview of your philosophy of classroom management developed through class readings, field 
experiences, and other research.  Then, connect your philosophy to an accepted model(s) of classroom management.  
For example, does your philosophy of discipline align with the Behaviorist Model or the Assertive Discipline Model? 

  
2. Create a drawing or diagram of your hypothetical classroom, indicating room arrangement, instructional areas, and 

where specific items/areas might be located.  Accompany your diagram with a narrative explaining room décor, the 
physical atmosphere you intend to create, and how you expect your room arrangement to contribute to content-specific 
instruction and the developmental needs of students. You may use an electronic drawing or a hand drawing, but both 
should look professional.  

  
3. Describe specific strategies you will use to create a positive learning climate. Address how you will have all students 

participating in class, how you will offer enrichment activities for students finishing early, how you will handle 
cooperative group work and learning centers, how you will provide feedback to your students, and which strategies you 
will use to encourage appropriate behavior.  Be sure to speak to diverse learners who may need accommodations for 
academic, social, and/or behavioral concerns.  

  
4. Describe the classroom routines, rules, and expectations that you will use in the classroom.  These routines, rules, and 

expectations should indicate how you will foster student self-control and self-discipline, how you will show sensitivity to 
individual differences, and how you will help motivate student learning.  

  
5. Collect data on 5 – 8 characteristics that determine the context of a particular school.  Characteristics might include 

free/reduced lunch, ethnicity, racial diversity, gender, achievement test scores, attendance, mobility index, PTA 
membership, academic programs, graduation rates, or students with IEPs or 504 plans.  Based on this school‘s 
demographic information, how will you adjust/refine your management philosophy and/or plan to meet the specific 
needs of all children in this school?  

 
NOTE: This paper should include APA style text citations and references  
 
Reflection 
 
For the Classroom Management Paper, a four page (max) reflective essay, which adequately addresses the following, is 
required: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards: Initial Level, 1, 3, 4 & 
7. Candidates should address areas of strength and for growth for each Kentucky‘s Teacher Standards: Initial Level 
specified.  

 The following three forms of Valli‘s reflection are used to elaborate on decisions related to the assignment, In and On 
Action, Critical Reflection and Deliberative Reflection. 

 
Final Rating  
 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 3, Apprentice 
2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each element). Sum the products 
and divide by the number of elements given for that standard. 
 
0 to 37%     Novice 
38 to 62%   Apprentice 
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63 to 87%   Proficient 
88 to 100% Distinguished 

 
 
 
 

CLASSROOM MANAGEMENT PAPER RUBRIC 
 

ANALYTIC SCORING OF CLASSROOM MANAGEMENT PAPER 
Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

a. Research of 
Philosophical 
Orientation 
KTS 1 & 3 

The description of the 
classroom management 
philosophical orientation is 
outstanding and includes a 
detailed analysis of themes, 
important figures, and 
teacher/student roles. 

The philosophical orientation 
is well stated. Analysis of the 
classroom management 
philosophy includes themes, 
important figures and 
teacher/student roles. 

A description of the 
philosophical orientation is 
evident, but analysis of the 
classroom management 
philosophy lacks detailed 
themes, important figures, 
and/or teacher/student roles. 

Description of philosophical 
orientation is vague. 
Analysis of the classroom 
management philosophy 
lacks detailed themes, 
important figures, and/or 
teacher/student roles. 

b. Classroom 
Arrangement 
KTS 3 & 4 

All components of classroom 
arrangement are included 
and are distinctly linked to 
philosophy of classroom 
management; drawing or 
diagram is professional, 
creative and explicit. 

Most components of 
classroom arrangement are 
included and most are linked 
to philosophy of classroom 
management; drawing or 
diagram is professional and 
clear. 

Some components of 
classroom arrangement are 
included and/or some are 
linked to philosophy of 
classroom management; 
drawing or diagram is not 
professionally developed 
and/or clear. 

Few components of 
classroom arrangement are 
included and/or are not 
linked to philosophy of 
classroom management 
and/or links are vague; 
drawing or diagram is not 
included and/or looks 
amateurish. 

c. Create a Positive 
Classroom 
Environment 
KTS 3, 4 & 7 

Strategies to create a 
positive learning 
environment are addressed 
in depth and provide an 
outstanding overview of the 
learning environment. 

A description of strategies to 
create a positive learning 
environment is clearly 
stated. All parts of the 
description are clearly and 
accurately addressed. 

Some strategies to create a 
positive learning 
environment are clearly 
stated while others remain 
vague and ambiguous. 
Some parts of the 
description are addressed. 

Few strategies to create a 
positive learning 
environment are included 
and/or they are vague or 
ambiguously stated. Few 
parts of the description are 
addressed. 

d. Beliefs About 
routines, Rules & 
Expectations 
KTS 3,4 & 7 

A description of routines, 
rules & expectations is 
clearly stated and is 
distinctly linked to 
experiences and 
management philosophy. 
The description is grounded 
in dispositional qualities as 
outlined in the unit‘s 
disposition assessment. 

A description of routines, 
rules & expectations is 
clearly written. A connection 
to experiences and 
management philosophy is 
evident. The description is 
grounded in some 
dispositional qualities as 
outlined in the unit‘s 
disposition assessment. 

A description of routines, 
rules & expectations is 
sometimes evident but is 
more often vague and 
unsupported by experiences 
and/or management 
philosophy. Only a few parts 
of the description are 
grounded in dispositional 
qualities as outlined in the 
unit‘s disposition 
assessment. 
 

The description of routines, 
rules & expectations is 
vague and ambiguous. It is 
difficult to discern a 
connection to experiences 
and management 
philosophy. The description 
is not grounded in 
dispositional qualities as 
outlined in unit‘s disposition 
assessment. 
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e. The Influence of 
Demographics & 
Achievement Data 
on the Classroom 
Management 
Philosophy 
KTS 3 & 7  

Analyses of these contextual 
issues of classroom 
management are clearly 
stated and distinctly linked to 
classroom management 
philosophy. 

Analyses of these contextual 
issues are clearly stated and 
connected to the classroom 
management philosophy. 

Some analyses of the 
influence of these contextual 
issues of classroom 
management are evident 
while some remain vague 
and unsupported and/or 
disconnected from the 
classroom management 
philosophy. 

Analyses of the influence of 
these contextual issues of 
classroom management are 
vague and ambiguous 
and/or disconnected from 
the classroom management 
philosophy. 

f. Organization and 
Style 
 

The paper has excellent 
organization and a readable 
style that enhances 
comprehension. 

The organization and style 
of the paper assists 
comprehension. 

Some organization and style 
problems are evident 
throughout the paper, 
impeding comprehension. 

Organization and style 
problems are evident 
throughout the paper, 
making it difficult to read and 
comprehend. 

g. Mechanics 
 

No mechanical, APA style, 
and/or grammatical errors 
are evident. 

Minor mechanical, APA 
style, and/or grammatical 
errors are evident. 

Some mechanical, APA 
style, and/or grammatical 
errors are evident. 

Numerous mechanical, APA 
style, and/or grammatical 
errors are evident. 

h. Reflection and 
Connection to 
Standards 
KTS 3, 4 & 7  

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of strength 
and for growth within the 
standards are explicit; 
extensive use of the 
following three forms of 
Valli‘s reflection forms; In 
and On Action, Critical 
Reflection and Deliberative 
Reflection, are evident to 
elaborate on decisions 
related to the assignment. 

Reflection connects 
assignment to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
clear; adequate use of the 
following three forms of 
Valli‘s reflection forms; In 
and On Action, Critical 
Reflection and Deliberative 
Reflection, are evident to 
elaborate on decisions 
related to the assignment. 

Reflection is minimally 
connected to performance 
criteria of standards; areas 
of strength and for growth 
with in the standards are 
minimal; little use of the 
following three forms of 
Valli‘s reflection forms; In 
and On Action, Critical 
Reflection and Deliberative 
Reflection, are evident to 
elaborate on decisions 
related to the assignment. 

Reflection does not 
adequately or accurately 
connect performance criteria 
to standards; areas of 
strength and for growth 
within the standards are 
vague and/or ambiguous; 
minimal use of the following 
three forms of Valli‘s 
reflection forms; In and On 
Action, Critical Reflection 
and Deliberative Reflection, 
are evident to elaborate on 
decisions related to the 
assignment. 

 
CLASSROOM MANAGEMENT PAPER 

Holistic Score 
 

Distinguished 
 

88 to 100% Distinguished 

Proficient 
  
63 to 87%   Proficient 

Apprentice 
 
38 to 62%   Apprentice 

Novice 
 
0 to 37%     Novice 
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BELLARMINE UNIVERSITY 

Annsley Frazier Thornton School of Education 

Self or Institutional Educator Dispositions Assessment 
Candidate:_____________________      Candidate ID Number: ________________________ 

Date:_________  Program:___________   Name of Evaluator:  _________________________ 

 

□  Self-Assessment    □  Institutional Assessment     

□ Transition Pt. 1      □ Transition Pt. 2      □ Transition Pt. 3 

 

Directions:  Each disposition described below is an expected behavior of education candidates. Please 

determine if the candidate exhibits each disposition. Dispositions that meet acceptable criteria are rated 

“A” for Acceptable. Absence of a disposition, or behaviors that are in conflict with the expectation are 

rated “G” for Area for Growth.  Dispositional issues that are of strong concern and require remediation 

are rated “R” for Remediation. A Dispositions Intervention Plan must be developed with any ―R‖ for 

Remediation ratings.  

 

THEME I:  Continuous Reflection and Lifelong Learning 

“A” Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 

“G” Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  

 that are in conflict with the expectation. A Dispositions Intervention Plan may be  

 developed.) 

“R” Remediation (A Remediation indicates dispositional issue is of strong concern. A  

 Dispositions Intervention Plan must be developed.) 

 

____1. Seeks opportunities to learn new skills, knowledge of content, and develop professionally 

____2. Exercises critical thinking and problem-solving skills to generate appropriate solutions 

____3. Views reflection as integral to the instructional process 

____4. Values learning beyond minimal expectations 

If a  “G” or “R” were marked on any of the above items, please provide 

explanation/example(s): 

 

 

THEME II:  Personal Integrity 
―A‖ Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 

―G‖ Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  

 that are in conflict with the expectation. A Dispositions Intervention Plan may be  

 developed.) 

―R‖ Remediation (A Remediation indicates dispositional issue is of strong concern. A  

 Dispositions Intervention Plan must be developed.) 

____5. Demonstrates respect, empathy, and caring for others 

____6. Accepts responsibility for own actions and their consequences 

____7. Is present, punctual and prepared 



Bellarmine University Continuous Assessment 

38 
 

 

____8. Maintains integrity and honesty in academic work, and  keeps personal and 

professional confidences 

____9. Displays steady emotional temperament 

If a “G”or “R” were marked on any of the above items, please provide explanation/example(s): 

 

 

THEME III:  Cultural Responsiveness 
―A‖ Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 

―G‖ Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  

 that are in conflict with the expectation. A Dispositions Intervention Plan may be  

 developed.) 

―R‖ Remediation (A Remediation indicates dispositional issue is of strong concern. A  

 Dispositions Intervention Plan must be developed.) 

 

____10. Demonstrates unbiased, fair, and non-prejudicial treatment of each person 

____11. Demonstrates the belief that diversity in the classroom, in the school, and in society  

              enhances learning 

____12. Holds high expectations for each student 

____13. Shows willingness to use culturally responsive strategies and non-discriminatory  

              assessment in applying effective instructional strategies 

If a “G” or “R” were marked on any of the above items, please provide explanation/example(s): 

 

 

THEME IV:  Professional Integrity 
____14. Solicits and values feedback from others and responds to that feedback 

____15. Maintains a professional and engaging demeanor, appearance, and voice 

____16. Values correct grammar in oral and written communication 

____17. Actively and respectfully listens to students, parents, instructors, and colleagues 

____18. Uses respectful and appropriate language with students, parents, and all professionals 

____19. Demonstrates organizational ability by functioning in a proactive and dependable  

              manner 

____20. Demonstrates a positive work ethic through willingness to exceed minimum  

              requirements 

____21. Shows flexibility in dealing with the unexpected and can change plans in response  

____22. Accepts responsibility for following established rules, procedures, policies, course and  

              Program requirements 

If a”G” or “R” were marked on any of the above items, please provide explanation/example(s): 

 

 

THEME V:  Collaboration and Leadership 
―A‖ Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 

―G‖ Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  

 that are in conflict with the expectation. A Dispositions Intervention Plan may be  

 developed.) 

―R‖ Remediation (A Remediation indicates dispositional issue is of strong concern. A  

 Dispositions Intervention Plan must be developed.) 
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____23. Demonstrates effective interpersonal  skills (communication, enthusiasm, positive  

              attitude) in working with teachers, parents, and education professionals 

____24. Shares information, ideas, and materials willingly with others 

____25. Seeks to resolve conflict effectively 

____26. Takes initiative in goal setting, prioritizing, and distributing responsibilities to others 

____27. Uses research to develop and/or improve practice 

____28. Coaches and mentors colleagues as appropriate 

If a “G” or “R” were marked on any of the above items, please provide explanation/example(s): 

 

 

                                                                                                                                      

_____________________            ________________            _________________________ 

Signature                                          Date                                 Printed Name 

 

 

NOTE:  If designated Areas for Growth are considered by the evaluator to be significant in 

number or severity, a Dispositions Intervention Plan should be developed with the candidate. A 

Dispositions Intervention Plan must be developed for designated Remediation areas.   
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Annsley Frazier Thornton School of Education 

Candidate Dispositions Intervention Document 

Candidates in the School of Education are expected to demonstrate effective teaching 

dispositions, as described in the Dispositions Self and Institutional Assessments and course 

syllabi.  Problems should be addressed first through discussion between the candidate and the 
appropriate instructor.  This signed document indicates that the candidate and a faculty 

member in the School of Education worked in collaboration to develop a specific plan intended 

to remediate ineffective teaching dispositions.  

Candidate:                                           Area for Intervention/Remediation: 

 

I will take the following actions to address this area for growth in my professional dispositions: 

 

 

 

I will provide the following evidence of the impact of my actions on my professional 

dispositions: 

 

 

Timeline for Plan: 

 

Area for Intervention/Remediation: 

I will take the following actions to address this area for growth in my professional dispositions: 

 

 

 

I will provide the following evidence of the impact of my actions on my professional 

dispositions: 

 

 

Timeline for Plan: 
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_______________________          _________________________           ______________________ 
Candidate                            Instructor(s)                             Advisor 
 
_______________________          __________________           _________________ 

Chair/Dean                          Date (Origin)                   Date (Plan Completion)     

 

Plan is ____   is not  ____ considered fully remediated on _____________ (date). 

 
______________________________________        _________________________________ 

Candidate signature                                Instructor/Advisor Signature                                                       
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BELLARMINE UNIVERSITY 
School of Education Field –Based Experience Evaluation Form II 

Junior, Senior (UNDG), Module II & IV (MAT) 

 
Field Form II Juniors (UNDG) and Modules II & IV (MAT) 

To the Classroom/Cooperating Teacher:  Thank you for opening your classroom to Bellarmine education 

students.  While in your classroom, the Bellarmine student is expected to be actively involved in 

working with students, assisting you in the classroom, and engaging in conversation with you and 

with your students (when appropriate).  

 

The following are expectations of the Bellarmine student placed in your classroom: 

 Arrive promptly, on designated dates as confirmed with you, the cooperating teacher 

 Check-in at school office 

 Stay for the agreed time period 

 Notify the teacher in advance of absence (unless an extreme emergency) 

 Keep the log of hours and have it signed at each visit by the cooperating teacher or principal 

 Have the cooperating teacher complete the evaluation (attached), including verifying the 

number of hours and ratings with his or her signature 
 Spend time primarily working with students and/or assisting you (minimizing time spent solely in 

observation) 

 Teach (and video tape) a lesson in your classroom 

 Confer with the Cooperating Teacher about the design and content of the lesson to be taught in your 

classroom.  

Possible Bellarmine student activities: 
 Assists individual students with projects and work 

 Work with small groups or individual students (review, make-up tests) 

 Grading papers or evaluating student performance 

 Listen to student(s) read aloud or tutor student in content area 

 Assist in helping student with assignments or staying on task 

 Assist teacher with instructional activities/planning/classroom tasks 

Expected Behaviors/Dispositions: 
 Takes initiative to be actively involved and asks questions 

 Maintains enthusiasm with students and staff 

 Is punctual and dependable in attendance  

 Keeps commitments to cooperating teacher 

 Interacts with students in a positive, respectful, and safe manner 

 Dresses and acts professionally, including language 

 Engages cooperatively with faculty and staff (as appropriate) 

 Implements a lesson that corresponds to the plan developed with the Cooperating Teacher 

 Incorporates Kentucky’s Core Content and relevant curricular resources as they relate to the candidate’s  

lesson plan in collaboration with the Cooperating Teacher 

Bellarmine students are not expected to: 
 Assume sole responsibility for classroom instruction, field trips, activities 

 Administer discipline outside the purview of the classroom teacher 

 Function as a substitute teacher 

 Receive remuneration of any kind for performing school duties 

*Principals are to determine whether or not an education student should remain 

  in a classroom staffed by a substitute teacher. 
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             BELLARMINE UNIVERSITY 
School of Education Field –Based Experience Evaluation Form II 

Junior, Senior (UNDG), Module II & IV (MAT) 
 

Bellarmine Teacher Candidate:_____________________ Course:____________ Semester:___________ 
Classroom/Cooperating Teacher name:_________________________ School:______________________ 
Grade Level:________ 
 
Teacher Candidate Expected Behaviors/Dispositions (please provide comments in general, as well as for any 
areas for growth): 

1) Takes initiative to be actively involved and asks questions 

            ___Acceptable (Teacher Candidate engages instructionally with students, seeks opportunities to be 
            helpful to teacher, and shows interest and inquisitiveness about teaching) 
            ___Area for Growth 

            If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 
 

 
2) Maintains enthusiasm with students and staff 

          ___Acceptable (Teacher Candidate displays an affect marked by interactions that can be characterized 
         as positive, encouraging, optimistic, and patient, with a sincere orientation toward learning)  
          ___Area for Growth 
          If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 
 

 
3) Is punctual and dependable in attendance  

___Acceptable (Teacher Candidate establishes the field schedule with the Cooperating Teacher and adheres to the 
designated dates, arrival time, and time period for being in the classroom. Teacher Candidate notifies the teacher in 
advance of an absence unless in the case of an extreme emergency) 
___Area for Growth 
If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 

 
4) Keeps commitments to cooperating teacher 

___Acceptable (Teacher Candidate meets with the Cooperating Teacher to discuss the field requirements. Teacher 
Candidate keeps commitments and fulfills the expectations of the Field-Based Experience) 
___Area for Growth 
If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 
 

 
5) Interacts with students in a positive, respectful, and safe manner 
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___Acceptable (Teacher Candidate demonstrates a positive teacher presence by engaging students and responding 
with appropriate feedback within a safe learning climate) 
___Area for Growth 
If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 

 
6) Dresses and acts professionally, including language 

___Acceptable (Teacher Candidate consistently dresses and acts in a professional manner, including the use of 
appropriate language:  uses positive tone, avoids use of slang, derogatory or demeaning language) 
___Area for Growth 
If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 
 

 
7) Engages cooperatively with faculty and staff (as appropriate) 

___Acceptable (When requested to assist, the teacher candidate does so promptly, with attention to detail and with 
concern for the quality of the outcome) 
___Area for Growth 
If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 

 
8) Confers with the Cooperating Teacher about the design and content of the lesson to be taught in your classroom 

___Acceptable  (Teacher Candidate meets in advance  with the Cooperating Teacher to choose a lesson topic that fits 
into the Cooperating Teacher’s established plans)   
___Area for Growth 
If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 

 
9) Incorporates Kentucky‘s Core Content and relevant curricular resources in candidate‘s lesson plan in collaboration with 

the Cooperating Teacher 

___Acceptable  (Teacher Candidate and Cooperating Teacher jointly determine the Kentucky Core Content and lesson 
objectives specific to the lesson plan)  
___Area for Growth 
If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 

 
10) Implementation of the lesson corresponds to the plan developed with the Cooperating Teacher 

___Acceptable (Teacher Candidate teaches the lesson plan as developed with the  
Cooperating Teacher)  
___Area for Growth 
If Area for Growth is selected, please explain briefly in the box below. 
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Comments 
 
 

 

11) Overall the candidate‘s performance in the classroom was  
     ___Acceptable (Teacher Candidate consistently meets the above criteria and/or is making  
     good progress in doing so) 
     ___Area for Growth 
    If Area for Growth is selected, please explain briefly in the box below. 

Comments 
 
  

 

Overall Comments: 

 

 
 
 
 
 
 
Cooperating Teacher Signature:__________________________Teacher Candidate: _________________________ 
 
University Instructor Signature: _______________________________  Total Number of Hours: ______________ 
 

 

 

 

 

 

 

 

 

 

Classroom/Cooperating Teacher, please select one or more of the following racial categories to describe 
yourself:  (These data are required for accreditation purposes.) 

 American Indian or Alaska Native   White 

 Asian   Hispanic 

 Black or African American   Other 

 Latin American  Prefer not to respond 

 Native Hawaiian or Pacific Islander  

 



Bellarmine University Continuous Assessment 

46 
 

 

 

Structured Interview for Transition Point I:  Admission to Teacher Education 

Annsley Frazier Thornton School of Education 

Candidate: Program: Date: Holistic Score: 

 

Directions:  During the interview, please use the following rubric to assess the candidate’s 

knowledge, skills, and dispositions.  Written comments are appreciated for each section. 

3/Proficient The candidate demonstrates appropriate content and/or professional knowledge; 

  appropriate dispositions; responds to interview questions clearly and concisely; and 

  demonstrates professionalism. 

2/Apprentice The candidate demonstrates some appropriate content and/or professional knowledge; 

  some appropriate dispositions; responds to interview questions satisfactorily; and 

  demonstrates a moderate level of professionalism. 

1/Novice The candidate demonstrates little content and/or professional knowledge; few  

  appropriate dispositions; response to interview questions is an area for growth; and 

  demonstrates little professionalism.  

Candidate  Poise & Self-Confidence 

Criteria 3  

(Proficient) 

2 

(Apprentice) 

1 

(Novice) 

Comments 

Verbal skills (articulation, 

enunciation, volume, vocal 

variety, appropriate use of 

grammar) 

 

    

Professionalism (eye 

contact, timeliness, dress, 

response to feedback) 

    

 

 

Enthusiasm 
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Faculty Committee Member: Professional Committee Member: Administrative Committee Member: 

 

Committee Recommendation:  In addition to the recommendation, the committee 

 must also assign at the top of the page a holistic rating for the overall interview assessment. 

□ Successful Interview          □ Conditional Interview          □ Unsuccessful Interview 
          

 

Directions for the Structured Interview Questions:  Interview committees must ask teacher 

candidates each of the following questions and assign an analytic rating for each response.   

Required Questions Rating KTS* 

1. Tell us briefly about yourself and your 
schooling background. 

 

3  

(Proficient) 

2 

(Apprentice) 

1  

(Novice) 

 

2. What is it about teaching that draws you to 
this career choice? 

 

3 2 1  

3. From your field and education course 
experiences, what ideas do you have for 
creating your classroom environment? 

3 2 1 1, 3 

4. Describe one or two of the strategies you 
might use with students with disabilities or 
learning challenges. 

3 2 1 3, 4 

5. To what extent do you believe teachers can 
overcome the challenges faced by many 
students, such as poverty or a difficult home 
environment? 

3 2 1 3 

6. In thinking about your philosophy of 
education, how do you see your role in the 
classroom?  How do you view the role of 
your students? 

3 2 1 3, 4, 7 

7. Give one or two examples of how you might 
use technology in your classroom. 

 

3 2 1 6 

*Kentucky Teacher Standard(s) 

 

Interview committees may choose to ask teacher candidates any of the following questions; an 

analytic rating for each response is required.   
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Optional Questions Rating KTS 

1. Describe the types of teaching tasks you have 
participated in during your field experiences. 

3 2 1 4 

2. Based on your field experiences, what do you 
see as challenges for teachers? 

 

3 2 1 7 

3. Provide an example for how you might 
promote an appreciation of different cultural 
and global perspectives in your classroom. 

3 2 1 3, 7 

4. What do you see as your strengths in 
working cooperatively with others?  
Weaknesses? 

3 2 1 7, 8 

5. What do you see as your greatest area for 
growth in becoming a teacher? 

 

3 2 1 7 
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The following analytic scoring guide is used to observe candidates in the semesters preceding the 

Professional Semester. The following scale is provided: 

4  excellent performance 3  satisfactory performance    2  improvement needed   1 significant improvement needed    

0  Not Observed 

Standard 1: Candidate Demonstrates Knowledge of Content  

_____  The candidate communicates accurate knowledge of content. 

 

 

 

 

Standard 2: Candidate Designs and Plans Instruction 

_____  The learning objectives are observable, measurable, and contextual.  

_____  The planned activities address individual student needs.  

_____  The assessment reflects effective connections to learning objectives. 

 

 

 

 

Standard 3: Candidate Creates Positive Classroom Climate  

_____  The candidate manages the environment and materials in an organized and safe manner. 

_____  The candidate uses appropriate language and voice. 

_____  The candidate provides a positive, supportive learning climate.   

            Specific benchmarks include: 

 reinforcing positive behavior 

 communicating high expectations 

 addressing inappropriate behavior 

 demonstrating value and respect for students 

 building rapport with students 

 

Name of Candidate:_______________________ 

Name of Assessor:_________________________ 

Subject Observed:_________________________ 

Date:_____________________________________ 

School of Education  

Pre-Professional Semester Teaching 

Assessment Form  

Comments, Standard 2: 

 

 

Comments, Standard 3: 

 

 

Comments, Standard 1: 
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Standard 4: Candidate Implements and Manages Instruction 

_____  The candidate promotes higher order thinking skills. 

_____  The candidate uses appropriate questioning strategies. 

_____  The candidate maintains appropriate pace and makes efficient use of  

   instructional time. 

_____  The candidate engages students in lesson. Specific benchmarks include: 

 implementing thinking and problem solving tasks 

 utilizing real-life situations 

 managing discussions that are topic related and open-ended 

 maintaining attention of students 

  

 

 

 

Standard 5: Candidate Assesses and Analyzes Student Learning 

_____  The candidate outlines intended assessments in the lesson plan. 

_____  The candidate measures learning objectives.  Examples of specific measures include: 

 rubrics or scoring guides 

 anecdotal notes 

 checklists 

 student work samples 

  

 

 

 

Standard 6: Candidate Demonstrates Implementation of Technology  

_____  The candidate uses the computer to do word processing, create databases, or make      

             presentations. 

_____  The candidate uses instructional technology (including assistive and adaptive technology)  

            where appropriate. 

 

 

 

 

Comments, Standard 4: 

 

 

Comments, Standard 5: 

 

 

Comments, Standard 6: 
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Overall Summary of Observation: 

 

 

 

 

 

 

 Observer Signature                                                     Candidate Signature 
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Bellarmine Lesson Plan Template  
 

 
School and district factors  
School information should include appropriate standardized tests and school planning goals as well as 
additional relevant data 
 
 
 

Name: Date:  

Age/Grade Level:  Major Content: 

Number of Students: Subject: 

Number of Students with IEP / 504 plan:  Lesson Length: 

Number of English Language Learners:  Unit Title (refer to curricular maps): 

Number of Gifted Students: Lesson Number and Title:  

 Resources  
Describe the resources (equipment, technology and supplies) to be used for this lesson 
 
 
 

Assistance 

Place a √ beside the phrase that describes the types of help available to you 

 
□ instructional assistance    □ parent volunteers           □ peer (student) tutors 
□ resource teachers              □ classroom teacher          □ other (please specify:                                  ) 
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Student Differences 
Indicate the number of students in each category below and briefly describe the needs of students in 
the categories noted 
 
   ESL:                                 # with IEPs:                                     # with 504 modifications: 
Title I:                                Gifted:                                              Other: 
 
Description of needs: 
 
 
 
 

 
Response to Intervention  
Tier 1 Interventions: 
 
Tier 2 Interventions: 
 
Tier 3 Interventions: 

 
Student Diversity 
Please describe any language, cultural and/or achievement/developmental level student attributes 
that create instructional needs in your class:  
 
 
 
 

Patterns of Achievement 
Indicate the number of students for each pattern of achievement: 

□ Below grade level         □At grade level                   □ Above grade level 

 
 
 
 

Other classroom conditions 
Describe other classroom conditions (if any) including student demographics that have implications 
for teaching and what might be observed in your classroom: 
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Implications for Instruction 
Determine ways you will address individual attributes based on identified student differences. 
 
 
 
 
 
 

Context for lesson 
1. Explain how this lesson relates to the unit of study or your broad goals for teaching the topic: 

 
 
 

2. Describe the students’ prior knowledge of the content of the lesson:  
 
 
 

3. Suggest the ways you are making the lesson relevant to the real world: 

 
 
 

4. Identify critical student characteristics or attributes that affect student learning (include non- 
academic attributes) :  

 
 
 

5. Describe culturally responsive teaching strategies designed to address student characteristics: 
 
 
 

6. Identify Response to Intervention strategies used in this lesson:  
 

 
 
 

 
Learning Objective(s) OR Learning Target(s) 

1. Number each objective or target 
 

2. Objectives/targets are to be student oriented, observable, measurable, varied in 
complexity and specify the content knowledge and/or skills that students will 
demonstrate at the end of this lesson 
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Connections to Standards 

 Connect your lesson objectives/learning targets to appropriate National and/or Kentucky 
curricular standards.  

 Use no more than two or three connections.  

 Explain the way(s) that each objective/target is related to National and/or Kentucky curricular 
standards.  

 
 
 
 
 
 

 
Assessment Plan 
Using the tabular format below, describe the way each learning objective/target will be assessed 
formatively to determine student progress and modify instruction when necessary.  Describe any 
summative assessment to be used as a part of this lesson. Include copies of the assessment 
instruments and scoring criteria or rubrics.  

 Objective / Assessment Organizer 

Objective  
Number 

Type of 
Assessment 

Description of Assessment 
       Complexity Adaptations and/or 

Accommodations 

Objective # 
Formative OR 
Summative  

For example, Open response, 
True False, Matching, Exit 
Slip, Anticipatory Guide, 
Document Based Question 

DOK 1 Recall 

DOK 2 Comprehension 

DOK 3 
Application/Analysis/Synthesis 

DOK 4 Evaluation 

 

For example, 
differentiated readability, 
guided notes, assistive 
technology, extra time     
for two students with  
IEP's  

           Objective # 
       

          Objective # 
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Resources, media and technology 

 Include copies of the specific instructional materials used in the lesson 

 List equipment needed for the lesson.  

 If appropriate, list technology resources for the lesson including hardware, software and 
Internet URLs, and be sure to cite the sources used to develop this lesson.  

* If internet resources were used to develop this lesson cite those specific websites and/or materials in 
this section.   
 
 

Procedures 
Chronologically list each instructional activity. Specify for each 

 Estimated time for each activity 

 Student role in the activity (make sure to engage students) 

 Formative Assessment as the assessments occur during the activity 

 Identify strategies within the activity that demonstrate differentiated instruction 

 Indicate approaches to activate students’ prior knowledge 
 
 
 
 

 
Lesson Analysis and Reflection 
 
ANALYZE AND EVALUATE YOUR LESSON WITHIN TWO DAYS OF TEACHING THE LESSON.  
 

1. Explain the way you determined the levels of student performance for each learning 
objective/target. Attach rubrics, criteria or cut scores used on this determination. 

 
 
 

2. Go back to each learning objective/target.  Identify specific deficits or accomplishments that 
the groups of students achieved for each learning objective/target.   

 
 

Learning  
Objective/Learning Target # 

Names of Students Below 
Criteria 

Names of Students Met Criteria 

   

   

 
 

3. Reflect on the following:  
a. Identify patterns or trends in student performance levels. 
b. Group students based on student performance levels. 

 
4. How can you now use the patterns and trends for planning the next lesson? 
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a. For each category of students, plan specific differentiated instructional activities to move 
students forward.   

b. Design corrective activities for reteaching the learning objective(s)/target(s) for students 
who did not meet the learning objective(s)/target(s).   

c. Design enrichment activities to extend learning for students who did meet the learning 
objective(s)/target(s).  

 

Student Group Corrective Activity Enrichment/Extension Activity 

 
 

  

 
 

  

 
 

  

 
 
 
 
 
 
 

5. Describe the way(s) you plan to report or plan to communicate learning results to students 
and parents.  
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Standards Based Unit of Study Template (provided via LiveText) 

 

As a complement to your course instruction, each section contains a description of how that element is designed. These 
descriptions should be deleted prior to ‗attaching‘ your completed SBUS to the LiveText template and 'submit for review'  to your 
instructor. 
 
If you choose, additional 'sections' and/or graphic organizers can be added to each page to help improve the overall 
organizational structure of your SBUS.  
 
Added information and support can be obtained from the KDE website, specifically the document, "How to Develop a Standards-
Based Unit of Study" 

 
Unit Planning Template 

 
Teacher(s)       ______________________________________________________________________________________ 
 
Subject(s)/Course(s):___________________________________Grade/Level___________________________________ 
 
UnitTopic/Focus:____________________________________________________________________________________ 
 
Integration with other content areas (if applicable)________________________________________________________ 
 
Estimated time for implementation:_____________________________________________________________________ 
 
Standards Visit the KDE Website for quick access to the Academic Expectations, Program of Studies, and Core Content for 
Assessment 4.1. The Combined Curriculum Document makes it easier to copy and paste the standards you are addressing into 
your standards-based unit of study and lessons plans. (See Combined Curriculum Documents and KY Common Core 
Standards): 
 

Program of Studies: 

Understandings 

Program of Studies:  

Skills and Concepts 

Related Core Content 

 
 
 

  
 

 
Interdisciplinary, Meaningful and Authentic Connections (e.g., how do the national, state, and local standards manifest 
within this unit and in the child‘s life, what‘s the ―Big Idea,‖ why do students need to know this material): 

 
 
 
 
 

http://mail.bellarmine.edu/exchange/corthober/Sent%20Items/SBUS%20HELP!.EML?Cmd=open
http://mail.bellarmine.edu/exchange/corthober/Sent%20Items/SBUS%20HELP!.EML?Cmd=open
http://mail.bellarmine.edu/exchange/corthober/Sent%20Items/SBUS%20HELP!.EML?Cmd=open
http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Teaching+Tools/Combined+Curriculum+Documents/default.htm
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Context (Unit Organizer): A narrative that 

 Focuses on realistic issues or problems 

 Connects learning to prior knowledge, experiences, skills, beliefs, and customs 

 Describes how goals and objectives of unit will engage students 
 
Essential Questions (1 Essential Question supported by 3-5 Guided Questions 
 that guides lesson planning/focus and demonstrate): 

 Selected national, state, and local standards 

 Connection of learning with living 

 Thinking, Inquiry, Application of Learning 

 Engaging, Student-Centered Instruction 

 Detailed Description and examples of essential questions at: KDE Website 
 
Culminating Activity/Assessment, A product or performance that: 

 Assessments are clear articulate 

 Authentic 

 Designed to inform next set of objectives 

 Allows learner to demonstrate knowledge of targeted content standards through a variety of formats. 

 Offers choice to meet learners‘ differentiated needs. 

 Directs the development of instructional strategies and activities. 

 Includes scoring guide/rubric to inform learners of expectations. 

 Includes both formative and summative measures and examples (Added support from: 
http://fcit.usf.edu/assessment/basic/basica.html) 

 
Resources / Technology: Resources to be used that support teaching and learning within the unit of study. 

 Resources should include multiple means to access curriculum (i.e. audio, visual, multimedia and technology). 
 
Outline of Daily Plans 

 Arranged sequentially 

 Connections to text(s)  

 Activities (with objectives, connect to learning goals, cognitively complex activities, special needs accommodations 
  Including gifted accommodations) 

 Assessments included 

 Include copies (or LiveText Links) to any detailed lesson plans 
 
Reflections and Connections to Kentucky's Teacher Standards: For the Standards Based Unit of Study (SBUS),  
 a four page (max) reflective essay that adequately addresses the following is required: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards.  

 Areas of strength and for growth within Kentucky‘s Teacher Standards are clear.  

 Valli‘s Technical Reflection is used to elaborate on decisions related to the assignment. 

 

 

 

 

 

 

 

 

 

 

http://www.education.ky.gov/KDE/Instructional+Resources/Middle+School/Science/Inquiry.htm
http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Teaching+Tools/Units+of+Study/SBUS_EQ.htm
http://fcit.usf.edu/assessment/basic/basica.html
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STANDARDS BASED UNIT OF STUDY RUBRIC 

 

ANALYTIC SCORING OF THE STANDARDS BASED UNIT OF STUDY 
Rating → 

Indicator ↓ 
Distinguished Proficient Apprentice Novice 

a.  Standards 

(1) 

KTS 1-10 

Includes national, state, 

and local standards as 

they relate to the 

overall unit goals and 

makes interdisciplinary 

connections where 

appropriate. 

Includes national, state 

and local standards as 

they relate to the 

overall unit goals. 

Includes some 

standards that may or 

may not be related to 

overall unit goals. 

Standards are not 

included or are not 

related to overall unit 

goals. 

b. Connections 

(1) 

KTS 1-5 

Includes rich detail of 

how national, state, 

and local standards 

manifest in this unit. 

States how national, 

state, and local 

standards manifest in 

this unit 

Unclear as to how 

national, state and local 

standards manifest in 

this unit. 

Connections to how 

national, state, and 

local standards 

manifest in this unit are 

not made. 

c. Context (Unit 

Organizer) 

(1) 

KTS 1, 2 

Narrative describes 

each element in rich 

detail and provides a 

vivid depiction of unit 

goals and outcomes. 

Narrative describes 

each element and 

provides direction for 

unit goals and 

outcomes. 

Narrative is missing a 

description of one 

element and/or 

provides minimal 

detail of elements and 

unit goals and 

outcomes. 

Narrative is missing 

multiple elements 

and/or provides little to 

no detail and an 

unclear explanation of 

unit goals and 

outcomes. 

d. Essential 

Questions 

(1) 

KTS 2 

Essential questions and 

supporting questions 

are clear and richly 

detailed to guide the 

unit of study. 

Questions guide the 

unit of study. 
Questions lack clarity. 

Questions are not clear 

nor do they guide the 

unit of study. 

e. Assessments 

(1) 

KTS 5 

Assessments are clear 

articulate, authentic, 

designed to inform 

next set of objectives, 

assess cognitively 

complex activities. 

Assessments are 

designed to meet 

objectives. 

Assessments lack one 

or more objectives. 

Assessments do not 

assess objectives. 

f. Resources / 

Technology 

(1) 

KTS 6 

Technology resources 

include hands-on 

opportunities for 

students.  

Materials/resources are 

thorough and designed 

to enhance instruction. 

Technology resources 

are included/ identified 

and materials/resources 

are listed. 

Technology resources 

are limited as are other 

materials/resources. 

Few or no resources 

are identified. 

g. Outline of Daily 

Plans 

(1) 

KTS 1-5, 8 

Daily outlines are clear 

and detailed, activities 

within the Outline of 

Daily Plans represent 

cognitively complex 

Daily outlines 

represent cognitively 

complex tasks. 

Daily outlines include 

are incomplete. 

Daily outlines are 

unclear and 

incomplete. 



Bellarmine University Continuous Assessment 

61 
 

 

tasks and guide in 

planning overall unit. 

Reflection and 

Connection to 

Standards 

(1) 

KTS 7 

Reflection specifically 

connects assignment to 

performance criteria of 

standards; areas of 

strength and for growth 

within the standards 

are explicit; extensive 

use of Valli’s 

Technical Reflection is 

evident to elaborate on 

decisions related to the 

assignment. 

Reflection connects 

assignment to 

performance criteria of 

standards; areas of 

strength and for growth 

within the standards 

are clear; adequate use 

of Valli’s Technical 

Reflection is evident to 

elaborate on decisions 

related to the 

assignment. 

Reflection is minimally 

connected to 

performance criteria of 

standards; areas of 

strength and for growth 

within the standards 

are minimal; little use 

of Valli’s Technical 

Reflection is evident to 

elaborate on decisions 

related to the 

assignment. 

Reflection does not 

adequately or 

accurately connect 

performance criteria to 

standards; areas of 

strength and for growth 

within the standards 

are vague and/or 

ambiguous; minimal 

use of Valli’s 

Technical Reflection is 

evident to elaborate on 

decisions related to the 

assignment. 

 

STANDARDS BASED UNIT OF STUDY 

Holistic Score 

 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 

3, Apprentice 2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each 

element). Sum the products and divide by the number of elements given for that standard. 

 

Distinguished 

 

88 to 100% Distinguished 

Proficient 

  

63 to 87%   Proficient 

Apprentice 

 

38 to 62%   Apprentice 

Novice 

 

0 to 37%     Novice 
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Collaboration Leadership Project 

 

Each student should prepare a 7+ page, double-spaced, typed, APA-formatted research paper that 
explores a potential collaborative project and demonstrates leadership potential.  This project is intended to 
(partially) fulfill Teacher Standards 8 (Collaborates with Colleagues, Parents, and Others) and 10 

(Demonstrates Professional Leadership within School/Community/Education). Possible topics for 
exploration include:  

 Service-Learning Partnership(s) 
 Parent-teacher conferences 
 Parental involvement in schools: Implications for school adjustment and achievement 
 Pedagogical/Instructional Strategies 

Each paper should begin by discussing what has prompted you to explore this collaboration (i.e., what 
learning needs have you identified? What do you hope to accomplish?).  The next portion of the paper 
should synthesize and summarize the research on the topic you chose (e.g., parent-teacher conferences, 
service-learning, etc.).  The next portion of the paper should describe your collaboration with colleagues, 
parents, and/or others: Who is involved?  What will the collaboration look like?  What are the intended 
outcomes? The next section of the paper describes how implementation of this 
project/partnership/collaboration will demonstrate professional leadership: How will you be a leader for 
others (parents, teachers, students, school, and/or community)? How might this collaboration improve 
student learning? How might this collaboration improve the school culture? The final section provides a 
plan to analyze data gathered from the collaboration and evaluate the outcome of the efforts. 
 
NOTE: This paper should include APA style text citations and references  
 
Reflection: Each paper should conclude with a benchmark reflection that connects your project/experience 
to the teacher standards outlined below, discusses your strengths and weaknesses related to these 
standards, and evaluates your use of Valli‘s forms of reflection in the planning/research/implementation 
(during Transition Point 3) of the collaboration. 
 
Again, your reflections for the Collaboration / Leadership Project Benchmark Assignment should address 
the following: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards: 
Initial Level, 8 & 10. Candidates should address areas of strength and for growth for each 
Kentucky‘s Teacher Standards: Initial Level specified.  

 The following three forms of Valli‘s reflections are used to elaborate on decisions related to the 
assignment: In and On Action, Critical Reflection, and Deliberative Reflection are used to elaborate 
on decisions related to the assignment.    

 
The rubric for scoring this project is located within the CPR (Standards 8 & 10) and is to be 
completed at the end of the professional semester by the Bellarmine University Supervisor. 
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STANDARDS 8 & 10: COLLABORATES WITH COLLEAGUES/PARENTS/OTHERS & 
DEMONSTRATES PROFESSIONAL LEADERSHIP WITHIN SCHOOL/COMMUNITY/EDUCATION 

The teacher candidate collaborates with colleagues, parents, and other agencies to design, implement, and support learning 
programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, 

become responsible team members, think and solve problems, and integrate knowledge. The teacher candidate also provides 
professional leadership within the school, community, and education profession to improve student learning and well-being. 

 
HOLISTIC SCORING OF STANDARDS 8 & 10 

Distinguished 
 
            4+        4         4- 

Proficient 
 
              3+        3         3- 

Apprentice 
 
             2+        2         2- 

Novice 
 
                1+        1         1- 

 
ANALYTIC SCORING OF STANDARDS 8 & 10 INDICATORS 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Identifies 
students/situations 
whose/when 
learning could be 
enhanced by 
collaboration 
KTS 8 & 10 

Identifies multiple 
students or situations 
whose/when learning 
could be enhanced by 
collaboration AND 
provides a well-
articulated and richly-
detailed rationale  

Identifies multiple 
students or situations 
whose/when learning 
could be enhanced by 
collaboration AND 
provides an 
appropriate rationale 

Identifies ONE 
student whose 
learning could be 
enhanced by 
collaboration AND 
provides an 
appropriate rationale 

Does not identify any 
students whose 
learning could be 
enhanced by 
collaboration OR 
identifies students or 
situation but provides 
no or an inappropriate 
rationale 

D  P  A  N 

b.  Collaborative 
effort builds from a 
synthesis and 
summary of the 
research literature 
and theory 
KTS 8 & 10 

The synthesis and 
summary of research 
is EXTREMELY 
WELL 
ARTICULATED AND 
RICHLY DETAILED. 
Analysis of the 
research includes 
MANY themes, 
important figures and 
teacher/student, 
school/community, or 
teacher/parent roles. 

The synthesis and 
summary of research 
is WELL STATED. 
Analysis of the 
research includes 
themes, important 
figures and 
teacher/student, 
school/community, or 
teacher/parent roles. 

The synthesis and 
summary of research 
is EVIDENT, but 
analysis of the 
research LACKS 
detailed themes, 
important figures, 
and/or 
teacher/student, 
school/community, or 
teacher/parent roles. 

Synthesis and 
summary of research 
is VAGUE, and 
analysis of research 
lacks detailed 
themes, important 
figures, and/or 
teacher/student, 
school/community, or 
teacher/parent roles 

D  P  A  N 

c.  Designs and 
implements a plan 
to enhance student 
learning that 
includes all parties 
in the 
collaborative/leader-
ship effort 

The collaboration plan 
is RICHLY DETAILED 
and makes EXPLICIT 
connections to the 
research  

The collaboration plan 
is CLEARLY STATED 
and connects to the 
research 

The collaboration is 
NOT CLEAR and/or 
only LOOSE 
connections are made 
to the research 

The collaboration is 
VAGUE and 
DISCONNECTED to 
the research 

D  P  A  N 

d. Illustrates how 
this 
collaborative/leader-
ship effort will 
demonstrate 
professional 

Demonstration of 
leadership is RICHLY 
DETAILED and 
makes EXPLICIT 
connections to the 
research  

Demonstration of 
leadership is 
CLEARLY STATED 
and shows some 
grounding in the 
research 

Demonstration of 
leadership is NOT 
COMPLETELY 
CLEAR and/or only 
LOOSE connections 
are made to the 

Demonstration of 
leadership is VAGUE 
and 
DISCONNECTED to 
the research 

D  P  A  N 
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leadership  
KTS 10 

research 

e. Provides plan to 
analyze data in 
order to evaluate the 
outcomes of 
collaborative/leader-
ship efforts 
KTS 8 & 10 

Plan shows how 
student learning data 
will be analyzed in 
order to evaluate the 
outcomes of 
collaboration AND 
provides explicit 
details for next steps  

Plan shows how 
student learning data 
will be analyzed in 
order to evaluate the 
outcomes of 
collaboration AND 
identifies next steps 

Plan shows how 
student learning data 
will be analyzed in 
order to evaluate the 
outcomes of 
collaboration BUT 
does not identify next 
steps 

Plan does not show 
how student learning 
will be analyzed or 
evaluated 

D  P  A  N 
 

f. Reflection 
KTS 7, 8 & 10 

Reflection specifically 
connects assignment 
to performance 
criteria of standards; 
areas for growth and 
of strength within the 
standards are explicit; 
extensive use of three 
of Valli‘s forms of 
reflection:  In and On 
Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

Reflection connects 
assignment to 
performance criteria 
of standards; areas 
for growth and of 
strength within the 
standards are clear; 
adequate use of three 
of Valli‘s forms of 
reflection:  In and On 
Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

Reflection is 
minimally connected 
to performance 
criteria of standards; 
minimal areas for 
growth and of 
strength within the 
standards are 
included; little use of 
three of Valli‘s forms 
of reflection:  In and 
On Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

Reflection does not 
adequately or 
accurately connect 
performance criteria 
to standards; areas 
for growth and of 
strength within the 
standards are vague 
and/or ambiguous; 
minimal use of three 
of Valli‘s forms of 
reflection:  In and On 
Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

 
D  P  A  N 

 

 
FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARDS 8 & 10 
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Candidate Performance Record 

Observation Instrument 

Transition Point 3 

 
Cycle 1 

Date of Observation ______________________________ 

Subject Area Observed ___________________________ Type of Classroom _______________________________ 

Ages/Grades of 

Students __________ 

Number of Students 

in Class __________ 

Number of Students 

having IEP / 504____ 

Number of Gifted 

Students ______ 

Number of English 

Language Learners 

_______ 

The signatures below verify that the analytic scores and feedback and holistic score for each Standard have 

been discussed with the Candidate. 

 

Observer's Signature ________________________________________________________________________ 

Candidate's Signature _______________________________________________________________________ 

 

Cycle 2 

Date of Observation ______________________________ 

Subject Area Observed ___________________________ Type of Classroom _______________________________ 

Ages/Grades of 

Students __________ 

Number of Students 

in Class __________ 

Number of Students 

having IEP / 504____ 

Number of Gifted 

Students ______ 

Number of English 

Language Learners 

_______ 

The signatures below verify that the analytic scores and feedback and holistic score for each Standard have 

been discussed with the Candidate. 

 

Observer's Signature________________________________________________________________________ 

Candidate's Signature _______________________________________________________________________  

 

NOTE:  A MINIMUM HOLISTIC SCORE OF PROFICIENT OVERALL MUST BE ACHIEVED ON CYCLE 
2. 

 
 

 

Bellarmine Candidate_____________________________________________________________________________ 

 

Cooperating Teacher _____________________ Ethnicity   ______________       Check box if you prefer not to respond 

   

School _____________________________________________  Grade _____________________________________ 

 

District ____________________________________________ 
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STANDARD 1: THE TEACHER DEMONSTRATES APPLIED CONTENT  

                                                 KNOWLEDGE 

The teacher candidate demonstrates a current and sufficient academic knowledge of certified content areas to develop student knowledge and performance in 
those areas. 

 
HOLISTIC SCORING OF STANDARD 1 

Distinguished 
 

Cycle 1        4+        4         4- 
 
Cycle 2        4+        4         4- 

Proficient 
  
Cycle 1         3+        3         3- 
 
Cycle 2         3+        3         3- 

Apprentice 
 
Cycle 1         2+        2         2- 
 
Cycle 2         2+        2         2- 

Novice 
 
Cycle 1         1+        1         1- 
 
Cycle 2         1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 1 INDICATORS 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Communicates 
concepts, 
processes and 
knowledge 

Accurately and 
effectively 
communicates 
concepts, processes 
and/or knowledge 
AND uses vocabulary 
that is clear, correct 
and appropriate for 
students 

Accurately 
communicates 
concepts, processes 
and/or knowledge 
AND uses vocabulary 
that is clear, correct 
and appropriate for 
students 

Accurately 
communicates 
concepts, processes 
and knowledge BUT 
omits some important 
ideas, uses 
vocabulary 
inappropriate for 
students OR 
overlooks student 
misconceptions 

Inaccurately and 
ineffectively 
communicates 
concepts, processes 
and knowledge 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

b.  Connects 
contents to life 
experiences of 
students 

Effectively connects 
ALL content, 
procedures, and 
activities with relevant 
life experiences of 
students 

Effectively connects 
MOST content, 
procedures, and 
activities with relevant 
life experiences of 
students 

Connects SOME 
content, procedures, 
and activities with 
relevant life 
experiences of 
students 

RARELY or NEVER 
connects content, 
procedures, and 
activities with relevant 
life experiences 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

c. Demonstrates 
instructional 
strategies that are 
appropriate for 
content and 
contribute to 
student learning 

Demonstrates 
instructional 
strategies that are 
INSIGHTFUL and 
CLEARLY 
appropriate for the 
content and 
processes of the 
lesson AND make a 
SIGNIFICANT 
contribution to student 
learning 

Demonstrates 
instructional 
strategies that are 
CLEARLY 
appropriate for the 
content and 
processes of the 
lesson AND make a 
CLEAR contribution 
to student learning 

Demonstrates 
instructional 
strategies that are 
SOMEWHAT 
appropriate for the 
content and 
processes of the 
lesson AND make 
SOME contribution to 
student learning 

Demonstrates 
instructional 
strategies that are 
RARELY or NEVER 
appropriate for the 
content and 
processes of the 
lesson OR make NO 
contribution to student 
learning 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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d. Guides students 
to understand 
content from 
various 
perspectives and 
across disciplines 

REGULARLY 
provides opportunities 
and guidance for 
students individually 
and collectively to 
consider lesson 
content from different 
perspectives and 
across disciplines to 
extend their 
understanding 

REGULARLY 
provides opportunities 
and guidance for 
students individually 
OR collectively to 
consider lesson 
content from different 
perspectives and 
across disciplines to 
extend their 
understanding 

SOMETIMES 
provides opportunities 
and guidance for 
students individually 
OR collectively to 
consider lesson 
content from different 
perspectives and 
across disciplines to 
extend their 
understanding 

RARELY or NEVER 
provides opportunities 
and guidance for 
students to consider 
lesson content from 
different perspectives 
or content areas to 
extend their 
understanding 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

 

FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 1 

Cycle 1 

Cycle 2 

 

If more space is needed for feedback, attach additional pages. Be sure that the candidate's name 

and the date are on any additional pages. 
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STANDARD 2: THE TEACHER DESIGNS & PLANS INSTRUCTION 
The teacher candidate designs/plans instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient 
individuals, become responsible team members, think and solve problems, and integrate knowledge. 

HOLISTIC SCORING OF STANDARD 2 

Distinguished 
 

Cycle 1         4+        4         4- 
 
Cycle 2         4+        4         4- 

Proficient 
  
Cycle 1         3+        3         3- 
 
Cycle 2         3+        3         3- 

Apprentice 
 
Cycle 1         2+        2         2- 
 
Cycle 2         2+        2         2- 

Novice 
 
Cycle 1         1+        1         1- 
 
Cycle 2         1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 2 INDICATORS 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Develops 
significant 
outcomes aligned 
with standards 

States learning 
outcomes that are 
observable, 
measurable, and 
contextual, that reflect 
key concepts of the 
discipline, AND are 
aligned with local or 
state standards 

States learning 
outcomes that are 
observable and 
measurable, that 
reflect key concepts 
of the discipline, AND 
are aligned with local 
or state standards 

States learning 
outcomes that are 
mostly observable 
and measurable, that 
reflect key concepts 
of the discipline but 
are not aligned with 
local or state 
standards, OR states 
learning outcomes 
that are not 
measurable and that 
do not reflect key 
concepts of the 
discipline 

Uses outcomes that 
are not observable 
and/or measurable, or 
are trivial, AND are 
not aligned with local 
or state standards 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

b. Uses contextual 
data to design 
instruction 
relevant to 
students; lesson 
plan is clearly 
connected to a 
standards-based 
unit of instruction 

Plans and designs 
ALL instruction that is 
clearly and 
appropriately based 
on critical student 
attributes, community 
and/or cultural data, 
and that is connected 
to a standards-based 
instruction and/or 
uniquely connected to 
student(s) IEP goal 

Plans and designs 
MOST instruction that 
is clearly and 
appropriately based 
on critical student 
attributes, community 
and/or cultural data, 
and that is connected 
to a standards-based 
instruction and/or 
uniquely connected to 
student(s) IEP goal 

Plans and designs 
SOME instruction that 
is appropriately based 
on critical student 
attributes, community 
and/or cultural data, 
and that is connected 
to a standards-based 
instruction and/or 
uniquely connected to 
student(s) IEP goal 

Plans and designs 
LITTLE TO NO 
instruction that is 
based on critical 
student attributes, OR 
community and/or 
cultural data, OR 
planning and design 
reflect biased or 
inappropriate use of 
data OR lesson plan 
is not connected to 
standards-based of 
instruction and/or 
uniquely connected to 
student(s) IEP goal 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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c. Plans 
assessments to 
guide instruction 
and measure 
learning  outcomes 

Plans ALL 
assessments that 
guide instruction, 
measure learning 
results, align with 
learning outcomes, 
and describe 
accommodations 
necessary to promote 
the success of all 
students 

Plans MOST 
assessments that 
guide instruction, 
measure learning 
results, align with 
learning outcomes, 
and describe 
accommodations 
necessary to promote 
the success of all 
students. 

Plans SOME 
assessments that 
guide instruction, 
measure learning 
results, align with 
learning outcomes, 
and describe 
accommodations 
necessary to promote 
the success of all 
students. 

Plans FEW or no 
assessments that 
guide instruction, 
measure learning 
results, and align with 
learning outcomes, 
and describe 
accommodations 
necessary to promote 
the success of all 
students. 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

d. Plans 
instructional 
strategies and 
activities that 
address learning 
outcomes for all 
students 

Aligns ALL 
instructional 
strategies and 
activities to prior 
knowledge and real 
world application and 
with learning 
outcomes for all 
students, including 
accommodations for 
diverse learners 

Aligns MOST 
instructional 
strategies and 
activities to prior 
knowledge and real 
world application and 
with learning 
outcomes for all 
students, including 
accommodations for 
diverse learners 

Aligns SOME 
instructional 
strategies and 
activities to prior 
knowledge and real 
world application and 
with learning 
outcomes for all 
students, including 
accommodations for 
diverse learners 

Aligns FEW 
instructional 
strategies and 
activities with prior 
knowledge and real 
world application and 
with learning 
outcomes; 
accommodations for 
diverse learners are 
inappropriate. 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

e. Plans 
instructional 
strategies and 
activities that 
facilitate multiple 
levels of learning 

Plans ALL 
instructional 
strategies that include 
several levels of 
learning with MOST 
requiring higher order 
thinking 

Plans MOST 
instructional 
strategies that include 
several levels of 
learning with SOME 
requiring higher order 
thinking 

Plans instructional 
strategies that include 
at least TWO levels of 
learning with at least 
ONE requiring higher 
order thinking 

Plans instructional 
strategies that do not 
include levels of 
learning OR do not 
require higher order 
thinking 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 2 
 

Cycle 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Cycle 2 
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STANDARD 3: THE TEACHER CREATES & MAINTAINS LEARNING CLIMATE 

The teacher candidate creates a learning climate that supports the development of student abilities to use communication skills, apply core concepts, become 
self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge. 

 
HOLISTIC SCORING OF STANDARD 3 

Distinguished 
 

Cycle 1         4+        4         4- 
 
Cycle 2         4+        4         4- 

Proficient 
  
Cycle 1         3+        3         3- 
 
Cycle 2         3+        3         3- 

Apprentice 
 
Cycle 1         2+        2         2- 
 
Cycle 2         2+        2         2- 

Novice 
 
Cycle 1         1+        1         1- 
 
Cycle 2         1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 3 INDICATORS 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Communicates 
high expectations 

Sets relevant and 
challenging outcomes 
for ALL students AND 
verbally/nonverbally 
communicates 
confidence in 
students' ability to 
achieve these 
outcomes 

Sets relevant and 
challenging outcomes 
for MOST students 
AND verbally or 
nonverbally 
communicates 
confidence in 
students' ability to 
achieve these 
outcomes 

Sets relevant and 
challenging outcomes 
for SOME students 
BUT does not 
communicate 
confidence in 
students' ability to 
achieve these 
outcomes  

Does not set relevant 
and challenging 
outcomes for students 
AND does not 
communicate 
confidence in 
students 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

b. Establishes a 
positive learning 
environment 

Establishes clear 
standards of conduct, 
shows awareness of 
student behavior, and 
unique individual 
needs AND responds 
in ways that are both 
appropriate and 
respectful of students 
and their individual 
needs 

Establishes clear 
standards of conduct, 
shows awareness of 
student behavior, 
AND responds in 
ways that are both 
appropriate and 
respectful of students 

Makes efforts to 
establish standards of 
conduct, to monitor 
and respond to 
student behavior, 
BUT efforts are 
ineffective and/or 
inappropriate 

Does not; establish 
clear expectations for 
student conduct, nor 
effectively monitor 
behavior, or 
appropriately respond 
to behavior 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

c. Values and 
supports student 
diversity and 
addresses 
individual needs 

Consistently supports 
student diversity and 
addresses individual 
needs using a WIDE 
VARIETY of 
strategies and 
methods 

Supports student 
diversity and 
addresses individual 
needs using a 
VARIETY of 
strategies and 
methods  

Inconsistently 
supports student 
diversity and 
addresses individual 
needs OR uses a 
LIMITED repertoire of 
strategies and 
methods 

Makes LITTLE or NO 
attempt to respond to 
student diversity and 
individual needs -- 
tends to use a "one 
size fits all" approach 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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d. Fosters mutual 
respect between 
teacher and 
students and among 
students 

Consistently treats all 
students with respect 
and concern AND 
initiates / supports 
student interactions 
between teacher and 
students and among 
students to 
encourage students 
to treat each other 
with respect and 
concern 

Consistently treats all 
students with respect 
and concern AND 
monitors student 
interactions between 
teacher and students 
and among students 
to encourage 
students to treat each 
other with respect and 
concern 

Inconsistently treats 
all students with 
respect and concern 
OR does not monitor 
students interactions 
between teacher and 
students and among 
students 

Does not treat all 
students with respect 
and concern AND 
does not monitor 
students interactions 
between teacher and 
students and among 
students 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

e. Provides a safe 
environment for 
learning 

Creates a classroom 
environment that is 
BOTH emotionally 
and physically safe 
for each student 
individually and all 
students collectively 

Creates a classroom 
environment that is 
BOTH emotionally 
and physically safe 
for MOST students 

Creates a classroom 
environment that is 
physically OR 
emotionally safe for 
most or all students 
BUT is inconsistent in 
one OR the other 
forms of safety 

Fails to create an 
emotionally AND 
physically safe 
environment for 
students 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 3 

Cycle 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Cycle 2 
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STANDARD 4: THE TEACHER IMPLEMENTS & MANAGES INSTRUCTION 
The teacher candidate introduces/implements/manages instruction that develops student abilities to use communication skills, apply core concepts, become self-

sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge. 

 
HOLISTIC SCORING OF STANDARD 4 

Distinguished 
 

Cycle 1         4+        4         4- 
 
Cycle 2         4+        4         4- 

Proficient 
  
Cycle 1         3+        3         3- 
 
Cycle 2         3+        3         3- 

Apprentice 
 
Cycle 1         2+        2         2- 
 
Cycle 2         2+        2         2- 

Novice 
 
Cycle 1         1+        1         1- 
 
Cycle 2         1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 4 INDICATORS 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Uses a variety of 
effective 
instructional 
strategies that 
engage students in 
active learning 
aligned with 
learning outcomes 
and students’ prior 
knowledge 

Uses a wide variety of 
effective instructional 
strategies that 
engage students 
throughout the lesson 
on tasks aligned with 
learning outcomes, 
student‘s prior 
knowledge and 
individual needs 

Uses a variety of 
effective instructional 
strategies that 
engage students 
throughout the lesson 
on tasks aligned with 
learning outcomes 
and student‘s prior 
knowledge 

Uses a variety of 
effective instructional 
strategies that 
engage students BUT 
are not aligned with 
learning outcomes 
and/or student‘s prior 
knowledge OR tasks 
are aligned with 
learning outcomes 
BUT do not keep 
students engaged  

Uses instructional 
strategies that do not 
engage student AND 
are not aligned with 
learning outcomes or 
student‘s prior 
knowledge  

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

b. Implements 
planned  instruction 
based on diverse 
student needs and 
assessment data; 
demonstrates 
specific 
accommodations 

Implements planned 
instruction based on 
diverse student needs 
and assessment data 
AND adapts 
instruction to 
individual needs and / 
or unanticipated 
circumstances if 
necessary 

Implements planned 
instruction based on 
diverse student needs 
and assessment data 
AND adapts 
instruction to 
unanticipated 
circumstances if 
necessary 

Implements planned 
instruction based on 
diverse student needs 
and assessment data 
BUT does not adapt 
instruction to 
unanticipated 
circumstances 

Does not base 
instruction on diverse 
student needs and 
assessment data 
AND does not adapt 
instruction to 
unanticipated 
circumstances 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

c.  Uses time 
effectively; paces 
instruction to 
appropriately meet 
the needs of 
students 

Establishes organized 
procedures for 
performing non-
instructional tasks, 
handling materials 
and supplies, 
managing transitions, 
and organizing and 
monitoring group 
work so that there is 
MINIMAL loss of 
instructional time 

Establishes organized 
procedures for 
performing non-
instructional tasks, 
handling materials 
and supplies, 
managing transitions, 
and organizing and 
monitoring group 
work so that there is 
SOME loss of 
instructional time 

Establishes 
SOMEWHAT 
organized procedures 
for performing non-
instructional tasks, 
handling materials 
and supplies, 
managing transitions, 
and organizing and 
monitoring group 
work that vary in their 
effectiveness so there 
is loss of instructional 
time 

Fails to establish 
consistent procedures 
for performing non-
instructional tasks, 
handling materials 
and supplies, 
managing transitions, 
and organizing and 
monitoring group 
work resulting in 
significant loss of 
instructional time 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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d. Uses space and 
materials effectively 

Uses classroom 
space AND materials 
effectively to facilitate 
student learning and 
support individual 
needs 

Uses classroom 
space AND materials 
effectively to facilitate 
student learning but 
neglects individual 
needs 

Fails to uses 
classroom space or 
materials to 
effectively facilitate 
student learning  

Fails to effectively use 
classroom space 
AND materials to 
facilitate student 
learning 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

e. Implements and 
manages instruction 
in ways that 
facilitate  higher 
order thinking 

Maximizes the use of 
instruction which 
includes higher order 
thinking 

MOST instruction 
includes higher order 
thinking 

SOME instruction 
includes higher order 
thinking 

LITTLE or NO 
instruction includes 
higher order thinking 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

 
FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 4 

Cycle 1 
 
 
 
 

 

Cycle 2 
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STANDARD 5: THE TEACHER ASSESSES & COMMUNICATES LEARNING RESULTS 

The teacher candidate assesses learning and communicates results to students and others with respect to student abilities to use communication skills, apply core 
concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge. 

 
HOLISTIC SCORING OF STANDARD 5 

Distinguished 
 

Cycle 1         4+        4         4- 
 
Cycle 2         4+        4         4- 

Proficient 
  
Cycle 1         3+        3         3- 
 
Cycle 2         3+        3         3- 

Apprentice 
 
Cycle 1         2+        2         2- 
 
Cycle 2         2+        2         2- 

Novice 
 
Cycle 1         1+        1         1- 
 
Cycle 2         1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 5 INDICATORS 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Uses 
assessments that 
are aligned with 
learning outcomes 

ALL assessments 
align with learning 
outcomes 

REGULARLY uses 
assessments that are 
aligned with learning 
outcomes 

OCCASIONALLY 
uses assessments 
that are aligned with 
learning outcomes  

RARELY or NEVER 
uses assessments 
that are aligned with 
learning outcomes 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

b. Uses a variety of 
assessments 
(baseline, formative 
& summative) to 
measure student 
learning 

REGULARLY uses a 
variety of 
assessments to allow 
each student 
individually and all 
students collectively 
to demonstrate 
learning based on 
individual needs 

REGULARLY uses a 
variety of 
assessments AND 
assessments provide 
students increased 
opportunities to 
demonstrate learning  

REGULARLY uses a 
variety of 
assessments BUT 
these assessments 
do not provide 
students increased 
opportunities to 
demonstrate learning 
OR uses a few types 
of assessments that 
provide students 
opportunities to 
demonstrate learning 

RARELY or NEVER 
uses a variety of 
assessments AND 
these assessments 
do not provide 
students increased 
opportunities to 
demonstrate learning  

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

c. Analyzes 
assessment data to 
guide instruction 
and learning and to 
measure learning 
progress 

REGULARLY 
analyzes assessment 
data to guide 
instruction and 
learning and measure 
learning progress for 
each student 
individually and all 
students collectively 

REGULARLY 
analyzes assessment 
data to guide 
instruction and 
learning and measure 
learning progress for 
each student 
individually OR all 
students collectively 

OCCASIONALLY 
analyzes assessment 
data to guide 
instruction and 
learning and measure 
learning progress for 
each student 
individually OR all 
students collectively 

RARELY or NEVER 
analyzes assessment 
data to guide 
instruction and 
learning and measure 
learning progress 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

d. Communicates 
learning results to 
students and 
parents 

REGULAR 
communication of 
learning results to 
students AND parents 

REGULARLY 
communicates 
learning results to 
students AND parents 

REGULARLY 
communicates 
learning results to 
students OR parents 

RARELY or NEVER 
communicates 
learning results to 
students AND parents 

Cycle 1 
D  P  A  N 
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in a meaningful and 
timely manner has 
been established for 
each student 
individually and all 
students collectively 

in a meaningful and 
timely manner for 
each student 
individually OR all 
students collectively 

in a meaningful and 
timely manner 

in a meaningful and 
timely manner 

Cycle 2 
D  P  A  N 

 

e. Based on student 
performance data, 
adapts assessments 
to accommodate 
diverse learning 
needs and 
situations 

Based on student 
performance data, 
CONTINUOUSLY 
adapts assessments 
to accommodate 
diverse learning 
needs AND situations 
for each student 
individually and all 
students collectively 

Based on student 
performance data, 
REGULARLY adapts 
assessments to 
accommodate diverse 
learning needs AND 
situations 

Based on student 
performance data 
REGULARLY adapts 
assessments to 
accommodate diverse 
learning needs OR 
situations 

Based on student 
performance data 
RARELY or NEVER 
adapts assessments 
to accommodate 
diverse learning 
needs AND situations 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

 
FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 5 

Cycle 1 
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Cycle 2 

 
If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and the 
date are on any additional pages. 
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STANDARD 6: THE TEACHER DEMONSTRATES THE IMPLEMENTATION OF TECHNOLOGY 
The teacher candidate uses technology to support instruction; access and manipulate data; enhance professional growth and productivity; communicate and 
collaborate with colleagues, parents, and the community; and conduct research. STANARD 6 IS ONLY SCORED ONE TIME. Candidates are to attach the 
lesson plan that demonstrates Standard 6 into the Standard 6 assignment in LiveText. Additionally. Candidates provide a list of technological 
resources used during the Professional Semester at the Standard 6 assignment in LiveText.  
 

 
HOLISTIC SCORING OF STANDARD 6 

Distinguished 
 

             4+        4         4- 

Proficient 
  
             3+        3         3- 

Apprentice 
 
             2+        2         2- 

Novice 
 
               1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 6 INDICATORS 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Uses technology 
to design and plan 
instruction 

REGULARLY uses 
technology to design 
and plan instruction 
and justifies 
appropriate versus 
inappropriate usage 

REGULARLY uses 
technology to design 
and plan instruction 
when appropriate. 

SOMETIMES uses 
technology to design 
and plan instruction 
when appropriate 

RARELY or NEVER 
uses technology to 
design and plan 
instruction when 
appropriate 

D  P  A  N 

b. Uses technology 
to implement 
instruction and 
facilitate student 
learning 

REGULARLY uses 
technology to 
implement instruction 
and facilitate student 
learning and justifies 
appropriate versus 
inappropriate usage 

REGULARLY uses 
technology to 
implement instruction 
and facilitate student 
learning when 
appropriate 

SOMETIMES uses 
technology to 
implement instruction 
and facilitate student 
learning when 
appropriate 

RARELY or NEVER 
uses technology to 
implement instruction 
and facilitate student 
learning when 
appropriate 

D  P  A  N 

c. Uses technology 
to assess and 
communicate 
student learning 

REGULARLY uses 
technology to assess 
and communicate 
student learning and 
justifies appropriate 
versus inappropriate 
usage 

REGULARLY uses 
technology to assess 
and communicate 
student learning when 
appropriate 

SOMETIMES uses 
technology to assess 
and communicate 
student learning when 
appropriate 

RARELY or NEVER 
uses technology to 
assess and 
communicate student 
learning when 
appropriate 

D  P  A  N 

d. Integrates student  
use of technology 
into instruction 
(legally & ethically) 

REGULARLY 
integrates student use 
of technology into 
instruction to enhance 
learning outcomes 
and meet diverse 
student needs and 
justifies appropriate 
versus inappropriate 
usage 

REGULARLY 
integrates student use 
of technology into 
instruction to enhance 
learning outcomes 
and meet diverse 
student needs when 
appropriate 

SOMETIMES 
integrates student use 
of technology into 
instruction to enhance 
learning outcomes 
and meet diverse 
student needs when 
appropriate 

RARELY or NEVER 
integrates student use 
of technology into 
instruction to enhance 
learning outcomes 
and meet diverse 
student needs when 
appropriate 

D  P  A  N 
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FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 6 
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STANDARD 7: REFLECTS ON AND EVALUATES TEACHING AND LEARNING 

The teacher candidate reflects on and evaluates specific teaching/learning situations and/or programs. 
 

HOLISTIC SCORING OF STANDARD 7 

Distinguished 
 

Cycle 1         4+        4         4- 
 
Cycle 2         4+        4         4- 

Proficient 
  
Cycle 1         3+        3         3- 
 
Cycle 2         3+        3         3- 

Apprentice 
 
Cycle 1         2+        2         2- 
 
Cycle 2         2+        2         2- 

Novice 
 
Cycle 1         1+        1         1- 
 
Cycle 2         1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 7 INDICATORS 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Uses data to 
reflect on and 
evaluate  student 
learning 

 
REGULARLY reflects 
on and evaluates 
individual and 
collective student 
learning using 
appropriate data 
 

 
REGULARLY reflects 
on and evaluates 
individual OR 
collective student 
learning using 
appropriate data  

SOMETIMES reflects 
on and evaluates 
student learning using 
appropriate data 

RARELY or NEVER 
reflects on and 
evaluates student 
learning using 
appropriate data 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

 
b. Uses data to 
reflect on and 
evaluate 
instructional 
practice 

 
REGULARLY reflects 
on and evaluates 
instructional practice 
using appropriate 
individual and 
collective student 
data 
 

REGULARLY reflects 
on and evaluates 
instructional practice 
using appropriate 
individual OR 
collective student 
data 

 
SOMETIMES reflects 
on and evaluates 
instructional practice 
using appropriate 
data 

RARELY or NEVER 
reflects on or 
evaluates 
instructional practice 
using appropriate 
data 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 

c.  Uses data to 
identify areas for 
professional growth 

 
REGULARLY 
identifies areas for 
professional growth 
using appropriate 
individual and 
collective student 
data 
 

REGULARLY 
identifies areas for 
professional growth 
using appropriate 
individual OR 
collective student 
data 

SOMETIMES 
identifies areas for 
professional growth 
using appropriate 
data 

RARELY or NEVER 
identifies areas for 
professional growth 
using appropriate 
data 

Cycle 1 
D  P  A  N 

Cycle 2 
D  P  A  N 
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FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 7 

Cycle 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Cycle 2 
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STANDARDS 8 & 10: COLLABORATES WITH COLLEAGUES/PARENTS/OTHERS & 
DEMONSTRATES PROFESSIONAL LEADERSHIP WITHIN SCHOOL/COMMUNITY/EDUCATION 

The teacher candidate collaborates with colleagues, parents, and other agencies to design, implement, and support learning programs that develop student 
abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and 

integrate knowledge. The teacher candidate also provides professional leadership within the school, community, and education profession to improve student 
learning and well-being. 

HOLISTIC SCORING OF STANDARDS 8 & 10 

Distinguished 
 
            4+        4         4- 

Proficient 
 
              3+        3         3- 

Apprentice 
 
             2+        2         2- 

Novice 
 
                1+        1         1- 

 
ANALYTIC SCORING OF STANDARDS 8 & 10 INDICATORS 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Identifies 
students/situations 
whose/when 
learning could be 
enhanced by 
collaboration 

Identifies multiple 
students or situations 
whose/when learning 
could be enhanced by 
collaboration AND 
provides a well-
articulated and richly-
detailed rationale  

Identifies multiple 
students or situations 
whose/when learning 
could be enhanced by 
collaboration AND 
provides an 
appropriate rationale 

Identifies ONE 
student whose 
learning could be 
enhanced by 
collaboration AND 
provides an 
appropriate rationale 

Does not identify any 
students whose 
learning could be 
enhanced by 
collaboration OR 
identifies students or 
situation but provides 
no or an inappropriate 
rationale 

D  P  A  N 

b.  Collaborative 
effort builds from a 
synthesis and 
summary of the 
research literature 
and theory 

The synthesis and 
summary of research 
is EXTREMELY 
WELL 
ARTICULATED AND 
RICHLY DETAILED. 
Analysis of the 
research includes 
MANY themes, 
important figures and 
teacher/student, 
school/community, or 
teacher/parent roles. 

The synthesis and 
summary of research 
is WELL STATED. 
Analysis of the 
research includes 
themes, important 
figures and 
teacher/student, 
school/community, or 
teacher/parent roles. 

The synthesis and 
summary of research 
is EVIDENT, but 
analysis of the 
research LACKS 
detailed themes, 
important figures, 
and/or 
teacher/student, 
school/community, or 
teacher/parent roles. 

Synthesis and 
summary of research 
is VAGUE, and 
analysis of research 
lacks detailed 
themes, important 
figures, and/or 
teacher/student, 
school/community, or 
teacher/parent roles 

D  P  A  N 

c.  Designs and 
implements a plan 
to enhance student 
learning that 
includes all parties 
in the 
collaborative/leader-
ship effort 

The collaboration plan 
is RICHLY DETAILED 
and makes EXPLICIT 
connections to the 
research  

The collaboration plan 
is CLEARLY STATED 
and connects to the 
research 

The collaboration is 
NOT CLEAR and/or 
only LOOSE 
connections are made 
to the research 

The collaboration is 
VAGUE and 
DISCONNECTED to 
the research 

D  P  A  N 

d. Illustrates how 
this 
collaborative/leader-
ship effort will 
demonstrate 
professional 
leadership  

Demonstration of 
leadership is RICHLY 
DETAILED and 
makes EXPLICIT 
connections to the 
research  

Demonstration of 
leadership is 
CLEARLY STATED 
and shows some 
grounding in the 
research 

Demonstration of 
leadership is NOT 
COMPLETELY 
CLEAR and/or only 
LOOSE connections 
are made to the 
research 

Demonstration of 
leadership is VAGUE 
and 
DISCONNECTED to 
the research 

D  P  A  N 
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e. Provides plan to 
analyze data in 
order to evaluate the 
outcomes of 
collaborative/leader-
ship efforts 

Plan shows how 
student learning data 
will be analyzed in 
order to evaluate the 
outcomes of 
collaboration AND 
provides explicit 
details for next steps  

Plan shows how 
student learning data 
will be analyzed in 
order to evaluate the 
outcomes of 
collaboration AND 
identifies next steps 

Plan shows how 
student learning data 
will be analyzed in 
order to evaluate the 
outcomes of 
collaboration BUT 
does not identify next 
steps 

Plan does not show 
how student learning 
will be analyzed or 
evaluated 

D  P  A  N 
 

f. Reflection 

Reflection specifically 
connects assignment 
to performance 
criteria of standards; 
areas for growth and 
of strength within the 
standards are explicit; 
extensive use of three 
of Valli‘s forms of 
reflection:  In and On 
Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

Reflection connects 
assignment to 
performance criteria 
of standards; areas 
for growth and of 
strength within the 
standards are clear; 
adequate use of three 
of Valli‘s forms of 
reflection:  In and On 
Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

Reflection is 
minimally connected 
to performance 
criteria of standards; 
minimal areas for 
growth and of 
strength within the 
standards are 
included; little use of 
three of Valli‘s forms 
of reflection:  In and 
On Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

Reflection does not 
adequately or 
accurately connect 
performance criteria 
to standards; areas 
for growth and of 
strength within the 
standards are vague 
and/or ambiguous; 
minimal use of three 
of Valli‘s forms of 
reflection:  In and On 
Action, Critical 
Reflection, and 
Deliberative 
Reflection, is evident 
to elaborate on 
decisions related to 
the assignment. 

 
D  P  A  N 

 

 

 
FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARDS 8 & 10 
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STANDARD 9: EVALUATES TEACHING & IMPLEMENTS PROFESSIONAL DEVELOPMENT 

The teacher candidate evaluates his/her overall performance with respect to modeling and teaching Kentucky's learning goals, refines the skills and processes 
necessary, and implements a professional development plan. 

 
HOLISTIC SCORING OF STANDARD 9 

Distinguished 
 

            4+        4         4- 

Proficient 
  
             3+        3         3- 

Apprentice 
 
             2+        2         2- 

Novice 
 
             1+        1         1- 

 
ANALYTIC SCORING OF STANDARD 9 INDICATORS 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
Indicator 

Rating 
 

a. Self assesses 
performance relative 
to Kentucky's 
Teacher Standards 
 

THOROUGHLY and 
ACCURATELY 
assesses current 
performance on all 
Kentucky Teacher 
Standards 

ACCURATELY 
assesses current 
performance on all 
Kentucky Teacher 
Standards  

PARTIALLY assesses 
current performance 
on some Kentucky 
Teacher Standards 

Does not assess 
current performance 
on Kentucky Teacher 
Standards 

D  P  A  N 

 
b. Identifies 
priorities for 
professional 
development based 
on self-assessment, 
student 
performance and 
feedback from 
colleagues 

Identifies priority 
areas for growth 
based on self-
assessment, student 
performance AND 
feedback from 
colleagues 

Identifies priority 
areas for growth 
based on two of the 
following; self-
assessment, student 
performance AND/OR 
feedback from 
colleagues 

Identifies priority 
areas for growth 
based on one of the 
following; self-
assessment, student 
performance OR 
feedback from 
colleagues 

Does not identify 
priority areas OR 
identified areas are 
not based on any self-
assessment, student 
performance 
information or 
feedback from 
colleagues 

D  P  A  N 

c. Designs a 
professional growth 
plan that addresses 
identified priorities 

Designs a 
professional growth 
plan that is RICHLY 
DETAILED and 
logical AND 
addresses all 
identified priorities 

Designs a 
professional growth 
plan that is CLEAR 
and logical AND 
addresses all 
identified priorities 

Designs a 
professional growth 
plan that is 
SOMEWHAT CLEAR 
and logical and 
addresses all 
identified priorities OR 
only clearly and 
logically addresses 
some identified 
priorities 

Designs a 
professional growth 
plan that is NOT 
CLEAR and logical 
AND does not 
address identified 
priorities 

D  P  A  N 

 
d. Shows evidence 
of professional 
growth and 
reflection relative  to 
identified priority 
areas and impact on 
instructional 
effectiveness and 
student learning 

Shows RICHLY 
DETAILED evidence 
of professional growth 
and reflection relative 
to identified priority 
areas and impact on 
instructional 
effectiveness and 
student learning 

Shows CLEAR 
evidence of 
professional growth 
and reflection relative 
to identified priority 
areas and impact on 
instructional 
effectiveness and 
student learning 

Shows SOME 
evidence of 
professional growth 
relative to identified 
priority areas and 
impact on 
instructional 
effectiveness and 
student learning 

Shows LITTLE 
evidence of 
professional growth 
relative to identified 
priority areas and 
impact on 
instructional 
effectiveness and 
student learning 

D  P  A  N 
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FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 9 
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APPENDIX B.  Assessment Samples – Masters in Teaching Program 

 

a. Philosophy Paper Benchmark and Rubric 

b. Professional Growth Plan 

c. Alternative Certification (Option 6) Requirements 

d. Alternative Certification Candidate Log  
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BELLARMINE UNIVERSITY 
 

Philosophy of Education Paper 
 

The philosophy of education paper has three components at Transition Point 1 and should be approximately 7-
10 pages.  All teacher candidates for initial certification in the Annsley Frazier Thornton School of Education are 
required to write a philosophy of education paper, which is scored ―proficient‖ on the assessment rubric.  This paper 
must be submitted and assessed through LiveText so that student performance data can be reviewed to track 
individual candidate progress and for use in program improvement. 
  

1. Describe your specific education philosophical orientation.  The description should include major themes in 
the philosophy, important contributors to the philosophy, and expectations for teachers and students who 
operate within this philosophical orientation.  For example, what are the major themes in the progressivist 
philosophy?  Who are important contributors to progressivism?  Why?  What role are progressivist teachers 
expected to take?  What role are students in a progressive classroom expected to take?  

  
2. Select three of the four kinds of experiences that typically create a candidate‘s initial perspective on 

teaching.  
  

 Your experience as a student in school  
 Your personal beliefs  
 Your experience working in schools  
 Views of teaching you have encountered in the media  
  

Use these experiences to describe your beliefs about teaching and learning.  For example, if you believe 
that teachers should provide tutoring assistance to students after school, what are the experiences you‘ve 
had that shaped this belief?  Did you have a personal experience with a teacher who tutored after school 
(autobiography)?  Did you see a movie with an inspiring teacher who tutored students after school (media)? 
  

After you have described your beliefs about teaching and learning and connected your experiences to these 
beliefs, explain how the philosophical orientation you described in the first component of the paper aligns 
with your beliefs about teaching and learning.   
  

3. Select three of the four kinds of experience that typically create a candidate‘s initial perspective on students.  
  

 Your experience as a student in school  
 Your personal beliefs  
 Your experience working with students in the age group you hope to teach  
 Views of students you have encountered in the media  

  
Use these experiences to describe your beliefs about students.  For example, if you believe that students 
lack motivation for learning, what are the experiences you‘ve had that shaped this belief?  Did you have a 
field experience with students you could not motivate (work)?  Did you read an article about increasing 
numbers of students who are not motivated to learn (media)? 
  

After you have described your beliefs about students and connected your experiences to these beliefs, 
explain how the philosophical orientation you described in the first component of the paper aligns with your 
beliefs about students.   
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Note:  Students should use APA guidelines for text citations and references. 
 
Reflection 
 
 For the Philosophy of Education Paper, a four page (max) reflective essay, which adequately addresses the 
following, is required: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards: Initial Level, 
1, 3, 6, 7, 8. Candidates should address areas of strength and for growth for each Kentucky‘s Teacher 
Standards: Initial Level specified.  

 The following two forms of Valli‘s reflections are used to elaborate on decisions related to the assignment: 
Deliberative Reflection and Personalistic Reflection.     

  
Final Rating  
 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 3, 
Apprentice 2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each 
element). Sum the products and divide by the number of elements given for that standard. 
 
0 to 37%     Novice 
38 to 62%   Apprentice 
63 to 87%   Proficient 
88 to 100% Distinguished 
 

PHILOSOPHY OF EDUCATION PAPER RUBRIC 
 

ANALYTIC SCORING OF PHILOSOPHY OF EDUCATION PAPER 
Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

a. Research of 
Philosophical 
Orientation  
KTS 1 & 3 

The description of the 
philosophical orientation is 
outstanding and includes a 
detailed analysis of themes, 
important figures, and 
teacher/student roles. 

The philosophical orientation 
is well stated. Analysis of the 
philosophy includes themes, 
important figures and 
teacher/student roles. 

A description of the 
philosophical orientation is 
evident, but analysis of the 
philosophy lacks detailed 
themes, important figures, 
and/or teacher/student roles. 

Description of philosophical 
orientation is vague. 
Analysis of the philosophy 
lacks detailed themes, 
important figures, and/or 
teacher/student roles. 

b Beliefs About 
Teaching and 
Learning  
KTS 1, 3, 6,  7, 8 

Beliefs about teaching and 
learning are clearly stated 
and are distinctly linked to 
experiences and 
philosophical orientation. 
Beliefs are grounded in 
dispositional qualities as 
outlined in the unit‘s 
disposition assessment. 

Beliefs about teaching and 
learning are clearly stated. A 
connection to experiences 
and philosophical 
orientation(s) is evident. 
Some beliefs are grounded 
in dispositional qualities as 
outlined in the unit‘s 
disposition assessment. 

Some clearly stated beliefs 
about teaching and learning 
are evident while others 
remain vague and 
unsupported by experiences 
and/or philosophy. Few 
beliefs are grounded in 
dispositional qualities as 
outlined in the unit‘s 
disposition assessment. 

Beliefs about teaching are 
vague and ambiguous. It is 
difficult to discern those 
beliefs and their connection 
to experiences and 
philosophy. Beliefs are not 
grounded in dispositional 
qualities as outlined in the 
unit‘s disposition. 

c. Beliefs About 
Children / 
Adolescents  
KTS 1, 3, 6 & 7 

Beliefs about children/ 
adolescents are clearly 
stated and distinctly linked to 
experiences and 
philosophical orientation. 

Beliefs about children/ 
adolescents are clearly 
stated. A connection to 
experiences and philosophy 
is evident. Some beliefs are 

Some clearly stated beliefs 
about children/ adolescents 
are evident while others 
remain vague and 
unsupported by experiences 

 
Beliefs about 
children/adolescents are 
vague and ambiguous. It is 
difficult to discern those 
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Beliefs are grounded in 
dispositional qualities as 
outlined in the unit‘s 
disposition assessment. 

grounded in dispositional 
qualities as outlined in the 
unit‘s disposition 
assessment. 

and/or philosophy. Few 
beliefs are grounded in 
dispositional qualities as 
outlined in the unit‘s 
disposition assessment. 

beliefs and their connection 
to your experiences and 
philosophy. Beliefs are not 
grounded in dispositional 
qualities as outlined in the 
unit‘s disposition 
assessment. 
 

 
 
 

d. Organization and 
Style 
 

The paper has excellent 
organization and a readable 
style that enhances 
comprehension. 

The organization and style 
of the paper assists 
comprehension. 

Some organization and style 
problems are evident 
throughout the paper, 
impeding comprehension. 

Organization and style 
problems are evident 
throughout the paper, 
making it difficult to read and 
comprehend 

e. Mechanics 
 

No mechanical, APA style, 
and/or grammatical errors 
are evident. 

Minor mechanical, APA 
style, and/or grammatical 
errors are evident. 

Some mechanical, APA 
style, and/or grammatical 
errors are evident. 

Numerous mechanical, APA 
style, and/or grammatical 
errors are evident. 

Reflection and 
Connection to 
Standards 
KTS 1 & 7  

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of strength 
and for growth within the 
standards are explicit; 
extensive use of the 
following two forms of Valli‘s 
reflection forms; Deliberative 
Reflection and Personalistic 
Reflection is evident to 
elaborate on decisions 
related to the assignment. 

Reflection connects 
assignment to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
clear; adequate use of the 
following two forms of Valli‘s 
reflection forms; Deliberative 
Reflection and Personalistic 
Reflection is evident to 
elaborate on decisions 
related to the assignment. 

Reflection is minimally 
connected to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
minimal; little use of the 
following two forms of Valli‘s 
reflection forms; Deliberative 
Reflection and Personalistic 
Reflection is evident to 
elaborate on decisions 
related to the assignment. 

Reflection does not 
adequately or accurately 
connect performance criteria 
to standards; areas of 
strength and for growth 
within the standards are 
vague and/or ambiguous; 
minimal use of the following 
two forms of Valli‘s reflection 
forms; Deliberative 
Reflection and Personalistic 
Reflection is evident to 
elaborate on decisions 
related to the assignment. 

 
PHILOSOPHY OF EDUCATION PAPER 

Holistic Score 
 

Distinguished 
 

88 to 100% Distinguished 

Proficient 
  
63 to 87%   Proficient 

Apprentice 
 
38 to 62%   Apprentice 

Novice 
 
0 to 37%     Novice 
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Professional Growth Plan 
 

All teacher candidates for initial certification in the Annsley Frazier Thornton School of Education are required to 
create and implement a professional growth plan that results in measurable improvement of performance using the 
Kentucky Teacher Standards. The Professional Growth Plan must be submitted through LiveText so that candidate 
growth can be reviewed by your advisor at each transition point using Standard 9:  Evaluates Teaching & Implements 
Professional Development.  Individual candidate progress is collected for use in program improvement.  
 
Transition Point 1 
Your exhibit for Transition Point 1 should be a professional growth plan, completed in Microsoft Word.  

 Initial Self-Assessment 
o Using the Kentucky Teacher Standards Self-Assessment, assess your performance level on each 

standard.  Discuss your self-assessment with your advisor. 
 Professional Growth Plan 

Using your self-assessment, course grades, other relevant student performance data, and feedback from 
your faculty; 

o Identify and document your strengths and areas for professional growth related to the Kentucky 
Teacher Standards. 

o From these, identify two or three priority areas – areas for growth that if addressed would most 
improve your ability to facilitate student learning and meet the Kentucky Teacher Standards. 

o For each priority area for growth, develop a one-year work plan for improving your teaching 
performance. 

 Organize your PGP  using the following format: 
o Strengths related to Kentucky Teacher Standards. 
o Areas for Professional Growth. 
o A work Plan for each priority area. 

 Outcomes – what you plan to accomplish. 
 Activities/Timeline Chart. 
 Evidence of achievement - how you will show evidence of your progress. 

Transition Point 2 
For the second Transition Point, you will review and report on your progress toward professional growth and update 
your professional growth work plan with any new areas of priority. The report includes: 

 Documentation of progress on work plans.  

 An update of your self-assessment.  

 An update your work plans.  
 
Transition Point 3 
For the final Transition Point, you will prepare a final report that includes: 

 A final Kentucky Teacher Standards Self-Assessment.  

 Documentation of progress on work plans 

 A statement of future professional growth priority areas. 
  

 The Transition Point 3 final report should not exceed 5 pages, including documentation from Cycles 1 and 2. 
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 Final Rating 
The Professional Growth Plan is not formally evaluated. 

 

 

Professional Growth Plan – Planning Worksheet 
 

Design and implement a professional growth plan that results in measurable improvement of your performance using 
the Kentucky Teacher Standards.  ―Submit for Review‖ this project with your university supervisor and cooperating 
teacher, who will review and evaluate your performance on this task using Standard 9: Evaluates Teaching & 
Implements Professional Development. 

  
 

Professional Growth Plan 
Planning Worksheet 

 Complete the Kentucky Teacher Standards Self-Assessment, completed via ‗forms‘ in LiveText 
Use your reflections, student performance data, feedback from your faculty, and work with your University 
Supervisor and/or Cooperating Teacher to: 

o Identify and document your strengths and areas for professional growth related to the Kentucky 
Teacher Standards, and 

o Develop a work plan for improving your teaching performance by the end of the Candidateship 
year. 

 Your PGP should be a MS word document organized using the following format: 
o Strengths related to Kentucky Teacher Standards. 
o Areas for Professional Growth (mark priority areas with an asterisk). 
o Work Plan for Priority Areas for Growth (one plan for each area). 
o Outcomes – what you plan to accomplish. 

Identify areas of strength related to the Kentucky Teacher 
Standards: 

 

Identify areas for growth: 
 

 

Choose two priority areas for growth: 

 

Work Plan: What will you do to work on these areas for growth? 

 

What do you hope to accomplish? 
 

 

How will you monitor your progress? 
 

 

Periodically describe the progress made. Provide documentation and evidence of achievement. 
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MAT Candidates  
Recommendation for Alternative Certification (Option VI) 

Policies and Procedures 
 

Annsley Frazier Thornton School of Education (AFTSOE) 
Bellarmine University 

 
 
Kentucky requirements (16 KAR 9:080)  

 
Eligibility for a temporary-provisional teaching license is possible through the University-
Based Alternative Certification Program.  Candidates must: 

1. Have an offer of employment in the appropriate grade level and content area. 
2. Maintain good standing in our approved program.  
3. Pass the PRAXIS academic content exam(s) in the area for which you will be hired. (LBD Praxis 

exams are not required for initial hires).  
4. Maintain continuous enrollment toward completion of the program.   

Current AFTSOE agreement with Education Professional Standards Board (EPSB)   

1. Temporary-provisional licenses are issued for one year.  Candidates may be eligible to renew 
this license for one additional year if all criteria are met.   (A maximum of two years).  

2. Upon successful completion of all MAT program requirements and graduation, candidates are 
recommended for a statement of eligibility to begin KTIP.  

3. Candidates must meet the clinical requirements of our MAT program (field hours and 
professional semester). 

4. Candidates choosing Learning Behavior Disorders must complete it as a dual certification.  All 
LBD requirements must be completed by graduation. 

 
Policies to obtain AFSOE recommendation  
 
As stated in 16 KAR 9:080, Section 2 (4) (b), one of the university requirements in conducting an 
alternative route program is to (b) Provide a candidate written and dated documentation of eligibility 
for the university alternative certification program so that the candidate may be considered for 
employment pursuant to KRS 160.345(2)(h). 
 

A. Prior to accepting a teaching position, candidates must have completed the following 
requirements to ensure compliance with Kentucky regulations and the success of subsequent 
employment. 
1. Candidates that have completed all academic emphasis course work will have highest 

consideration. Other candidates must pursue a waiver process. 
2. Candidates must have successfully completed Module I and the requirements for Admission 

to the Teacher Education Program and/or must have comparable professional experience, 
preliminary training, etc.  Candidates pursuing special education employment must be 
enrolled in or have successfully completed one special education course. 
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3. Faculty will interview candidates to evaluate readiness for classroom teaching and 
receptiveness to university mentoring.  Evidence of readiness may include 
observation/videos of teaching, field evaluations, etc.  

4. The Dean will provide final recommendation for a temporary-provisional license. 

B. Other requirements  
1. Candidates must maintain continuous enrollment at Bellarmine in order to receive 

mentoring services for alternative certification.  This includes MAT Modules and special 
education coursework.  Enrollment in academic emphasis course work at other institutions 
is not considered ‘continuous enrollment.’   

2. The candidate must provide written notification to AFSOE within 5 business days of any 
change in employment including resignation, termination, teaching assignment, etc.  

Procedures 
1. At orientation, candidates sign this policy statement prior to pursuing employment. This signed 

form remains in the candidate’s graduate folder. 
2. Candidates must notify the MAT program coordinator and/or certification officer in writing 

(email) prior to accepting an offer of employment in order to initiate the recommendation 
process. 

3. The certification officer reviews candidate’s records, etc. and completes the recommendation 
checklist.  

4. The MAT program coordinator convenes a faculty interview committee.  Candidates are asked a 
standard set of questions about teaching readiness, etc.  This interview could be conducted by 
phone. 

5. The results are compiled and presented to the Dean for final approval.  
6. If approved, the certification officer prepares a letter of recommendation to the potential 

employer  and/or candidate with this wording as requested by EPSB:  
“At this time, if hired to teach in (area of certification), (candidate name) would be eligible 
for recommendation to the Kentucky Education Professional Standards Board for a 
Temporary Provisional Certificate.” 

 
 

I have read and understand Bellarmine University’s Alternative Certification policies and procedures. 

The AFTSOE reserves the right to withdraw this recommendation if for whatever reason I am unable to 

meet these conditions. 

 

 
    ________      
Student’s Signature      Date 
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ALTERNATIVE CERTIFICATION CANDIDATE LOG       

Teacher Signature: ___________________Date: _______________# of Hours:______     
Mentor Signature: ___________________Date: ___________________Next Meeting Date: _____ 
 

 

 

 
Kentucky Standards for the Teaching Profession (KSTP) 
CK = Candidate Demonstrates Knowledge of 
Content 

 The candidate communicates accurate 
knowledge of content. 

MI = Candidate Implements and Manages 
Instruction 

 The candidate promotes higher order 
thinking skills. 

 The candidate uses appropriate 
questioning strategies. 

 The candidate maintains appropriate 
pace and makes efficient use of 
instructional time. 

 The candidate engages students in 
lesson. Specific benchmarks: 
Implementing thinking and problem 
solving tasks; Utilizing real- life 
situations; Managing discussions that 
are topic related and open-ended; 
Maintaining attention of students 

DP = Candidate Designs and Plans 
Instruction 

 The learning objectives are observable, 
measurable, and contextual. 

 The planned activities address 
individual student needs. 

 The assessment reflects effective 
connections to learning objectives. 

AL = Candidate Assesses and Analyzes 
Student Learning 

 The candidate outlines intended 
assessments in the lesson plan. 

 The candidate measures learning 
objectives.  Examples of specific 
measures include:  Rubrics or scoring 
guides; Anecdotal notes; Checklists; 
Student work samples 

CC = Candidate Creates Positive Classroom 
Climate 

 The candidate manages the environment 
and materials in an organized and safe 
manner. 

 The candidate uses appropriate 
language and voice. 

 The candidate provides a positive, 
supportive learning climate. 

 Specific benchmarks:  Reinforcing 
positive behavior; Communicating high 
expectations; Addressing inappropriate 
behavior; Demonstrating value and 

          respect for students; Building rapport 
with students 
IT = Candidate Demonstrates 
Implementation of Technology 

 The candidate uses the computer to do 
word processing, create databases, or 
make presentations. 

 The candidate requests and uses 
assistive and adaptive technology. 

 
 

 

 

 

 

+ What’s Working:          Current Focus – Challenges – Concerns: 

  Teacher’s Next Steps: Mentor’s Next Steps: 
 

Check all that apply:   __Observing   __Demonstration Lesson   __Video Taping   __Reflecting 
__Veteran Teacher Observation   __Problem Solving   __Providing Resources   __Dev. & Rev. of ILP 
__Connect to ILP Goals   __Other:____________________________________________________ 
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APPENDIX C.    Assessment Samples – Master of Arts in Education and Rank I Programs  

 
 

a. Professional Growth Plan (Initial, Midpoint, and Final) 

b. Diagnostic Reading Case Study and Rubric 

c. MA Research Proposal 
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PROFESSIONAL GROWTH PLAN  
FOR MAED/Rank I ADVANCED PROGRAMS 

  
EDUCATOR NAME: _________________SCHOOL NAME______________________ 
  

  
Choose an area for growth and design a Professional Growth Plan to enhance your 
development in this area. 
  
Focus for Growth: State the Kentucky Performance Standard. 
  
  
  
  
  
  
  
  
  
  
  
Rationale: Why did you choose to enhance your growth in this area? 
  
  
  
  
  
  
  
  
Professional Growth Goal(s)/Objective(s) of this Plan: State your professional 
growth goal(s)/objective(s) in measurable or observable terms. (P-12 Student objectives 
are not appropriate here, but may be stated in the Expected Benefits section.) 
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Action Plan: Describe the actions you plan to take to accomplish this 
goal(s)/objective(s), including timelines for completion of each action. If working 
collaboratively, identify the role of each participant. (What will you do to increase your 
knowledge in accomplishing your professional growth goal(s)/objective(s)?) 
  
  
  
  
  
  
  
   
  
Evaluation Methods and Criteria: Describe the methods and criteria you plan to use 
to evaluate your attainment of this goal(s)/objective(s). (What will be your indicators of 
success?) 
  
  
  
  
  
  
   
  
Expected Benefits: Describe the educational benefits you expect to accrue as a result 
of your implementation of this Professional Growth Plan. (P-12 Student objectives are 
appropriate to discuss here.) 
  
  
  
  
  
  
  
  
  
The Professional Growth Plan stated above has been reviewed and is appropriate for 
implementation beginning with the school year ____________. 
  
_____________________________________ __________________________ 
Educator's Signature                    Date 
_____________________________________ __________________________ 
Evaluator's Signature                   Date 
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PROFESSIONAL GROWTH PLAN 

MID-POINT IMPLEMENTATION EVALUATION 
To be completed after 12-15 hours of graduate coursework in consultation with faculty 

advisor. 

  
  
Modifications/Adjustments to the Plan: 
  
  
  
  
  
  
  
  
  
Evaluation Results: Describe the results obtained from your evaluation. 
  
  
  
  
  
  
  
  
  
Effects on Students' Learning: Describe the impact on student performance derived from your 
implementation of this Professional Development Plan. 
  
  
  
  
  
  
  
  
  
  
I verify that I personally engaged in these activities and that all the information contained in this 
plan is accurate. 
  
  
_____________________________________ __________________________ 
Educator's Signature                                          Date 
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PROFESSIONAL GROWTH PLAN 

IMPLEMENTATION FINAL SUMMARY 
To be completed at the end of the graduate program in consultation with the faculty advisor. 

  
  
Modifications/Adjustments to the Plan: 
  
  
  
  
  
  
  
  
  
Evaluation Results: Describe the results obtained from your evaluation. 
  
  
  
  
  
  
  
  
  
Effects on Students' Learning: Describe the impact on student performance derived from your 
implementation of this Professional Development Plan. 
  
  
  
  
  
  
  
  
  
  
  
I verify that I personally engaged in these activities and that all the information contained in this 
plan is accurate. 
  
  
_____________________________________ __________________________ 
Educator's Signature                                          Date 
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Diagnostic Reading Case Study 
 

All teacher candidates for advanced certification in the Annsley Frazier Thornton School of Education are required to 
complete the Reading Case Study assignment and score at least ―proficient‖ on the assessment rubric.  This 

benchmark assignment will help faculty track individual candidate progress for use in program improvement. 
 
When conducting any case study, you need to determine the most appropriate assessments for the child.  Ideally, a 
child who is a kindergartner or 1st grader is perfect for this assignment.   If you have a 2nd grader who is struggling, 
this will also be fine. The child needs to be a 5-6-or7 year old.   Please get permission from the instructor if you are 
choosing a child outside this age range. 
  
You must use the following assessments: 
1.  Observation Survey 
            a.  Concepts About Print 
            b.  Letter Identification 
            c.  Word Reading 
            d.  Writing Vocabulary 
            e.  Hearing and Recording Sounds in Words 
            f.  Summarizing the Results form 
 
2.  Phonemic Awareness Assessment 
  
Prior to the assessment, be sure to get background information about the child. This will include things like hobbies 
and interests, who he/she lives with, siblings, feelings about school, etc… Use the guidelines below for writing up 
your case study. 
  
Writing Up the Case Study 
  
You should have a cover page that says:  “Reading Assessment: Primary Case Study” your name, my name, the 
semester and year. 
  
The first section should be background information.  Give this section a heading called Background.  When writing 
about the child use only their first name.  Explain their age, grade, school, siblings, with whom does the child 
live?  Describe the child in terms of their personality, what kinds of things they are interested in, etc… 
  
The next section should be a discussion of your assessments.  Tell which assessments you chose to use and 
why.  Title this short section Assessments Used. 
  
The next section should be titled Analysis and in this you should discuss how the child did on the 
assessments.  You will have subheadings for each of the assessments you conduct.  For example, begin with the 
Observation Survey (as a heading) and use subheadings under that (letter recognition, word list, etc…) Then move 
on to Concepts about Print checklist and create a heading for this.  Then tell how the child did on the checklist.  Then 
the next heading should be Phonemic Awareness.  Tell how the child did on this with the different subheadings of 
rhyme, blending, etc… 
  
The next section should be titled Implications for Teaching.  In this section you will discuss what you think the child 
needs in terms of what type of instruction and how to teach this child.  This section should be connected to literacy 
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research to support your recommendations.  Discuss the child in terms of their capability on these assessments.  For 
example, is he/she on grade level, do they need to be challenged? etc… 
  
 
 
 
The final section will include a Reflection connecting to Valli‘s forms of reflection and the Kentucky Teacher 
Standards: Experienced Level (including the performance criteria). 
  
 Sound grammatical writing is expected. 
Note:  Students should use APA guidelines for text citations and references. 
 
Reflection: For the Diagnostic Reading Case Study, a four page (max) reflective essay, which adequately 
addresses the following, is required: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards: Experienced 
Level.  

 Areas of strength and for growth within Kentucky‘s Teacher Standards: Experienced Level are clear.  

 Valli‘s forms of reflection are used to elaborate on decisions related to the assignment. 
 
Final Rating  
 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 3, 
Apprentice 2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each 
element). Sum the products and divide by the number of elements given for that standard. 
 
0 to 37%     Novice 
38 to 62%   Apprentice 
63 to 87%   Proficient 
88 to 100% Distinguished 

 
DIAGNOSTIC READING CASE STUDY RUBRIC 

 
ANALYTIC SCORING OF THE READING CASE STUDY 

Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
a. Pertinent 
Background 
Knowledge 
(1) 
KTS 8 

Extensive background 
knowledge is used to 
specifically elaborate on 
assessment and/or 
analysis task. 

Adequate background 
knowledge is used to 
elaborate on assessment 
and/or analysis task. 

Minimal background 
knowledge is used to 
elaborate on assessment 
and/or analysis task. 

Little or no background 
knowledge is used to 
elaborate on assessment 
and/or analysis task. 

b. Appropriate 
Assessments 
(1) 
KTS 1, 5, 7 
 

 

Assessments specifically 
and thoroughly address 
student‘s developmental 
levels and/or task 
requirements; 
assessment(s) is 
administered correctly 
and thoroughly. 

Assessments sufficiently 
address student‘s 
developmental levels 
and/or task requirements; 
assessment(s) is 
administered correctly 
and sufficiently. 

Assessments minimally 
address student‘s 
developmental levels 
and/or task requirements; 
assessment(s) is 
insufficiently 
administered. 

Assessments are 
insufficient or 
inappropriate to student‘s 
developmental levels 
and/or task requirements; 
assessment(s) is 
incorrectly or insufficiently 
administered. 
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c. Accurate Data 
Analysis 
(1) 
KTS 1, 5 
 
 

 

Data from assessment(s) 
is correctly and 
thoroughly analyzed. 

Data from assessment(s) 
is correctly analyzed, to a 
sufficient degree. 

Data from assessment(s) 
is correctly analyzed, to a 
minimal degree. 

Data from assessment(s) 
is incorrectly or 
insufficiently analyzed. 

d. Connections to 
Literacy Research 
and Theory 
(1) 
KTS 1 

Connections are correct, 
specific, and thorough. 

Connections are clear 
and sufficient. 

Connections are minimal 
and/or insufficient. 

Connections are minimal 
and/or nonexistent and/or 
incorrect. 

 
e. Implications for 
Instruction and/or 
Implementation of 
Instruction 
(1) 
KTS 2,3,4,5,6 

Implications for and / or 
implementation of 
instruction are thorough 
and clearly relate to the 
data gathered. 

Implications for and /or 
implementation of 
instruction are clear and 
relate to the data 
gathered. 

Implications for and / or 
implementation of 
instruction are minimal. 

Implications for and /or 
implementation of 
instruction are 
inappropriate or not 
included. 

f. Reflection and 
Connection to 
Standards 
(1) 
KTS 7 

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of 
strength and for growth 
within the standards are 
explicit; extensive use of 
Valli‘s forms of reflection 
(4 or more) is evident to 
elaborate on decisions 
related to the assignment. 

Reflection connects 
assignment to 
performance criteria of 
standards; areas of 
strength and for growth 
within the standards are 
clear; adequate use of 
Valli‘s forms of reflection 
(3) is evident to elaborate 
on decisions related to 
the assignment. 

Reflection is minimally 
connected to 
performance criteria of 
standards; areas of 
strength and for growth 
with in the standards are 
minimal; little use of 
Valli‘s forms of reflection 
(2) is evident to elaborate 
on decisions related to 
the assignment. 

Reflection does not 
adequately or accurately 
connect performance 
criteria to standards; 
areas of strength and for 
growth within the 
standards are vague 
and/or ambiguous; 
minimal use of Valli‘s 
forms of reflection (none 
or 1), is evident to 
elaborate on decisions 
related to the assignment. 

 
DIAGNOSTIC READING CASE STUDY 

Holistic Score 
 

Distinguished 
 

88 to 100% Distinguished 

Proficient 
  
63 to 87%   Proficient 

Apprentice 
 
38 to 62%   Apprentice 

Novice 
 
0 to 37%     Novice 
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A Benchmark Assignment:  MA Research Proposal 
 

All teacher candidates for advanced programs in the Annsley Frazier Thornton School of Education are required to 
write a research proposal which is scored ―proficient‖ on the assessment rubric.   
 
The research proposal has four components and should be approximately 15-20 pages.   
 
1. Provide an introduction.  In the introduction, be sure to describe your research topic.  The introduction should 

also include why the topic is of interest to you.  If a quantitative study, a hypothesis should be conjectured here.  
If a qualitative study, a main research question along with any sub-questions should be proposed here. Your 
introduction should conclude with a brief overview of your research methodology and a time frame for 
completing such a study. 

 
2. Literature Review—this section should include a review of other studies related to your topic.  Who were their 

participants? What were their methods? Conclusions? How might your study differ or bring something unique to 
the research literature? Finally, what theoretical frame/paradigm are you using through which to view your 
research study? (e.g., positivistic, critical, feminist, post-modernist, etc.?)  

 
3. Methodology—this section should include a description of the type of research methodology you intend to use 

(e.g., survey, case study, ethnography, etc.).  Here, you should also describe the participants and their 
recruitment for the study.  You should describe your data collection methods.  And, finally, you should describe 
how you intend to analyze your data. 

 
4. Conclusion: Validity/Reliability, Ethics, and Suggested Time-Frame—this section should conclude your proposal 

by discussing what measures you will take to make sure that your study will be valid/reliable.  You should also 
discuss what ethical considerations you will make throughout the study in order to make sure that your 
participants are protected and that your research moves in a direction of reciprocity.  Finally, you should 
propose a suggested time frame for completing your study. 

 
Reflection 
 
For the MA Research Proposal, a four page (max) reflective essay, which adequately addresses the following, is 
required: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards: Experienced 
Level.  

 Areas of strength and for growth within Kentucky‘s Teacher Standards: Experienced Level are clear.  

 Valli‘s forms of reflection are used to elaborate on decisions related to the assignment.  
 
Final Rating  
 
Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 3, 
Apprentice 2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each 
element). Sum the products and divide by the number of elements given for that standard. 
 
0 to 37%     Novice 
38 to 62%   Apprentice 
63 to 87%   Proficient 
88 to 100% Distinguished 
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A RESEARCH PROPOSAL 
 

ANALYTIC SCORING OF THE MA RESEARCH PROPOSAL 
Rating → 
Indicator ↓ 

Distinguished Proficient Apprentice Novice 

 
a. Introduction 
(2) 
KTS 1, 9 

The introduction is 
comprehensive and very 
well-organized and 
articulated. It addresses why 
the topic is of interest. A 
hypothesis is conjectured or 
(a) research question(s) are 
offered.  A brief 
methodology and a detailed 
time frame is included 

The introduction is well-
organized and addresses 
why the topic is of interest. A 
hypothesis is conjectured or 
(a) research question(s) are 
offered.  A brief 
methodology and suggested 
time frame is included 

The introduction is not well-
organized and does not 
addresses why the topic is 
of interest; or a hypothesis 
is not conjectured or (a) 
research question(s) are not 
offered; or a brief 
methodology and suggested 
time frame is not included 

The introduction is not well-
organized and does not 
address why the topic is of 
interest; and a hypothesis is 
not conjectured or (a) 
research question(s) are not 
offered; and a brief 
methodology and suggested 
time frame is not included 

b. Literature Review 
(2) 
KTS 1, 7 

The literature review 
contains a detailed 
summary and synthesis of 
related studies.  A concise, 
yet in-depth, 
reaction/reflection is 
provided which details how 
this study will differ from this 
research and add to the 
literature. A theoretical 
tradition/paradigm is well-
articulated. 

The literature review 
contains a summary and 
synthesis of related studies.  
A brief reaction/reflection is 
provided which details how 
this study will differ from this 
research and add to the 
literature. A theoretical 
tradition/paradigm is offered. 

The literature review does 
not contain a summary and 
synthesis of related studies; 
or  a brief reaction/reflection 
is not provided which details 
how this study will differ from 
this research and add to the 
literature; or a theoretical 
tradition/paradigm is not 
offered. 

The literature review does 
not contain a summary and 
synthesis of related studies; 
and a brief 
reaction/reflection is not 
provided which details how 
this study will differ from this 
research and add to the 
literature; and a theoretical 
tradition/paradigm is not 
offered. 

c. Methodology 
(2) 
KTS 4, 5, 7, 10 

The section includes a 
detailed description of the 
methodology used, who will 
participate in the study, what 
methods will be used to 
collect data, and how the 
data will be analyzed 

The section includes a 
description of the 
methodology used, who will 
participate in the study, what 
methods will be used to 
collect data, and how the 
data will be analyzed 

The section does not 
include: a description of the 
methodology used, or who 
will participate in the study, 
or what methods will be 
used to collect data, or how 
the data will be analyzed 

The section does not 
include: a description of the 
methodology used, and who 
will participate in the study, 
and what methods will be 
used to collect data, and 
how the data will be 
analyzed 

d. Conclusion 
(2) 
KTS 2-8 

The conclusion discusses 
in- depth how the 
researcher will be sure the 
study is valid/reliable. It also 
critically considers ethical 
considerations for the study.  
And, finally, the conclusion 
offers a detailed time frame 
for the study. 

The conclusion discusses 
how the researcher will be 
sure the study is 
valid/reliable.  It also covers 
ethical considerations for the 
study.  And, finally, the 
conclusion offers a time 
frame for the study. 

The conclusion does not 
discuss how the researcher 
will be sure the study is 
valid/reliable; or it does not 
consider cover ethical 
considerations for the study, 
or does not offer a time 
frame for the study. 

The conclusion does not 
discuss how the researcher 
will be sure the study is 
valid/reliable; and it does not 
consider cover ethical 
considerations for the study, 
and does not offer a time 
frame for the study. 

 
e. Organization and 
Style 
(1) 

The paper has excellent 
organization and a readable 
style that enhances 
comprehension. 

The organization and style 
of the paper assists 
comprehension. 

Some organization and style 
problems are evident 
throughout the paper, 
impeding comprehension. 

Organization and style 
problems are evident 
throughout the paper, 
making it difficult to read and 
comprehend. 

f. Mechanics 
(1) 

No mechanical, APA style, 
and/or grammatical errors 
are evident. 

Minor mechanical, APA 
style, and/or grammatical 
errors are evident. 

Some mechanical, APA 
style, and/or grammatical 
errors are evident. 

Numerous mechanical, APA 
style, and/or grammatical 
errors are evident.  
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MA RESEARCH PROPOSAL 
Holistic Score 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

g. Reflection and 
Connection to 
Standards 
(2) 
KTS 7 

Reflection specifically 
connects assignment to 
performance criteria of 
standards; areas of strength 
and for growth within the 
standards are explicit; 
extensive use of Valli‘s 
forms of reflection (4 or 
more) is evident to elaborate 
on decisions related to the 
assignment. 

Reflection connects 
assignment to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
clear; adequate use of Valli‘s 
forms of reflection (3) is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection is minimally 
connected to performance 
criteria of standards; areas 
of strength and for growth 
within the standards are 
minimal; little use of Valli‘s 
forms of reflection (2) is 
evident to elaborate on 
decisions related to the 
assignment. 

Reflection does not 
adequately or accurately 
connect performance criteria 
to standards; areas of 
strength and for growth 
within the standards are 
vague and/or ambiguous; 
minimal use of Valli‘s forms 
of reflection (none or 1), is 
evident to elaborate on 
decisions related to the 
assignment. 

Distinguished 
 

88 to 100% Distinguished 

Proficient 
  
63 to 87%   Proficient 

Apprentice 
 
38 to 62%   Apprentice 

Novice 
 
0 to 37%     Novice 
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APPENDIX D.  Assessment Samples – Master of Arts in Education in Teacher Leadership 

 

a. Teaching Dispositions Self- or Institutional Assessment 

b. Professional Growth Plan (Initial, Midpoint, and Final) 

c. Anchor 1 Description 

d. Field Evaluation Form 
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MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP (P-12) 

Teaching Dispositions Self or Institutional Assessment*  
 
Candidate:__________________________  Date:____________ Program Area: ______________________________________ 

□ Self-Assessment   □ Institutional Assessment    □ Transition Pt. 1   □ Transition Pt. 3 

 
For self-assessment, determine a score based on the current level of understanding and/or performance for each of 

the standards and relevant teaching dispositions by circling the appropriate number for each item.  For institutional 

assessment, determine a score based on the current level of understanding and/or performance for each of the 

standards and relevant teaching dispositions indicated for a particular pathway.  A brief rationale for each rating is 

expected. 

4/Distinguished The candidate demonstrates excellent dispositional behaviors needed for effective teaching. 
3/Proficient The candidate demonstrates satisfactory dispositional behaviors needed for effective teaching. 
2/Apprentice The candidate needs to show improved dispositional behaviors needed for effective teaching. 
1/Novice The candidate shows unsatisfactory dispositional behaviors needed for effective teaching. 

*Based upon the Kentucky Teacher Standards (Advanced Level) and the Characteristics of a Bellarmine Master of 

Arts in Education in Teacher Leadership graduate. 

Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 

1.  Demonstrates Knowledge of Content:  The teacher leader… 

 Recognizes that subject-matter knowledge is not a 
fixed body of facts but is complex and ever-
evolving; 

 Appreciates multiple perspectives and conveys to 
learners how knowledge is developed from the 
vantage point of the learner and prior experiences; 

 Understands the diverse, multi-cultural, and global 
nature of content. 

a) Effectively communicates an in-depth 
understanding of content in ways that 
contribute to the learning of all students; 

b) Uses various methods of inquiry to 
acknowledge students’ life experiences and 
prior learning; promotes appreciation of 
multicultural and global perspectives;  

c) Effectively addresses students’ 
misconceptions. 

Novice (1)                                           

 

Apprentice (2) 

 

Proficient (3) 

 

Distinguished (4) 

 

Rationale (Written evidence might include course work, anchor assessments, field and/or professional development 

experiences, etc.): 

 

 

 

 

Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 

2.  Designs and Plans Instruction:  The teacher leader… 

 Understands the need for well-defined learning 

a) Plans and designs instruction based on 
pre-assessment data, aligning lesson/unit 
objectives with local/state/national 
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objectives that are aligned with local/state/national 
standards as they relate to students’ needs; 

 Values the development of students’ critical 
thinking, independent problem-solving, and 
performance capabilities; 

 Believes that assessments need to align with 
learning objectives, guide instruction, and measure 
learning results. 

 

standards and students’ needs; 
b) Develops lesson plans with activities that 

require application, synthesis, and 
evaluation; designs choices for 
performance-based assessments; 

c) Accepts assessment feedback from 
evaluators and students and makes 
necessary changes; exhibits flexibility, 
understanding that student learning 
guides instruction. 

 

Novice (1)                                           

 

Apprentice (2) 

 

Proficient (3) 

 

Distinguished (4) 

 

Rationale (Written evidence might include course work, anchor assessments, field and/or professional development 

experiences, etc.): 

 

 

 

 

Knowledge and Skills (KY Teacher Standards - Adv) Operational Behaviors:  The teacher leader. . . 

3.  Creates and Maintains Learning Climate:  The teacher leader… 

 Creates and supports a positive classroom 
community with high expectations for all learners; 

 Models enthusiasm and provides other forms of 
motivation; 

 Believes that all children can learn at high levels and 
persists in helping all children achieve success 

 Reflects sensitivity to community, family, and 
cultural difference; 

 Makes students feel valued for their potential as 
people and helps them learn to value each other; 

 Respects the privacy of students and confidentiality 
of information. 

 

a) Uses affirming language to demonstrate a belief 
in the ability of all students to succeed;  

b) Speaks with animation and sincerity; uses 
welcoming words and gestures with all students; 
supports positive behavior; 

c) Provides structure for extra academic  

    assistance (tutoring, before or after school 

    conferencing, extended deadlines,  

    differentiated instruction); designs and  

    implements individual behavior systems for 

    students with special needs; 

d) Articulates expectations for respectful language 
and behavior; displays professional behavior that 
never includes violation of confidences; ensures 
that every student feels safe; 

e) Respects the whole child, addressing cognitive, 
emotional, social, moral, and physical needs. 
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Novice (1)                                           

 

Apprentice (2) 

 

Proficient (3) 

 

Distinguished (4) 

 

Rationale (Written evidence might include course work, anchor assessments, field and/or professional development 

experiences, etc.): 

 

 

 

 

Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 

4.  Implements and Manages Instruction:  The teacher leader… 

 Values flexibility and reciprocity in the teaching 
process as necessary for adapting instruction to 
assessment data, student responses, and needs; 

 Understands the role of time and space 
management to enhance instruction; 

 Understands the need for using a variety of 
instructional strategies and technologies to enhance 
learning; 

 Values high-order thinking and appropriate 
strategies to engage students in problem-solving. 

 

a) Links learning to prior knowledge and real life 
experiences, adapting instruction to student 
needs based on assessment data; 

b) Manages time and classroom space effectively, 
engages all students equitably, paces lesson 
appropriately; 

c) Differentiates instruction for cultural 

             diversity, learning styles, and special needs; 

             integrates knowledge across disciplines; 

guides 

             social behavior and encourages and models  

             collaborative; 

     d)     Incorporates strategies to develop 

students’ thinking and problem-solving 

skills. 

Novice (1)                                           

 

Apprentice (2) 

 

Proficient (3) 

 

Distinguished (4) 

 

Rationale (Written evidence might include course work, anchor assessments, field and/or professional development 

experiences, etc.): 
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Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 

5.  Assesses and Communicates Learning Results:  The teacher 

leader… 

 Uses students’ strengths as a basis for growth 
and their errors as an opportunity for learning, 
providing opportunities for students to assess 
their own performance; 

 Appreciates individual variation within each 
area of development and is committed to 
helping all students develop self-confidence 
and competence; 

 Values ongoing assessment as essential to the 
instructional process and recognizes that many 
different assessment strategies, accurately and 
systematically used, are necessary for 
monitoring and promoting student learning. 

a) Uses a variety of assessment tools, both 
formal and informal; systematically 
collects, maintains, and analyzes 
assessment data to identify areas of 
strength and areas for improvement; uses 
data analysis to develop additional areas of 
instruction; 

b) Uses multiple assessments to address 
diversity, learning styles, multiple 
intelligences, and special needs; uses 
rubrics and/or scoring guides to guide 
student learning; 

c) Uses analysis of ongoing assessment data 
to plan instruction and monitor student 
performance; understands that student 
learning increases when formative 
assessment is linked to lesson objectives 
and when summative assessment is linked 
to formative assessment. 

Novice (1)                                           

 

Apprentice (2) 

 

Proficient (3) 

 

Distinguished (4) 

 

Rationale (Written evidence might include course work, benchmark assessments, field experience, professional 

semester, etc.): 

 

 

 

Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader . . . 

6.  Demonstrates Implementation of Technology:  The teacher leader… 

 Commits to learning about and implementing new 
technology to increase and extend the learning of all 
students. 

 

a) Utilizes hardware and software to 
communicate, enhance instructional activities, 
maintain assessment records, and investigate 
information; 

b) Seeks out and uses assistive and adaptive 
technological tools to increase student 
learning; 

c) Provides authentic opportunities for all 
students to use technology to enhance their 
learning; 

d) Teaches and models ethical and legal use of 
technology. 
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Novice (1)                                           

 

Apprentice (2) 

 

    Proficient (3) 

 

Distinguished (4) 

 

Rationale (Written evidence might include course work, benchmark assessments, field experience, professional 

semester, etc.): 

 

Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 

7.  Reflects and Evaluates Teaching and Learning:  The teacher 

leader… 

 Commits to reflection, assessment, and 
learning as an on-going process; 

 Makes data-based decisions to determine the 
learning needs of all students; 

 Recognizes responsibility for engaging in and 
supporting appropriate professional practices 
for self and colleagues to inform future 
instruction. 

 

a) Assesses and analyzes lessons and uses 
data to make instructional changes; 

b) Accepts proactive critiques and assistance 
from school and university personnel and 
provides proactive critiques and assistance 
to school and university personnel; 

c) Uses performance data for in-depth 
analysis and evaluation of instructional 
practices. 

  Novice (1)                                    

 

Apprentice (2) 

 

Proficient (3) 

 

Distinguished (4) 

 

Rationale (Written evidence might include course work, benchmark assessments, field experience, professional 

semester, etc.): 

 

Knowledge and Skills (KY Teacher Standards) Operational Behaviors:  The teacher leader. . . 

8.  Engages in Professional Collaboration with 
Colleagues/Parents/Others:  The teacher leader… 

 Values the involvement of parents/families as 
partners in the education process; 

 Values planning, assessment, and data analysis 
as collegial activities; 

 Using coaching and mentoring skills, works with 
other professionals and community leaders to 
improve the overall learning environment for 
students. 

a) Interacts and consults with parents, school 
colleagues, and the community to initiate 
improved school climate and positively 
enhance student performance; 

b) Shares responsibilities, attends meetings 
and classes on time, follows established 
timelines, follows through and completes 
assigned or voluntary tasks with colleagues; 

c) Provides mentoring or coaching in the 
school community; exercises tolerance for 
others and their perspectives; uses 
productive conflict resolution skills with 
parents/colleagues/others. 
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Novice (1)                                           

 

Apprentice (2) 

 

Proficient (3) 

 

Distinguished (4) 

 

Rationale (Written evidence might include course work, benchmark assessments, field experience, professional 

semester, etc.) 

 

 

 

Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 

9.  Evaluates Teaching and Engages in Professional Development:  The 
teacher leader… 

 Commits to continuous learning and engages 
in professional discourse about subject matter 
knowledge and children’s learning of the 
discipline; 

 Commits to seeking out, developing, and 
continually refining practices that address the 
individual and collective needs of students; 

 Provides professional development for 
parents/colleagues/others. 

a) Develops and follows a long term 
professional  
growth plan; uses reflection to implement 

and revise growth plan; 

b) Subscribes to professional journals and/or 
organizations; uses technology or other 
media to keep current in field; uses 
professional networks and learning 
communities to refine instruction for 
individual or group needs; 

c) Uses research to improve practice in 
collaboration with 
parents/colleagues/others. 

Novice (1)                                           

 

Apprentice (2) 

 

Proficient (3) 

 

Distinguished (4) 

 

Rationale (Written evidence might include course work, portfolio development, field experience, student teaching, etc.): 

 

 

 

 

Knowledge and Skills (KY Teacher Standards – Adv.) Operational Behaviors:  The teacher leader. . . 

10.  Provides Leadership within School/Community/Profession:  The 
teacher leader… 

 Understands taking risks to improve the educational 
experience for all children; 

 Acts as a systemic change agent and advocates for 
students and their families; 

 Serves as a role model for students/colleagues/the 

a) Actively participates in the political and 
policy-making decisions that affect 
education for all children; 

b) Demonstrates values, beliefs, attitudes, and 
actions that inspire others to higher levels 
of performance and evoke educational 
change; 
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profession/to the community; 

 Understands the importance of equity in education 
and the need for socially just practices for all; 

 Understands the foundational importance of the 
impact on student learning as the guiding force of 
instructional change. 

c) Demonstrates a personal and professional 
code of ethics; 

d) Treats people fairly, equitably, and with 
dignity and respect; 

e) Frames leadership efforts around impact on 
student learning and achievement. 

Novice (1)                                           

 

Apprentice (2) 

 

Proficient (3) 

 

Distinguished (4) 

 

Rationale (Written evidence might include course work, portfolio development, field experience, student teaching, etc.): 

 

 

 

 

 

 

(For Institutional Assessment Use Only) 

Evaluator for Institutional  Assessment___________________________________Date_____________ 

 

Are there areas for intervention/remediation in the institutional assessment?       ____ Yes      ____ No  

  

Comments: 
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MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP (P-12) 

CANDIDATE PROFESSIONAL GROWTH PLAN WORKSHEET 

Directions:  This worksheet is to be completed in preparation for developing your Professional Growth 
Plan.  The following documents should be reviewed: Self assessment on Kentucky 
Teacher Standards – Advanced Level,  Dispositions Self Assessment, Technology 
Screening, and Professional Code of Ethics. 

Section A: Identify Growth Area/s for Teacher Leadership 

Answer the following questions to identify one or more area/s for growth that will enhance your 
content knowledge and teacher leadership skills. 

1. Using information from your school professional growth plan, your students’ performance data, 
your leadership experience, and feedback from your principal, identify specific knowledge, skills 
and/or dispositions that should be the focus of this growth plan. 

Area/s for Growth:  __________________________________________________ 

2. Using information and feedback from your school’s improvement plan and based on your own 
leadership experience, identify additional knowledge, skills and/or dispositions that are aligned 
with your school’s goals and should be incorporated into this growth plan. 

Area/s for Growth:  __________________________________________________ 

3. Reflecting on your own self- assessment of your knowledge, skills and dispositions in relation to 
the Kentucky Teacher Standards (Advanced Level), the Professional Code of Ethics of Kentucky 
School Certified Personnel, your proficiency in incorporating technology into instruction, and your 
leadership experience, identify additional area/s for growth you will address in this plan. 

 Area/s for Growth:  __________________________________________________ 

Section B:  Prioritize Growth Areas for Teacher Leadership 

From the identified areas for growth, identify two or three priority areas that will most improve 
your ability to facilitate student learning, enhance your teacher leadership skills, and meet the 
Kentucky Teacher Standards (Advanced Level). 

 Priority Area 1: 

 Priority Area 2: 

 Priority Area 3: 
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INSTRUCTIONS FOR DEVELOPING YOUR TEACHER LEADERSHIP PROFESSIONAL GROWTH PLAN: 

Considering the context of your school, data about your students, your leadership 
experience, and the analysis of your self-assessment, develop a professional growth plan in 
the template provided. 

1. State your professional growth goals/objectives in measurable or observable terms. 

 Identify two or three goals/objectives to address your priority growth areas. 

 Determine how each goal/objective contributes to your growth as a teacher leader. 

 

 

2. Describe the actions you will take to accomplish your goals/objectives, including timelines 
for completion of each action. 

 Describe the actions you will take to increase your knowledge, skills and/or dispositions 
to accomplish your professional growth goals/objectives. 

 Explain how your plan addresses one or more EPSB themes (literacy and reading, 
diversity (including gifted and talented), closing the achievement gap, technology and/or 
assessment for learning). 

 Discuss how your plan addresses the relevant Kentucky Teacher Standards (Advanced 
Level) informed by your Kentucky Teacher Standards Self-Assessment.   

 

Determine evidence of successful completion of your Professional Growth Plan:  

Cite evidence you will use to assess attainment of your goals/objectives and expected impact of 
outcomes on student achievement and leadership development. 

 Identify indicators of leadership that will be demonstrated in the attainment of your 
goals/objectives. 

 Using Valli’s forms of reflection, analyze how your actions have positively impacted your 
growth as a teacher leader and your progress toward meeting Kentucky Teacher 
Standards (Advanced Level). 
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Explain how your Professional Growth Plan addresses EPSB themes, Kentucky Teacher Standards, 

Valli’s forms of reflection and priority needs derived from your self-assessment, feedback from your 

principal, and connections to your school improvement plan. 

 

 

 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

Explain how your Professional Growth Plan addresses EPSB themes, Kentucky Teacher Standards, Valli’s forms of 

reflection and priority needs derived from your self-assessment, feedback from your principal, and connections to 

your school improvement plan. 

Priority Area/s for Growth: 

 

 

 

Professional Goals/Objectives:  

Action Plan and Timeline: 

Assistance/Resources Needed: 

INITIAL PROFESSIONAL GROWTH PLAN 

For MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP/ 
Rank I/ADVANCED PROGRAMS 

CANDIDATE NAME:       

     BELLARMINE UNIVERSITY 



Bellarmine University Continuous Assessment 

118 
 

 

The Professional Growth Plan stated above has been reviewed and is appropriate for implementation 

beginning with the school year 

    . 

  

             
Candidate Signature       Date 

             
Faculty Mentor Signature                                 Date 

             
School/District Partner Signature                                Date 
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The following documents should be reviewed:  Self assessment on Kentucky Teacher Standards – 

Advanced-level, Dispositions self-and institutional assessments in preparation for completion of the 

midpoint review. 

Midpoint Progress:  
Describe progress toward attainment of your goals. 

 

 

 

Effects on P – 12 Students’ Learning: 
Describe the impact on student performance derived from the implementation of your Professional 
Growth Plan. 

 

Development as a Teacher Leader: 
Describe evidence reflecting your growth as a teacher leader. 

 

Modification/ Adjustments to the Plan: 

 

 

 

 

 

 

 

 

 

MIDPOINT PROFESSIONAL GROWTH PLAN 
For MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP 

To be completed at Transition Point 2 

I verify that I personally engaged in these activities and that all information contained in this plan is 
accurate. 

             
Candidate Signature       Date 
             
Faculty Mentor Signature                                 Date 
             
School/District Partner Signature                   Date 

Signatures of Faculty Mentor and School/District Partner indicate satisfactory midpoint completion of the 

PGP. 
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The following documents should be reviewed:  Self assessment on Kentucky Teacher Standards – 

Advanced-level,  Dispositions self- and institutional assessments, and Valli’s forms of reflection. 

 

Final Results:  
Assess attainment of your goals using evidence cited in your plan.  

 

Effects on P – 12 Students’ Learning: 
Analyze the impact on student performance derived from the implementation of your Professional 
Growth Plan. 

 

Development as a Teacher Leader: 
Describe evidence reflecting your growth as a teacher leader. 

 

Next Steps: 
Using Valli’s forms of reflection and your Self-Assessment of the Kentucky Teacher Standards (Advanced 
level), summarize how your knowledge, skills and dispositions have changed relative to  your growth as a 
teacher leader, your progress toward meeting Kentucky Teacher Standards (Advanced Level) and your 
ability to impact student achievement 

Answer the following questions to identify one or more area/s for growth that will enhance your 

content knowledge and teacher leadership skills. 

 

 

 

 

 

 

 

FINAL PROFESSIONAL GROWTH PLAN 
For MASTER OF ARTS IN EDUCATION IN TEACHER LEADERSHIP 

To be completed at Transition Point 3 at the end of the graduate program in consultation with 

the faculty mentor and school/district partner. 

I verify that I personally engaged in these activities and that all information contained in this plan is accurate. 

             
Candidate Signature       Date 
             
Faculty Mentor Signature                                 Date 

             
School/District Partner Signature     Date 

Signatures of Faculty Mentor and School/District Partner indicate satisfactory completion of the PGP. 
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 Teacher Leader Anchor Assessment 1  

Closing the Achievement Gap:  Reaching Each Child 

 

EDUC 670 School Improvement Through Assessment, Evaluation, and 

Data Analysis  

 

The teacher leader candidate will partner with the principal and other school personnel, such as the 
School Council, to establish an action plan to address equity discrepancies in student achievement.  
Implementation of the action plan may culminate in the Capstone project. 

Preparation for the plan (in collaboration with school partners): 

 Identify a specific underachieving population in a school and develop a school improvement project for 
addressing a gap in student achievement.  

 Identify the stakeholders relative to the identified population and the project. 

 Identify and research the cultural capital (poverty, gender, disability, ethnicity, race, English Language 
Learners, etc.) of the identified population. 

 Identify and research the barriers to student achievement in the identified population.  Include the 
challenges and opportunities connected to community, school, and classroom and provide evidence of 
your data. 

 Examine research and promising practices in collaboration with school partners on achievement gap 
issues relevant to the identified population. 

 Identify and analyze the data relevant to the identified population: cognitive/achievement, 
affective/perceptual, school process and demographic data. 

 Identify Assistive/Augmentative Technology within the school building or available in the community that 
promotes learning specified to the targeted population, e.g., the Assistive Technology Lab, WHAS Crusade 
for Children Assessment Clinic, Bellarmine Center.  
 

Development of the Plan (in collaboration with school partners): 
 Create a summary of the data collected and analyzed that provides a rationale for the plan. 

 Identify one to three project goals and objectives based on the data. 

 Describe the intended impact on student achievement and systemic change that the plan is designed to 
accomplish. 

 Describe a plan that will include specific interventions to accomplish the goals/objectives, overcome 
barriers, and capitalize on the strengths of the targeted population. 

 Explain how stakeholders will be engaged in the intervention process. 

 Develop a plan timeline that includes ongoing assessment and appropriate quality checks. 

 Determine strategies for monitoring and evaluating your plan. 

 Present your findings and recommendations to a school stakeholder group, such as the School Council or 
Instructional Leadership Team.  
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Teacher Leader Candidate Reflection: 

 In a written essay, reflect on the plan’s processes, outcomes, and impact on student achievement and 
systemic change. 

 Reflect on the plan’s processes and outcomes, using the following forms of Valli’s reflections: Technical 
Reflection, Critical Reflection and In & On Action.  

 In consultation with school partners, reflect on your strengths and areas for growth relative to this 
project. 
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BELLARMINE UNIVERSITY 
School of Education Field –Based Experience Evaluation Form 

Master of Arts in Education in Teacher Leadership (P-12) 

Candidate: ________________________________Course:____________________Semester:____________  

Please circle the rating in the appropriate column that best describes the candidate: 

Meets Standard: The candidate demonstrates good to outstanding  knowledge, skills, and professional and 

dispositional behaviors needed for effective teaching. 

Needs Improvement: The candidate needs to show improved knowledge, skills, and professional and 

dispositional behaviors needed for effective teaching. 

Unsatisfactory:  The candidate shows unsatisfactory knowledge, skills, and professional and dispositional 

behaviors needed for effective teaching. 

Unable to Assess: There is no opportunity to assess the candidate on this knowledge, skill, or professional and 

dispositional behavior needed for effective teaching. 

CANDIDATE’S KNOWLEDGE 

Meets Standard Needs Improvement Unsatisfactory Unable to 

Assess* 

The candidate demonstrates 

solid depth of knowledge 

of subject matter and is able 

to fully explain the  

complexity of content to 

students. 

The candidate demonstrates  

sporadic depth of knowledge  

of subject matter and is 

somewhat able to explain 

the complexity of content to 

students. 

The candidate fails to 

demonstrate depth of  

knowledge of subject 

matter and is unable  

to fully explain the  

complexity of content to 

students. 

Unable to 

assess this.  

The candidate demonstrates 

effectively the use of inquiry 

to  

tap students’ prior knowledge 

and/or address 

misconceptions. 

The candidate does not  

consistently use inquiry to 

tap students’ prior know- 

ledge and/or address  

misconceptions. 

The candidate fails to 

use inquiry to tap 

students’ 

prior knowledge and/or 

address misconceptions. 

Unable to 

assess this. 

 

*Please summarize the candidate’s strengths and/or any concerns you have regarding the candidate’s 

knowledge (including why the candidate’s knowledge cannot be assessed): 
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CANDIDATE’S SKILLS 

Meets Standard Needs Improvement Unsatisfactory Unable to 

Assess* 

The candidate is able to 

link instruction to assessment 

appropriately, using data- 

based decisions to guide  

lesson planning. 

 

The candidate lacks 

consistency in linking  

instruction to assessment in 

appropriate ways, and in 

using data-based decisions to 

guide lesson planning. 

The candidate fails to link 

instruction to assessment, 

and does not consistently 

use data-based decisions 

to guide lesson planning. 

Unable to 

assess this.  

The candidate effectively 

engages students in critical  

thinking and problem-solving  

with authentic problems. 

The candidate does not  

consistently engage students 

in 

critical thinking and 

problem- 

solving with authentic 

problems. 

The candidate fails to 

use critical thinking and 

problem-solving strategies 

in instructional practice. 

Unable to 

assess this. 

The candidate effectively 

implements differentiated 

instruction, addressing all 

students’ learning needs for 

student success. 

The candidate does not 

consistently implement  

differentiated instruction, 

thus impeding the learning of 

some students with specific 

needs. 

The candidate fails to  

implement differentiated 

instruction, thus 

hindering the progress of 

students with specific 

learning needs. 

Unable to 

assess this. 

The candidate effectively  

collaborates with school staff 

in a variety of ways including 

mentoring and/or coaching. 

The candidate does not  

consistently collaborate with 

school staff, or does not do so 

effectively in a variety of 

ways, including mentoring 

and/or 

coaching. 

The candidate fails to 

collaborate with school 

staff and/or lacks the 

skills to collaborate in a 

variety of ways, including 

mentoring and/or 

coaching. 

Unable to 

assess this. 

The candidate effectively 

models the use of innovative 

technology and/or engages 

students in using technology 

to enhance their learning. 

The candidate does not  

consistently model the use of 

innovative technology and/or 

engage students in using 

technology to enhance their 

learning. 

The candidate fails to 

model the use of 

innovative technology 

and/or lacks the skills to 

teach students to use 

technology to enhance 

their learning. 

Unable to 

assess this. 

The candidate demonstrates a  

positive teacher presence - 

teaching with enthusiasm, 

responding to students with  

positive and appropriate feed- 

back, and maintaining a  

positive and safe learning 

climate. 

The candidate does not  

consistently demonstrate a  

positive teacher presence -

which may include an incon- 

sistency in enthusiasm, lack 

of appropriate feedback, or 

inconsistency in maintaining 

a positive and safe learning 

climate. 

The candidate does not 

demonstrate a positive 

teacher presence – is un- 

enthusiastic, does not 

respond to students with 

positive feedback, and 

does not maintain a 

positive and/or safe 

learning climate. 

Unable to 

assess this. 

 

*Please summarize the candidate’s strengths and/or any concerns you have regarding the candidate’s skills 

(including why the candidate’s skills cannot be assessed): 

 

CANDIDATE’S DISPOSITIONS and PROFESSIONAL BEHAVIORS 
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Meets Standard Needs Improvement Unsatisfactory Unable to 

Assess* 

The candidate approaches 

diverse learner needs and/or 

disabilities as a positive  

opportunity for learning and 

instruction. 

 

The candidate approaches 

diverse learner needs and/or 

disabilities hesitantly or 

incon- 

sistently, viewing them as 

challenging and problematic. 

The candidate views 

diverse learner needs 

and/or disabilities 

negatively, viewing 

them  

as difficult obstacles to 

overcome. 

Unable to 

assess this.  

The candidate actively engages 

colleagues  in professional 

conversation to increase student 

learning. 

The candidate does not  

consistently engage 

colleagues in professional 

conversation to increase 

student learning. 

The candidate fails to 

engage colleagues in 

professional 

conversation to increase 

student learning. 

Unable to 

assess this. 

The candidate actively engages 

parents, family, and the 

community as partners in 

student learning success. 

The candidate does not 

consistently engage parents, 

family, and the community 

as partners in student 

learning success. 

The candidate fails to 

view (and include) 

parents, family, and the 

community as partners 

in student learning 

success. 

Unable to 

assess this. 

The candidate openly requests 

feedback and accepts 

constructive criticism, making 

changes in knowledge, skills, or 

dispositions as necessary. 

The candidate does not 

consistently request feedback 

and/or accept constructive 

criticism, and/or consistently 

make changes in knowledge, 

skills, or dispositions as 

necessary. 

The candidate fails to 

request feedback and/or 

becomes defensive in 

response to constructive 

criticism, and/or refuses  

to make changes in 

knowledge, skills, or 

dispositions as 

necessary. 

Unable to 

assess this. 

The candidate consistently uses 

effective communication skills, 

including conflict resolution 

skills (when appropriate), with 

students, parents, and 

colleagues. 

The candidate does not  

use effective communication 

skills consistently, including 

conflict resolution skills 

(when appropriate), with 

students, parents, and 

colleagues. 

The candidate fails to 

use effective 

communication skills 

and/or conflict 

resolution skills with 

students, parents, and 

colleagues. 

Unable to 

assess this. 

The candidate is consistently 

flexible, engages change 

willingly, and seeks new 

solutions to problems and 

challenges. 

The candidate does not  

consistently demonstrate 

flexibility or willingness to 

engage change, and/or does 

not seek consistently new 

solutions to problems and 

challenges.  

The candidate is rigid, 

resists change, and/or 

does not seek new 

solutions to problems 

and challenges. 

Unable to 

assess this. 

The candidate willingly takes on 

opportunities for leadership. 

The candidate sporadically 

takes on opportunities for 

leadership. 

The candidate ignores 

or refuses opportunities 

for leadership. 

Unable to 

assess this. 

 

*Please summarize the candidate’s strengths and/or any concerns you have regarding the candidate’s 

dispositions 

(including why the candidate’s dispositions cannot be assessed): 
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Total number of clock hours spent in this placement: ____  (Please cross-check with candidate’s Log of 

Hours.) 

                        

_________________________________________________________________________________________ 

(School Placement Site)                                 (Class Observed)                                             (Grade Level) 

 

 

(University Instructor)                                       (Date)                                          (Cooperating Teacher/Principal)                             
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APPENDIX E.  Assessment Samples – Educational Specialist in Instructional Leadership  

                            and School Administration Program 

 

a. Aspiring Principal Dispositions Self-Assessment 

b. Aspiring Principal Dispositions Institutional Assessment 

c. Field Observation Form – Instructional Leadership and School Administration 

d. Field Experience Log of Hours and Reflective Journal Guided Format 

e. Field Experience Candidate Evaluation 
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Candidate’s Name:  __________________________________ 

Aspiring Principal Dispositions Self-Assessment 

You will be asked to do a self-assessment, rating yourself on the dispositions that are tied to the six ISLLC 
Standards. You will complete this process at the beginning of your program and at the end of the second 
and fourth semesters. This check list must be kept in your portfolio and will be submitted for your 
permanent records at the conclusion of the spring semester.  

Use a 4,3,2,1 scale with  
4 = Distinguished (demonstrates trait to an exceptional degree) 
3 = Proficient (consistently demonstrates trait) 
2 = Apprentice (inconsistently demonstrates trait) 
1 = Novice (does not demonstrate trait) 
 

Jun  

2011 

Dec 

2011 

June 

2012 

Aspiring Principal Dispositions 

   Dispositions: The administrator believes in, values, and is committed 

to:  

      The educability of all students 

      A school vision of high standards of learning 

   Continuous school improvement 

   The inclusion of all members of the school community 

   Ensuring that students have the knowledge, skills, and values needed to 

become successful adults 

   A willingness to continuously examine one's own assumptions, beliefs, 

and practices 

   Doing the work required for high level of personal and organizational 

performance 

    

    

   Dispositions: The administrator believes in, values, and is committed 

to: 

   The fundamental purpose of schooling 

   The proposition that all students can learn 

   The variety of ways in which students can learn 

   Life-long learning for self and others 

   Professional development as an integral part of school improvement 

   The benefits that diversity brings to the school community 

   A safe and supportive learning environment 

   Preparing students to be contributing members of society 
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4 = Distinguished     3 = Proficient     2=Apprentice     1=Novice 

Jun  

2011 

Dec 

2011 

June 

2012 

Aspiring Principal Dispositions 

   Dispositions: The administrator believes in, values, and is committed 

to:  

   Making management decisions to enhance learning and teaching 

   Taking risks to improve schools 

   Trusting people and their judgments 

   Accepting responsibility 

   High quality standards, expectations, and performances 

   Involving stakeholders in management processes 

   A safe environment 

    

    

   Dispositions: The administrator believes in, values, and is committed 

to: 

   Schools operating as an integral part of a larger community 

   Collaboration and communication with families 

   Involvement of families and other stakeholders in school decision-

making processes 

   The proposition that diversity enriches the school 

   Families as partners in the education of their children 

   The proposition that families have the best interests of their children in 

mind 

   Resources of the family and community needing to be brought to bear 

on the education of students 

   An informed public 

    

    

   Dispositions: The administrator believes in, values, and is committed to 

   The ideal of the common good 

   The principles in the Bill of Rights 

   The right of every student to a free, quality education 

   Bringing ethical principles to the decision-making process 

   Subordinating one's own interest to the good of the school community 

   Accepting the consequences for upholding one's principles and actions 

   Using the influence of one’s office constructively and productively in the 

service of all students and their families 

    Development of a caring school community 
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   Dispositions: The administrator believes in, values, and is committed to 

   Education as a key to opportunity and social mobility 

   Recognizing a variety of ideas, values, and cultures 

   Importance of a continuing dialogue with other decision makers 

affecting education 

   Actively participating in the political and policy-making affecting 

education 

   Using legal systems to protect student rights and improve student 

opportunities 

   The environment in which schools operate is influenced on behalf of 

students and families 
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Candidate’s Name______________________Evaluator________________________ 

Aspiring Principal Dispositions Institutional Assessment 
Please rate the above candidate using the following scale to determine the 

candidate’s progress on dispositions as related to the six ISLLC Standards. 
Use a 4,3,2,1 scale with  

4 = Distinguished (demonstrates trait to an exceptional degree) 

3 = Proficient (consistently demonstrates trait) 

2 = Apprentice (inconsistently demonstrates trait) 

1 = Novice (does not demonstrate trait) 
August 

2011 

Dec. 

2011 

July 

2012 

Aspiring Principal Dispositions 

   Dispositions: The administrator believes in, values, and is 

committed to:  

   The educability of all students 

   A school vision of high standards of learning 

   Continuous school improvement 

   The inclusion of all members of the school community 

   Ensuring that students have the knowledge, skills, and values 

needed to become successful adults 

   A willingness to continuously examine one's own assumptions, 

beliefs, and practices 

   Doing the work required for high level of personal and 

organizational performance 

    

    

   Dispositions: The administrator believes in, values, and is 

committed to: 

   The fundamental purpose of schooling 

   The proposition that all students can learn 

   The variety of ways in which students can learn 

   Life-long learning for self and others 

   Professional development as an integral part of school 

improvement 

   The benefits that diversity brings to the school community 

   A safe and supportive learning environment 

   Preparing students to be contributing members of society 

   The partnership and collaboration with and among staff 
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4 = Distinguished    3 = Proficient      2=Apprentice 1=Novice 

August 

2011 

Dec. 

2011 

July 

2012 

Aspiring Principal Dispositions 

   Dispositions: The administrator believes in, values, and is 

committed to:  

   Making management decisions to enhance learning and teaching 

   Taking risks to improve schools 

   Trusting people and their judgments 

   Accepting responsibility 

   High quality standards, expectations, and performances 

   Involving stakeholders in management processes 

   A safe environment 

    

    

   Dispositions: The administrator believes in, values, and is 

committed to: 

   Schools operating as an integral part of a larger community 

   Collaboration and communication with families 

   Involvement of families and other stakeholders in school decision-

making processes 

   The proposition that diversity enriches the school 

   Families as partners in the education of their children 

   The proposition that families have the best interests of their 

children in mind 

   Resources of the family and community needing to be brought to 

bear on the education of students 

   An informed public 

    

    

   Dispositions: The administrator believes in, values, and is 

committed to 

   The ideal of the common good 

   The principles in the Bill of Rights 

   The right of every student to a free, quality education 

   Bringing ethical principles to the decision-making process 

   Subordinating one's own interest to the good of the school 

community 

   Accepting the consequences for upholding one's principles and 

actions 
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   Using the influence of one’s office constructively and productively 

in the Service of all students and their families 

   Development of a caring school community 

    

    

 

August 

2011 

Dec. 

2011 

July 

2012 

Aspiring Principal Dispositions 

   Dispositions: The administrator believes in, values, and is 

committed to 

   Education as a key to opportunity and social mobility 

   Recognizing a variety of ideas, values, and cultures 

   Importance of a continuing dialogue with other decision makers 

affecting education 

   Actively participating in the political and policy-making affecting 

education 

   Using legal systems to protect student rights and improve student 

opportunities 
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Field Observation Form – Instructional Leadership and School Administration 

 

BELLARMINE UNIVERSITY FIELD EXPERIENCE 
EDAD 704 / EDAD 706 / EDAD 708 / EDAD 712 

OBSERVATION FORM 

 
 
 
 
_________________________________  ________________________________ 
Name of Candidate     Name of Observer 
 
 
 
_________________________________  _____  _____  _____  _____  _____ 
School Name        
       _____  _____  _____  _____  _____ 
       Dates of Visits/Observations 
_________________________________ 
School District  
 
 
_________________________________ 
Name of Mentor       
      

 
Note to Observer: 
 
The performances listed are taken from the Kentucky Cohesive Leadership System’s Continuum 
for Principal Preparation and Development and tied to the ISLLC and TSSA standards as 
represented in Appendix G of this section of the handbook.   

 
This list of performances is not all-inclusive.  As you are observing, you might see other effective 
practices for which there are no listed performances.  Please feel free to add notes that are not 
obviously tied to a particular function. 
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Dimension 1.  Leading Teaching and Learning 

Functions  
The candidate:  
1.1a – Understands the processes to align, audit, monitor, and evaluate curriculum;  
1.1b – Understands the design, purpose and analysis of curriculum maps and pacing guides that 
are aligned with Program of Studies, performance standards, and core content; 
1.1c –Understands how to design course schedule(s) and sequences that provide rigorous 
programs accessible by all students; 
1.1d- Understands the strategies and structures to support improvements in literacy and 
numeracy as the priority in a well-rounded curriculum; 
1.1e-Understands the importance of diversity in developing and implementing curriculum; 
1.2a-Understands learning interventions to address skill deficits and learning needs of students;  
1.2b-Understands the process of providing multiple opportunities to learn by regrouping 
students, re-teaching lessons, and modifying strategies based on formal and informal 
assessments; 
1.2c-Understands appropriate use of varied research-based instructional strategies;  
1.2d-Understands the appropriate use of technology in instructional settings. 
 
EVIDENCE:  Reference the Function Indicators for each piece of evidence in your scripts, e.g. 1.1c.  
Attach additional sheets if necessary. 
 
 

Dimension 2.  Assessing the Instructional Program and Monitoring Student Performance 
Functions  
The candidate: 
2.1a Understands the connection between national, state, district, school and classroom 
assessments and their impact on curriculum and instruction; 
2.1b Understands how to use the results of multiple assessments to provide meaningful 
feedback on learning; 
2.1c Understands, analyzes and applies school data to: 
•Identify learning and achievement gaps 
•Determine system, instructional, and student needs 
•Develop a monitoring and improvement process for curriculum, instruction, evaluation, and 
professional development; 
2.1d Knows a variety of protocols to promote teacher collaboration in analyzing student work; 
2.2a Understands how to use data to prioritize decisions and drive change; 
2.2b Understands how to use assessment data to determine and address curricular gaps; 
2.2c Understands the importance of monitoring classroom assessments to inform instructional 
practice; 
2.2d Understands how to conduct and interpret research to improve student performance; 
2.2e Understands how to be agood consumer of research; 
2.2f Understands the need to identify and remove barriers to student learning. 
 
EVIDENCE:  Reference the Function Indicators for each piece of evidence in your scripts, e.g. 2.1c.  
Attach additional sheets if necessary. 
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Dimension 3.  Securing and Developing Staff 

Functions 
The candidate: 
1.1e Understands the importance of diversity in developing and implementing curriculum; 
3.1a Understands the dispositions, content knowledge and pedagogy of effective teachers. 
3.1b Understands methods of assessing the dispositions, content knowledge and pedagogy of 
teaching applicants; 
3.1c Understands the importance of aligning the staff recruitment and selection process with 
the  
diversity needs of the school, school mission, vision, and school improvement plan; 
3.1d Understands how to apply legal requirements, state and district personnel policies and  
procedures; 
3.2a Understands how to evaluate staff performance and plan professional growth of staff; 
3.2b Understands the Kentucky Teacher Standards and instructional best practices for use in 
personnel evaluation; 
3.2c Understands the components and legal requirements of formative and summative staff 
evaluation; 
3.2d Understands effective classroom observation techniques and teacher conferencing 
methods; 
3.2e Understands how to collaboratively develop professional growth plans based on 
instructional needs identified through the evaluation process; 
3.3a Understands the effective use of instructional time and resources for effective learning; 
3.3b Develops effective methods for open communications between staff and administrators; 
3.3c Recognizes strategies of motivation, recognition, and rewards in sustaining and improving 
teacher; performance; 
3.3d Understands the importance of professional relationships with and among school staff; 
3.4a Knows theories and research underlying effective professional development; 
3.4b Understands the significance of continual attention to effective teaching practices and 
discussions about current research and theory; 
3.4c Understands the critical attributes of an effective PD system; 
3.4d Demonstrates a commitment to learning. 
 
EVIDENCE:  Reference the Function Indicators for each piece of evidence in your scripts, e.g. 3.1c.  
Attach additional sheets if necessary. 
 

Dimension 4.  Building Culture and Community 
Functions 
The candidate: 
1.1e Understands the importance of diversity in developing and implementing curriculum;  
4.1a Understands strategies to reinforce norms of behavior within a school culture conducive to 
student learning and achievement;  
4.1b Understands strategies to promote effective change;  
4.1c Understands the elements of and impact of formal and informal school culture;  
4.1d Understands how data can be used to influence and inform school culture;  
4.1e Understands that individuals, families and communities need to be active partners in 
school success.  
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4.1f Understands how to engage all stakeholders;  
4.1g Understands the importance of treating all individuals with fairness, dignity and respect;  
4.1h Understands the need to use the influence of the office to enhance student learning and 
achievement rather than for personal gain;  
4.2a Understands how to create and sustain a school wide learning environment based on a 
shared sense of community and cooperation;  
4.2b Understands the importance of varied values and opinions;  
4.2c Understands characteristics of professional learning communities that focus on student 
learning and achievement;  
4.2d Understands how to foster individual and collective accountability among staff members to 
improve student learning and achievement;  
4.3a Understands the need to model beliefs, ideals, and professional ethics conducive to 
student learning and achievement;  
4.3b Understands the importance of a commitment to equity and diversity;  
4.3c Understands the roles and responsibilities of all school administrative, departmental and 
support staff, leadership teams, committees, and school-based council;  
4.3d Understands the importance of modeling a personal and professional code of ethics.  
 
EVIDENCE:  Reference the Function Indicators for each piece of evidence in your scripts, e.g. 4.1c.  
Attach additional sheets if necessary. 
 

Dimension 5.  Creating Organizational Structures and Operations 
Functions 
The candidate: 
5.1.a Understands the importance of vision and developing a personal vision for school 
leadership; 
5.1.b Understands the importance of a collaborative process to develop shared beliefs, vision 
and mission that supports student learning and achievement; 
5.1.c Knows a variety of strategies to align resources, operational procedures and organizational 
structures with the school vision and mission; 
5.1.d Understands how modeling values, beliefs, and attitudes can inspire others to higher levels 
ofperformance; 
5.2.a Understands systems thinking as related to student learning and achievement and designs 
appropriate strategies; 
5.2.b Understands the role of leadership and shared decision making in school improvement 
planning; 
5.2c Understands the development, implementation and monitoring of a school improvement 
plan aligned with data, policy and regulation; 
5.3a Understands basic management skills to foster student safety, learning and achievement; 
5.3b Understands problem-solving techniques for decision making purposes. 
5.4a Understands the laws, regulations, and policies under which the school must function. 
 
EVIDENCE:  Reference the Function Indicators for each piece of evidence in your scripts, e.g. 5.1c.  
Attach additional sheets if necessary. 
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Dimension 6.  Creating Organizational Structures and Operations 
Functions 
The candidate: 
6.1a Understands strategies to build learning relationships with families; 
6.1b Understands strategies to build partnerships with community stakeholders; 
6.1c Understands strategies to leverage multiple resources to improve student learning and 
achievement; 
6.1d Understands and considers the prevailing values of the diverse community; 
6.1e Understands the importance of community stakeholder involvement in student learning 
and 
achievement; 
6.1f Understands how to assess family and community concerns, expectations and needs; 
6.1g Understands how the community environment in which schools operate can be influenced 
on behalf of all students and their families; 
6.1h Understands the need for ongoing dialogue with representatives of diverse community 
groups; 
6.1i Understands the importance of being engaged in the larger community outside of the local 
school; 
6.2a Understands the district protocol for accessing additional external resources; 
6.2b Understands how to allocate and integrate district resources available for addressing all 
student needs; 
6.2c Understands how to leverage district resources for school improvement; 
6.2d Understands the importance of monitoring and evaluating district resources based on 
changing student needs. 
6.3a Understands how to influence public policy to provide quality education for all students. 
6.3b Understands how to operate within the political environment in which the school exists. 
 
EVIDENCE:  Reference the Function Indicators for each piece of evidence in your scripts, e.g. 6.1c.  
Attach additional sheets if necessary. 
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Field Experience Log of Hours – Instructional Leadership and 

School Administration Program  

Name: 

 

Semester/ Year of Registration:     

   

Home Ph:                                                            

                                      

Work Ph: 

 

Home Email: 

 

Work Email: 

 

Primary Location of Field Experience: 

 

Name of Primary Mentor: 

 Work Location: 

Address: 

Phone Number: 

Address: 

 

Record the number of clock hours spent on 

your Field Experience and noted on your log.  
DO NOT ESTIMATE. Take exact numbers 

from your log. 

Total clock hours: Middle school hours: 

Elementary school hours: High school hours: 
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Date: Site: Primary activity/KyCLS Function 

Indicator 

Required: 

 

Time: 

EX:    

8/12 Brown 

M.S. 

Planned and delivered a professional 

development session on new math 

textbooks (3.4c) 

 4.5 hrs. 
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Reflective Journal Guided Format 

 

Reflective Journal Guided Format:         Page Number: _______ 

Date: Location: 

Summarize: Tell who, what, where, when, how  (Valli-

Technical) 

Analyze: How does this experience relate to your knowledge 

of intellectual, instructional, managerial, and/or political 

leadership? Tie this experience to some aspect of the ISLLC 

standards or the TSSA standards or one of the function 

indicators of KyCLS.   (Valli-Deliberative and/or Technical) 
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In addition to reflecting on the diversity of learners, ethnicity 

or communities and the extent to which the school addresses 

that diversity, also evaluate the experience as it relates to your 

beliefs and values: (Valli-Personalistic and/or Critical) 

 

What insights have you gained from this experience, and how 

will you apply these to your work? (Include how your insights 

embrace diversity.)  (Valli-Personalistic and/or In-and-on 

Action) 
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Field Experience Evaluation – Instructional Leadership and School Administration 

Annsley Frazier Thornton School of Education 
 
Student:    ____________________________________________ 

 

Course Name and Number:     Field Experience/EDAD  ____________ 

 

Site of Primary Placement:       ______________________________ 

 

Primary Mentor: __________________________________________ 

 

Please rate the Field Experience on the following.  Your comments are greatly appreciated, and 

evaluations will assist in refining and improving the experience for future students. 

 

1.  One of the primary goals of the Field Experience was to allow you to apply the content and 

dispositions you are gaining in your other courses. How often were you able to apply information 

from your program classes to the situations you encountered in your school(s)? 

 

   

Comments: 

 

 

2.  Rate your school as a Field Experience site. Were you able to gain entrance to the people and 

activities necessary to maximize the opportunities in which you needed to engage? 

 

    

 

 

Almost always Sometimes Almost Never 

The school 
welcomed my 
involvement. 
 

It was a struggle to 
gain access to 
experiences. 

The school and people in it 

acted as a barrier to my 

completion of my work. 



Bellarmine University Continuous Assessment 

144 

 

Comments: 

 

   

 

3.  I found the University Supervisor: 

 

 Helpful and     

Comments: 

 

 

 

4.  Overall, I would rate my Field Experience as 

 

 Outstanding     Good                     Fair           Poor 

 

Comments: 

 

 

 

Please take a minute to make any suggestions you might have for changes in this program. Your 
comments and ideas are important to the future development of this program.  
 

Comments: 

 

 

Helpful and 

accessible 

 

Somewhat helpful 

and accessible 

 

Uninvolved in my 

Field Experience 
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ANNSLEY FRAZIER THORNTON 

SCHOOL OF EDUCATION 

 

BELLARMINE UNIVERSITY 

2001 NEWBURG ROAD 
LOUISVILLE, KY 40205 

 

 

 

 

 

PROFESSIONAL SEMESTER HANDBOOK 

Cooperating Teacher 

 

Transition Point 3 

 

Program Theme:  Educator as Reflective Learner 
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Introduction 

 

Bellarmine University welcomes you to one of the most significant components of the Teacher 
Education Program: THE PROFESSIONAL SEMESTER. The education faculty hopes that your 
participation in the program will be professionally stimulating and rewarding. 

The professional semester provides the broadest and most concentrated opportunities for internalizing 
and practicing the concepts of Educator as Reflective Learner, the organizing theme of the education 
unit. To this professional experience, the beginning teacher brings the knowledge, skills, attitudes, and 
values formed throughout his / her education program at Bellarmine University. Just as the organizing 
theme Educator as Reflective Learner is a natural outgrowth of the philosophy and mission of the 
University, the reflection activities also offer significant opportunities for integrating all of the teacher 
education components into the teaching role.  The events during the professional semester focus on the 
significance of reflection in this integrative process. 

The Bellarmine University Professional Semester Handbook is intended for students (hereafter candidates), 
cooperating teachers, Bellarmine supervisors and others who provide the necessary assistance and services 
within the professional semester program.  Although the Handbook cannot answer all questions which arise 
regarding the professional semester, it does provide a thorough overview of the process.  
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Educator as Reflective Learner 

As its mission, Bellarmine University is an independent Catholic university serving the region, nation and world by 

educating talented, diverse students of all faiths and many ages, nations, and cultures, and with respect for each 

individual‘s intrinsic value and dignity. We educate our students through undergraduate and graduate programs in 

the liberal arts and professional studies, within which students develop the intellectual, moral, ethical, and 

professional competencies for successful living, work, leadership and service to others. These goals are achieved 

in an educational environment committed to excellence, academic freedom, and authentic conversations not 

dominated by particular political or other single perspective and thus to thoughtful, informed consideration of 

serious ideas, values, and issues, time-honored and contemporary, across a broad range of compelling regional, 

national and international matters. By these means, Bellarmine University seeks to benefit the public interest, to 

help create the future, and to improve the human condition. Thus we strive to be worthy of our foundational motto:  

In Veritatis Amore, In the Love of Truth. 

As a vital component of the university, the Annsley Frazier Thornton School of Education (AFTSE) is responsible 

for the preparation of educators with the knowledge, skills and dispositions necessary for becoming effective 

contributors to the academic profession and society, in the complex and diverse world of the 21st century.  Our 

vision, to prepare dynamic educators to serve, work, and lead in a changing global community, is firmly rooted in 

the belief that educators are reflective decision-makers. 

The following table provides the rationale for the AFTSE‘s program theme, ―Educator as Reflective Learner.‖  

Using Valli‘s (1997, p. 75) conceptualization of five different, yet related, types of reflection, the AFTSE 

straightforwardly reveals its values and rationale: 

 

Valli’s five types of reflection 
Connection to Bellarmine University’s Educator 

Preparation Program 

Technical reflection: The educator matches 

one’s own performance to external guidelines.  

Content of this form of reflection centers on 

general instruction and management 

behaviors based on research of teaching. 

 

Reflective inquiry encourages a continuous 

relationship between experience and understanding, 

which promotes a Triad of Life-Long Learning: 

research, reflection, and refinement.  Relying upon 

recognized bodies of knowledge, educators perceive 

relationships and connections between parts of the 

teaching and learning process.  This style of thinking 

develops within each teacher a critical disposition for 

broad-based problem-solving abilities and also 

nurtures life-long learning. 

           

    School of Education 

Conceptual Framework 
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Reflection-in and on-action: The educator 

bases decisions on one’s own unique situation 

and considers personal teaching performance. 

Reflective thinking involves continuous 

assessment, creating a balance between new 

information and the critical examination of 

prior teaching experiences relevant to the new 

information. 

Deliberative reflection: The educator weighs 

competing viewpoints and research findings 

regarding a whole range of pedagogical 

concerns/decisions (e.g., curriculum, 

instructional strategies, rules and organization 

of classroom, etc.).  

 

Educators, while exercising freedom of choice 

for themselves and learners, rely on a strong 

research base as a guide for their pedagogy.  

Educators, furthermore, are responsible for 

initiating such activities within various styles 

of performance in order to meet the diverse 

needs of students. 

Personalistic reflection: The educator listens 

to and trusts one’s own inner voice and the 

voices of others.  Content for this type of 

reflection includes personal growth and 

relationships with students. 

 

The reflective thinker knows that not only are 

one’s feelings, emotions, and cognition 

closely related, but they are highly interactive 

in the teaching and learning process. 

Critical reflection: The educator considers 

the social, moral, and political dimensions of 

schooling and judges these dimensions in 

light of the ethical criteria such as social 

justice and equality of opportunity. 

As the educator models reflective thinking, 

s/he encourages the same kind of thinking in 

her/his students.  Such thinking—open-

mindedness and discernment, rational 

judgment and creativity—is likely to transfer 

to other aspects of students’ lives. 

 
 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 



Bellarmine University Continuous Assessment 

150 

 

 
Annsley Frazier Thornton School of Education Program Model 
 

 

 

 

 

This graphic visually represents the AFTSE‘s conceptual framework.  By weaving together the four knowledge 

bases developed in the teacher education programs with the five types of reflection required of the ―Educator as 

Reflective Learner,‖ the AFTSE seeks to prepare caring, effective educators to teach and lead in diverse settings.  

The four knowledge bases developed in the teacher education programs are briefly described below. 

Knowledge Base 1:  Collaboration 

The AFTSE has a fundamental commitment to developing teachers as leaders who work together across school 

corridors, departments, disciplines, and community settings to foster student learning in an era of educational 

reform.  

Knowledge Base 2: Field and Clinical Experiences 

The AFTSE is committed to extensive field and clinical experiences in diverse settings with subsequent reflection 

from the beginning of initial coursework to the student teaching experience or advanced degree. Extensive field 

and clinical experiences provide opportunities for professional decision-making, intercultural experiences, and 

collaboration with education professionals in a developmental and guided progression. 

Technical 

Reflection 

Reflection-

in and on-

action 

Deliberative 

Reflection 

Critical 

Reflection 

Personalistic 

Reflection 

Field and 

Clinical 

Experiences 
Pedagogy 

Collaboration 

Dispositions 
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Knowledge Base 3:  Dispositions 

The foundation of the AFTSE‘s commitment to assessing and nurturing dispositions for effective leading and 

teaching in P-12 schools is the uniqueness of each individual learner, and the institution‘s and education unit‘s 

mission to create learning opportunities for all children/youth. 

Knowledge Base 4: Pedagogy 

The AFTSE conceptualizes pedagogy in a critical and expansive way to include all decisions that comprise an 

educator‘s school or classroom.  Pedagogical decisions generally include such issues as methods of instruction, 

seating arrangement, discipline policy, relationship between administration and teachers and between teachers 

and students, core content and its delivery,  and methods of assessment that are data driven. 

Annsley Frazier Thornton School of Education Program Objectives  

In addition to its unit mission, vision, and overall theme, the AFTSE requires candidates in all initial and advanced 

programs to demonstrate acceptable performance on its Program Objectives through the following criteria of 

continuous assessment:  individual course assessments, field and clinical evaluations, disposition assessments, 

benchmark and/or anchor assessments, and Capstone Project and/or standardized exams (where appropriate).  

Based on this program assessment data, the candidate who achieves proficiency accomplishes the following 

Program Objectives: 

1) Collaborates with education stakeholders, including parents, teachers, administrators, and the 

community, to improve student learning and achievement; 

2) Reflects on diverse field and clinical experiences, making instructional decisions based on individual 

learner needs; 

3) Demonstrates educator dispositions that value the dignity and unique development of individual learners, 

and the intellectual, moral, ethical, and professional competencies that characterize effective teaching 

and leading; 

4) Analyzes data to make pedagogical and content based decisions that inform teaching, learning, leading, 

and achievement in the 21st Century; and 

5) Employs Valli‘s five reflective processes which include technical, personalistic, deliberative, in and on 

action, and critical reflection. 

 

Goals of the Professional Semester 

The Goals of the Bellarmine University Professional Semester Program address the teaching behaviors that are 

critical to demonstrating teaching competencies.  These Goals, furthermore, relate to the academic expectations 

of learners as stated in the Kentucky Teacher Standards (Initial-Level Performance and Advanced-Level 

Performance). 

1. The teacher demonstrates a current and sufficient academic knowledge of certified content areas to 
develop student knowledge and performance in those areas. 
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2. The teacher designs/plans instruction that develops student abilities to use communication skills, apply 
core concepts, become self-sufficient individuals, become responsible team members, think and solve 
problems, and integrate knowledge. 

3. The teacher creates a learning climate that supports the development of student abilities to use 
communication skills, apply core concepts, become self-sufficient individuals, become responsible team 
members, think and solve problems, and integrate knowledge. 

4. The teacher introduces/implements/manages instruction that develops student abilities to use 
communication skills, apply core concepts, become self-sufficient individuals, become responsible team 
members, think and solve problems, and integrate knowledge. 

5. The teacher assesses learning and communicates results to students and others with respect to 
student abilities to use communication skills, apply core concepts, become self-sufficient individuals, 
become responsible team members, think and solve problems, and integrate knowledge. 

6. The teacher uses technology to support instruction; access and manipulate data; enhance 
professional growth and productivity; communicate and collaborate with colleagues, parents, and 
the community; and conduct research. 

7. The teacher reflects on and evaluates specific teaching/learning situations and/or programs. 
8. The teacher collaborates with colleagues, parents, and other agencies to design, implement, and 

support learning programs that develop student abilities to use communication skills, apply core 
concepts, become self-sufficient individuals, become responsible team members, think and solve problems, 
and integrate knowledge. 

9. The teacher evaluates his/her overall performance with respect to modeling and teaching Kentucky’s 
learning goals, refines the skills and processes necessary, and implements a professional development 
plan. 

10. The teacher provides professional leadership within the school, community, and education 
profession to improve student learning and well-being. 

The Candidate Performance Record 

The heart of the professional semester is contained within the Candidate Performance Record (CPR) and is a 

natural extension of the AFTSE‘s Continuous Assessment Plan, built upon a foundation of benchmark 

assignments.   The CPR, found in the appendix to this handbook, contains all assignments, paperwork, and 

assessment rubrics that must be completed during the professional semester. In this handbook are essentially 

two parts to the CPR. Part 1 contains all of the assessment rubrics relevant to the teacher standards. Part 2 

contains templates, forms, and projects/assignments.  

An explanation of all assignments and paperwork follows, divided into three sections (Bellarmine Candidate, 

Bellarmine Supervisor, and Cooperating Teacher) so that each party understands his / her individual 

responsibility. 

EXPECTATIONS FOR PERFORMANCE 

CANDIDATES MUST ACHIEVE A HOLISTIC SCORE OF PROFICIENT (OR ABOVE) ON THE FINAL 

CANDIDATE PERFORMANCE RECORD OBSERVATION INSTRUMENT.  ADDITIONALLY, A PROFICIENT 

SCORE (OR ABOVE) MUST BE ACHIEVED ON THE FOLLOWING: 

 Standards-Based Unit of Study (SBUS) 

 Collaboration/Leadership Project 

 Professional Growth Plan 
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Responsibilities of Bellarmine Candidate 

The Bellarmine candidate is ultimately responsible for the entire professional semester, making sure that all forms 

are filled out properly and submitted in a timely fashion. 

Each placement is comprised of 2 cycles of formal observations; one cycle equals a minimum of two observations 

completed by a cooperating teacher, the other a minimum of two observations completed by a Bellarmine 

supervisor.   

Page 20 of the CPR provides an explanation of the requirements for each cycle and a reminder of the 

responsibilities for required paperwork.  A holistic score of Proficient in the Final Observation is required for 

a passing grade. 

Before the professional semester begins, each candidate should create a CPR document in LiveText. This 

document will ultimately house all lessons, projects, and forms completed during the professional semester.  For 

evaluative purposes, this document will be submitted for review to the Bellarmine supervisor and shared with the 

LiveText coordinator on a designated date.  

The Bellarmine candidate will maintain a daily journal to record insights and reflections from their work with 

children, teachers and the educational system as a way of documenting his / her process of change from 

candidate to teacher. An additional weekly journal entry will record the observation of, teaching, assessment and 

general characteristics of a child with special needs from the candidate‘s classroom. 

In order to build community, and to gain access to shared experiences and support, the Bellarmine MAT 

candidate will attend four seminars provided by Bellarmine University and one provided by their university 

supervisor. Dates and times TBA. 

The bulk of the work related to the professional semester involves the preparation of, teaching of, and reflection 

upon lessons.  The lesson plan template can be found on pp. 57-58 and on LiveText.   

 Lesson plans (for observed lessons) should be created by accessing the lesson template on LiveText 
and must be either sent as an attachment by email or printed out and given to your cooperating teachers 
and/or Bellarmine supervisors 48 hours in advance of an observation.   

 Each lesson should be attached to your CPR document on LiveText.   

 Each observed lesson is evaluated by the assessment rubrics on pp. 22-41 of the CPR.  Standard 6 is 
only evaluated once per placement by the assessment rubric on pp. 34-35.  

 During the post-observation conference, candidates should ask to see the scored rubrics in the 
cooperating teacher or Bellarmine supervisor CPR.  You should record these scores in your CPR and 
make photocopies of any comments. NOTE:  A holistic score of Proficient is required. 

Bellarmine candidates will also complete one Standards Based Unit of Study (SBUS) during the professional 

semester. (If two placements are completed, the Bellarmine candidate should decide in consultation with the 

Bellarmine Supervisor, which placement would be most appropriate.) The SBUS template and rubric can be 

found on pp. 59-62 of the CPR, and can be found on LiveText. An overall rating of proficient is required as the 

SBUS is a benchmark assignment.  
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 This SBUS should be shared with the Bellarmine supervisor as an attachment via email or should be 
printed out.  A holistic score of Proficient is required. 

 The completed SBUS should also be attached to your CPR document in LiveText 

Bellarmine candidates will also complete a Collaboration/Leadership Project. This assignment can be found on 

p. 63 of the CPR and is scored on pp. 38-39.  A worksheet, located on p. 64, will help begin this project. 

 This project should be shared with the Bellarmine supervisor as an attachment via email or should be 
printed out.  A holistic score of Proficient is required. 

 This project should also be attached to your CPR document. 

Bellarmine candidates will also complete a Professional Growth Plan. This assignment can be found on p. 65 of 

the CPR and is scored on pp. 40-41.  A worksheet, located on p. 65, will help begin this project.  

 This project should be shared with the Bellarmine supervisor as an attachment via email or should be 
printed out.  A holistic score of Proficient is required. 

 This project should also be attached to your CPR document. 

Finally, Bellarmine candidates are required to complete: 

 A Dispositions Self-Assessment found on pp. 47-50, which, after completion, is attached to your CPR 
document on LiveText 

 The Professional Semester Log of Hours found on p. 66, to be turned in to your appropriate 
Bellarmine supervisor 

 A Narrative Evaluation  (sent to the Student Placement Coordinator) of: 
o Professional semester placement 
o Bellarmine supervisor 
o Cooperating teacher 

Summation and review of roles for the Bellarmine Candidate: 

1. Create a CPR document in LiveText, which will ultimately house all lessons, projects, and forms completed 
during the professional semester. This document will be completed and shared with the LiveText coordinator 
on the designated date. 

2. Maintain a daily journal to record your reflections on the experience of teaching. Include an additional weekly 
entry, which focuses on your experiences with one exceptional child from your classroom. 

3. Attend seminars sponsored by Bellarmine University and your university supervisor. 
4. The preparation of, teaching of, and reflection upon lesson plans will make up the bulk of your work during 

the professional semester. Thoroughness and punctuality are the expectations for this work. 
5. Create and implement one SBUS during the professional semester. 
6. Create, implement and evaluate the effectiveness of one Collaboration/Leadership Project due on the 

designated date. 
7. The Professional Growth Plan should be completed on the designated date as assigned by your 

Bellarmine supervisor. 
8. The following forms are required on the designated due dates: 

a. A Teaching Dispositions Self-Assessment 
b. The Professional Semester Log of Hours 
c. A Narrative Evaluation of the professional semester placement, the Bellarmine supervisor, and the 

cooperating teacher. 
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Responsibilities of Bellarmine Supervisor 

The Bellarmine supervisor (a member of the Faculty), works with the candidates, cooperating teachers, and 

principals to make student teaching a productive experience for all involved. The Bellarmine supervisor is the link 

between the university and the candidate. 

Each placement is comprised of 2 cycles of formal observations (i.e., a minimum of two observations completed 

by a cooperating teacher, and a minimum of two observations completed by a Bellarmine supervisor per 

placement).    

Page 20 of the CPR provides an explanation of the requirements for each cycle and a reminder of the 

responsibilities for required paperwork. 

After each observation cycle, page 21 is completed by the Bellarmine supervisor. Required signatures should be 

obtained by the supervisor and should be brought to the Student Placement Coordinator before the final day of 

the semester in order that a copy can be made and placed in the candidate‘s file. The submission of this page will 

also prompt final payment for the semester. 

The Bellarmine candidate will maintain a daily journal to record insights and reflections from his/her work with 

students, teachers and the educational system as a way of documenting his / her process of change from 

candidate to teacher. An additional weekly journal entry will record the observation of, teaching, assessment and 

general characteristics of a student with special needs from the candidate‘s classroom. This journal should be 

reviewed by the University supervisor on a regular basis as one source of information for the scoring of Standard 

7.  A holistic score of Proficient is required. 

The bulk of the work related to the professional semester involves the preparation of, teaching, and reflection 

upon lessons.  The lesson plan template can be found on pp. 57-58 and on LiveText.   

 Lesson plans (for observed lessons) should be received as an attachment by email or printed out and 
given to you 48 hours in advance of an observation.   

 Each observed lesson is evaluated by the assessment rubrics on pp. 22-41 of the CPR .  Standard 6 is 
evaluated only once per placement on pp. 34-35. 

 During the post-observation conference, candidates should ask to see the scored rubrics and sign p. 21, 
confirming the conferencing.  Candidates may also ask to make photocopies of any comments.   

Bellarmine candidates will also complete one Standards Based Unit of Study (SBUS) during the professional 

semester. (If two placements are completed, the Bellarmine candidate should decide, in consultation with the 

supervisor, which placement would be most appropriate.) The SBUS template and rubric can be found on pp. 59-

62 of the CPR, and can be found on LiveText. An overall rating of proficient is required as the SBUS is a 

benchmark assignment.  

 This SBUS should be shared with the supervisor as an attachment via email or should be printed out. 

Bellarmine candidates will also complete a Collaboration/Leadership Project. This assignment can be found on 

p. 63 of the CPR and is scored on pp. 38-39.  A worksheet, located on p. 64, will help begin this project.  

 This project should be shared with you as an attachment via email or should be printed out.  
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Bellarmine candidates will also complete a Professional Growth Plan. This assignment can be found on p. 65, 

of the CPR and is scored on pp. 40-41.  A worksheet, located on p. 65, will help begin this project. 

 This project should be shared with your Bellarmine supervisor as an attachment via email or should be 
printed out.  

Bellarmine supervisors are required to complete an Institutional Dispositions Assessment (pp. 47-50) and the 

Final Evaluation on pp. 43-44. 

Summation and review of roles for the Bellarmine supervisor: 

1. Prior to the beginning of the professional semester experience, explain the Bellarmine University 
Professional Semester program and the cooperating teacher‘s role in that program. Cooperating teachers 
are invited to campus for an orientation with student teachers and Bellarmine supervisors. The Bellarmine 
supervisors are responsible for conducting this orientation and for the follow-up to this meeting during the 
school visit. 

2. Undergrad university supervisors: In a group setting, twice per month, hold seminars that teach and 
strengthen best practice activities among student teachers.  

3. Complete a minimum of two formal observations and critiques of the actual teaching situation and share this 
information with the candidate, securing his/her signature.  More observations are strongly encouraged. 

4. Work with the student teacher, the cooperating teacher, and personnel in the cooperating school on any 
problem that may arise relating to the professional semester. 

5. Provide supervisory skills such as knowledge of methods and strategies for the subject areas and grade 
levels in which the student is teaching.  

6. Complete and share the required assessments and forms for each candidate and submit to the LiveText 
coordinator.  

7. Participate in a group work session to record all final candidate assessment data for approximately one full 
day as designated by the LiveText coordinator/Student Placement Director. 

Responsibilities of Cooperating Teacher 

The cooperating teacher shall hold a valid provisional or standard certificate for the grade(s) or subject(s) taught, 

shall have completed a master‘s degree or fifth year program, have at least four (4) years of teaching experience, 

and shall have taught in the present school system at least one year prior to being assigned a student teacher 

(TEC 12.4 Section 2). Prior to the student teaching experience, a meeting is held at Bellarmine University for 

students and cooperating teachers orienting them to the Bellarmine University Student Teaching Program. 

The cooperating teacher‘s contribution is critical to the effectiveness of the professional semester experience. 

The cooperating teacher adds components such as team member, model, and guide to existing teacher 

characteristics. Knowledge of the Bellarmine professional semester policies and procedures allows the teacher to 

clearly communicate to his/her classes and to other teachers the candidate‘s role during the experience. 

Each placement is comprised of 2 cycles of formal observations (i.e., a minimum of two observations completed 

by a cooperating teacher, and a minimum of two observations completed by a Bellarmine supervisor).   

Page 20 of the CPR provides an explanation of the requirements for each cycle and a reminder of the 

responsibilities for required paperwork.  A holistic score of Proficient is required. 
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After each observation cycle, the cooperating teacher completes page 21 of the CPR.  Required signatures 

should be obtained by the cooperating teacher and should be sent to the Student Placement Director before the 

final day of the semester in order that a copy can be made and placed in the candidate‘s file. The submission of 

this page will also prompt final payment for the semester. 

The bulk of the work related to the professional semester involves the preparation of, teaching, and reflection 

upon lessons.  The lesson plan template can be found on pp. 57-58 and on LiveText.   

 Lesson plans (for observed lessons) should be received as an attachment by email or printed out and 
given to you 48 hours in advance of an observation.   

 Each observed lesson is evaluated by the assessment rubrics on pages 22-41 of the CPR.  Standard 6 
is only evaluated once per placement on pp. 34-35. 

 During the post-observation conference, candidates should ask to see your scored rubrics and should 
sign p. 21.  Candidates may also ask to make photocopies of any comments.  

Finally, cooperating teachers are required to complete an Institutional Dispositions Assessment (pp. 47-50), 

the Final Evaluation on pp. 43-44, and the Evaluation of Bellarmine Supervisor on p.45.  These should also 

be submitted to the university supervisor on a date designated by that individual. 

Summation and review of roles for the cooperating teacher: 

1. Attend the orientation meeting for Bellarmine University‘s professional semester program. 
2. Orient the candidate by helping him/her to feel welcome. Introduce the candidate to other school personnel 

and students; show and supply appropriate materials; explain school and classroom routines, rules, and 
policies. 

3. Demonstrate various teaching methods. Alert the candidate to key observation points. Allow observations of 
other teachers and classrooms during the placement. 

4. Plan cooperatively with the candidate. Direct the daily plans as well as long-range learning outcomes 
throughout the placement.  

5. Encourage the development of varied and effective teaching techniques. Allow the candidate the freedom to 
assume graduated levels of teaching and classroom management responsibilities. 

6. Explain principles of teaching techniques. Help the candidate develop effective presentation techniques. 
7. Provide weekly conferences with the candidate. Schedule changes, short and long-range instructional plans, 

and formative evaluation of teaching performance are examples of discussion topics. 
8. Complete a minimum of two formal observations and critiques of the actual teaching situation and share this 

information with the candidate, securing the candidate‘s signature (p. 21).  More observations are strongly 
encouraged. 

Survey of Candidate Professional Semester Preparation 

Every candidate, cooperating teacher, and university supervisor must complete the Survey of Candidate 

Professional Semester Preparation on pp. 52-55.  Completed surveys should be returned to the Student 

Placement Director at the close of the semester by the designated date (or at the end of the candidate‘s 

placement with a specific cooperating teacher).  

 

Time and Sequence of the Professional Semester 
All candidates spend all day, Monday through Friday, within the school and attend the appropriate seminars on 

campus as designated. Students seeking certification in two different areas divide the student teaching semester 

between two appropriate placements.   
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Planning is essential for the beginning teacher throughout the semester.  Cooperative planning with the other 

teacher(s) is recommended, especially at the beginning of a placement, and such planning should continue 

throughout the semester.  The candidate‘s skill in and knowledge of planning are best demonstrated by the 

initiative shown in selecting a variety of techniques and materials with learner outcomes.   

Candidates begin each placement observing and participating with the cooperating teacher and with other team 

members.  Teaching begins with one class/subject or a portion of a class.  After practice with planning, teaching, 

and follow-up tasks, the candidate assumes responsibility for another class/subject and eventually for all classes 

taught by the cooperating teacher.  Cooperating teachers may want to arrange for candidates to take 

responsibility for one class/subject and then resume teaching while the student teacher takes responsibility for 

another.  The cooperating teacher and the Bellarmine supervisor in consultation with the candidate determine the 

extent and pace that the candidate assumes responsibilities.  At a minimum the candidate should assume the full 

load of teaching responsibilities for at least one week per placement.  

 

 

 

SUGGESTED TIME FRAME FOR UNDERGRADUATE CANDIDATES:  

SINGLE PLACEMENT 

Week Student Teacher Activities Preparation Activities 

1 

Observation and participation 

Assume management responsibilities for small 

group work 

Select first classes/subjects and begin planning  

2 

Observation and participation 

Assume management responsibilities for small 

group 

Teach portion of a class 

Submit plans for portion of short class period; get 

approval from cooperating teacher for Week 3 lesson 

plans 

3 
Teach 1 – 4 lessons and assume responsibility 

for one class 

Get approval from cooperating teacher for week 4 

Select other classes/subjects to teach 

4 
Assume responsibility for teaching 3 or 4 class 

periods 
Submit lesson plans and get approval for week 5 

5  
Assume responsibility for 2 – 3 different 

preparations 
Get approval for week 6 

6 – 12 Assume full teaching load 
Get approval for lesson plans from cooperating teacher 

before teaching 

13 – 14 Decrease teaching responsibilities gradually Continue submitting lessons to cooperating teacher 

15 – 16 

Finalize all paperwork for cooperating teacher 

and begin post-teaching observations in different 

classrooms 

Finish all grading, journals; finalize log of house; begin 

observations 
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SUGGESTED TIME FRAME FOR UNDERGRADUATE CANDIDATES:  

DOUBLE PLACEMENT 

Week Student Teacher Activities Preparation Activities 

1 

Observation and participation 

Assume management responsibilities for small 

group work 

Select first classes and begin planning for 1 -2 lessons 

2 

Observation and participation 

Assume management responsibilities for small 

group work  

Submit plans for first class 

Select other classes to teach 

3 Assume responsibility for one class Submit plans for next class 

4 
Continue with 1 class and teach 1 – 2 classes 

requiring a second preparation 
Submit plans for total class management responsibility 

5 – 6 
Continue teaching 1 – 2 classes, teach 2 – 3 

lessons in other curriculum areas 
Submit plans for all classes, one week in advance 

7 
Teach 1 – 3 classes; 3 – 4 lessons in other 

curriculum areas 
Submit plans for all classes, one week in advance 

8 

Assume responsibility for at least two full classes 

in regular education placement and assume 

responsibility for all classes in special education 

placement 

Submit plans for total responsibility of class 

9 New placement Observation and planning 

10 – 

15 

Gradually assume responsibility for lessons in 

each curriculum area 
Submit plans for all classes one week in advance 

16 Assume responsibility for a full teaching load Submit plans for all classes one week in advance 
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Graduate Suggested Time Frames 

Graduate candidates follow a slightly different schedule than undergraduate students, but the tables above can serve 

as a relative guide for making decisions regarding a time frame on responsibilities. 

Traditional Double Placement 

The MAT candidate seeking initial certification in Early Elementary Grades P-5 must complete six weeks (30 days) in 

each of two nonadjacent grades. 

The MAT student seeking initial certification in Middle School/Grades 5-9 must complete six weeks (30 days) in each 

of two subject areas (or one subject area and LBD). 

Traditional Single Placement 

Secondary Education/Grades 8-12 candidates must complete twelve weeks (60 instructional days) of student 

teaching in his/her content area.   

Alternative Double Placement 

Teachers of record seeking initial certification in Early Elementary Grades P-5 must complete seven weeks (35 days) 

in each of two nonadjacent grades. 

Teachers of record seeking initial certification in Middle School/Grades 5-9 must complete seven weeks (35 days) in 

each of two subject areas (or one subject area and LBD). 

Alternative Single Placement 

Secondary Education/Grades 8-12 teachers of record must complete fourteen weeks (70 instructional days) of 

student teaching in his/her content area.   

 

Professional Semester Extension 
 

On occasion, in order to successfully complete the student teaching component, it is deemed necessary that a 

candidate continue his/her professional semester experience beyond that designated period.  If this situation arises, it 

will be discussed thoroughly with the candidate as early in the candidate‘s experience as feasible.  A fee may be 

charged depending on the number of additional weeks of student teaching required.  The candidate may choose not 

to extend his/her teaching beyond the established dates.  The university supervisor‘s evaluation will reflect that the 

candidate was offered the opportunity to extend the experience. 
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Program Completion Requirements 

Certification 

Although Bellarmine offers Teacher Education programs approved by the National Council for Accreditation of 

Teacher Education (NCATE), teaching certificates are granted by the Department of Education in each state.  

Bellarmine must recommend and certify that the candidate meets all of the criteria specified for admission to and 

completion of its education programs.  Requirements for certification differ from state to state, however, Kentucky 

maintains reciprocity with many states.  Information on certification requirements and reciprocity for each state is 

available in the School of Education Dean‘s office. 

Requirements for Teacher Certification in Kentucky 

According to the state of Kentucky, all teacher applicants for certification shall: 

o Complete an approved teacher preparation program 
o Pass the Praxis exams in the certification area(s) for which a degree is conferred 
o Successfully complete Kentucky‘s Teacher Internship Program (KTIP) 

 
Beginning Teacher Examinations (PRAXIS II) 

In Kentucky, graduates of Teacher Education programs must pass the Beginning Teacher Examinations.  Information 

regarding the appropriate PRAXIS II Subject Assessments, Teaching and Learning Test, registration, administration 

dates, and minimum scores is available in the School of Education office or at www.ets.org/praxis.   

Applying for Certification 

One member of the School of Education serves as the official Certification Officer for Bellarmine.  The Certification 

Officer assists the student in applying for Teacher Certification.  The steps in the application process are as follows: 

1. The candidate obtains and completes the application for Teacher Certification from Bellarmine‘s Education 
Office. 

2. The candidate provides the Certification Officer with PRAXIS II Assessment results appropriate for each content 
area in which certification is requested and the Praxis Teaching and Learning Test results. 

3. The candidate requests that a complete and official transcript(s) be sent to the Certification Officer as soon as all 
course work is completed and grades have been submitted. 

4. The Certification Officer completes Bellarmine‘s portion of the application, which includes Bellarmine‘s official 
recommendation that the candidate be granted the appropriate Statement of Eligibility. 

5. The Certification Officer mails the completed form and official transcript(s) to the Kentucky Department of 
Education. 

6. The candidate receives a Statement of Eligibility from the Kentucky Department of Teacher Education and 
Certification. 
 

Each candidate‘s program records are filed and stored for future access.  If at any time in the future the graduate 

needs access to the materials, he / she may contact the School of Education.  The graduate is referred to the current 

Certification Officer for assistance. 

http://www.ets.org/praxis
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Career Services Office 

Students and alumni from all academic departments may obtain assistance in career planning and professional 

employment matters through the Career Services Office at Bellarmine.  Services offered to students include self-

assessment, interest tests, and a computerized career guidance system, as well as individualized career-counseling 

sessions. 

Information sessions, presented by the Director of Career Services, are scheduled each year.  Students can also 

make individual appointments at any time.  Student teachers attend one of these sessions as part of the seminar held 

on campus.  For students and alumni of the teacher education programs, assistance is provided in establishing a 

Credentials File.  Establishing a Credentials File allows students and graduates to participate in on-campus 

recruitment programs and to receive notification of job openings advertised throughout Kentucky and across the 

nation. 

Kentucky Teacher Internship Program  

The Kentucky Department of Teacher Education and Certification, in compliance with a legislative mandate, 

established the Teacher Internship Program, which is overseen by the Kentucky Education Professional Standards 

Board.  A candidate, after completing an approved teacher preparation program, must pass the PRAXIS II Subject 

Assessments and successfully complete the one-year Beginning Teacher Internship Program to qualify for 

certification in Kentucky. 

The Kentucky Teacher Internship Program is designed to provide assistance to new teachers.  Its primary goal is to 

help new teachers experience a successful start to their career.  A team of education professionals, including the 

beginning teacher‘s principal, a master teacher, and a teacher educator supports the beginning teacher. 

Additional information is published in brochures by the Kentucky Education Professional Standards Board in 

conjunction with the Kentucky Department of Education and Certification, and on the Kentucky Department of 

Education Website: www.kde.state.us. 

Program Evaluations 

The School of Education faculty firmly believes that program graduates and graduates‘ supervisors should 

systematically evaluate all teacher education programs.  Through such evaluations, the School of Education faculty 

receives specific information on the strengths and weaknesses of each program.  Such feedback assures the 

continual revision and strengthening of that program. 

The unit‘s evaluation program includes the following components: 

1. Each program graduate evaluates his/her program at the time of completion. 
2. After one year of service, each program graduate is asked to evaluate his/her program.  Also, the program 

graduate‘s current supervisor is asked to evaluate the program graduate‘s preparation. 
 

Bellarmine University Policies Regarding Professional Semester 
Educators cooperating with Bellarmine University in the professional semester shall be guided by the following 

policies: 

http://www.kde.state.us/
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1. Field Trips and Other Instruction-based Activities:  A student teacher may not assume sole responsibility for 
field trips, contests, or activities in any area.  Cooperating teachers sponsoring these functions can expect the 
student teacher‘s participation. 

2. Monetary Compensation:  Unless they are employed as the teacher of record in that school, under no 
circumstances may candidates receive pay for student teaching or for performing any other duties at their 
assigned schools during regular school hours, 

3. Substitute Teaching:  Under no circumstances shall a student teacher act as a substitute teacher during his/her 
professional semester. 
 

Legal Status of Student Teachers 

Bellarmine University follows the Kentucky Regulatory Statute (KRS 161.042) pertaining to the status of student 

teachers.  Below is the complete regulation.  Item 4 describes the full scope of the student teacher‘s role in the 

school. This statute permits the beginning teacher to function as a team member within the school.   

161.042 Status of student teachers -- Responsibility to administrative staff and supervising teachers -- 

Professional competency requirement for supervising teachers.   

1. The Education Professional Standards Board shall provide through administrative regulation for the utilization of 
the common schools for the preparation of teacher education students from the colleges and universities. 

2. Within the provisions established by the Education Professional Standards Board, local boards of education are 
authorized to enter into cooperative agreements, including financial arrangements, with colleges and universities 
for the purpose of providing professional laboratory experiences and student teaching experiences for students 
preparing for the education profession. 

3. The Education Professional Standards Board shall promulgate administrative regulations defining the 
professional requirements and general duties of a supervising teacher and requirements for a local school 
district and school to be used for this purpose. 

4. A student teacher who is jointly assigned under agreement by a teacher education institution and a local board 
of education shall have the same legal status and protection as a certified teacher employed within the school 
district and shall be responsible to the administrative staff of the school district and the supervising teacher to 
whom he or she is assigned. All student teachers shall be subject to the state and national criminal records 
checks required of certified hires under provisions of KRS 160.380. 

5. Teacher education students, other than student teachers, may be permitted through cooperative agreements  
       between the local school district and the teacher education institution, to engage in supplementary  instructional    
       activities with pupils under the direction and supervision of the professional administrative and teaching staff of  
       the school district.  

Effective: June 21, 2001 

History: Amended 2001 Ky. Acts ch. 60, sec. 2, effective June 21, 2001; and ch. 137, 

sec. 9, effective June 21, 2001. -- Amended 1996 Ky. Acts ch. 362, sec. 6, effective 

July 15, 1996. -- Amended 1992 Ky. Acts ch. 409, sec. 1, effective July 14, 1992. -- 

Amended 1990 Ky. Acts ch. 476, Pt. II, sec. 67, effective July 13, 1990. – Amended 

1982 Ky. Acts ch. 11, sec. 1, effective July 15, 1982. -- Amended 1978 Ky. Acts ch. 

155, sec. 82, effective June 17, 1978. -- Created 1972 Ky. Acts ch. 178, sec. 

2.Legislative Research Commission Note (6/21/2001). This section was amended 

by 2001 Ky. Acts chs. 60 and 137, which do not appear to be in conflict and have 

been codified together. 
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Candidate Performance Record Source Documentation 

Secondary 

Cycle 1 Source(s) of Evidence 

Lesson Plan 

Pre-observation conference 

Lesson Impact / Refinement 

Daily & weekly journal (if appropriate) 

 

 

 

Standards Scored: 1, 2, 3, 4, 5, 7 

Cycle 2 Source(s) of Evidence 

2
nd

 Lesson Plan 

Pre-observation conference 

Lesson Impact / Refinement 

SBUS (scored by University Supervisor) 

Daily & weekly journal (if appropriate) 

 

 

Standards Scored: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10 

 

 

Elementary / Middle 

Cycle 1 Source(s) of Evidence 

Lesson Plan 

Pre-observation conference 

Lesson Impact / Refinement 

Daily & weekly journal 

 

 

 

Standards Scored: 1, 2, 3, 4, 5, 7 

Cycle 2 Source(s) of Evidence 

2
nd

 Lesson Plan 

Pre-observation conference 

Lesson Impact / Refinement 

SBUS (scored by University Supervisor) 

Daily & weekly journal (if appropriate) 

 

 

Standards Scored: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10 
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Final Paperwork  

Cooperating Teacher Bellarmine Candidate Bellarmine Supervisor 

 Institutional Dispositions 
Assessment (paper) 

 Evaluation of Bellarmine 
Supervisor (paper) 

 Completed rubrics (1-5, 8, 9) in 
CPR (paper) 

 Final Evaluation on candidate 
performance 

 Survey of Professional 
Semester Preparation 

 

 Professional Semester Log of 
Hours 

 CPR Application (LiveText) 
o 2 lesson plans observed by 

cooperating teacher 
o 2 lesson plans observed by 

university supervisor 
o SBUS 
o Collaboration / Leadership 

project 
o PGP 
o Self Dispositions 

Assessment 
o Narrative Evaluation of 

Professional Semester, 
University Supervisor, & 
Cooperating Teacher 

o Daily & weekly Journal  
 Survey of Professional 

Semester Preparation 

 Institutional Dispositions 
Assessment (paper) 

 Completed ALL rubrics in CPR 
(paper) 

 Completed SBUS rubric (paper) 
 Final Evaluation on candidate 

performance (paper) 
 Survey of Professional 

Semester Preparation 
 

 

Please note that an additional work 

day will be necessary to enter paper 

based data into LiveText system 
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Candidate Performance Record Observation Instrument 

Transition Point 3 

 

Cycle 1 

Date of Observation ______________________________ 

Subject Area Observed ___________________________ Type of Classroom _______________________________ 

Ages/Grades of 

Students __________ 

Number of Students 

in Class __________ 

Number of Students 

having IEP / 504____ 

Number of Gifted 

Students ______ 

Number of English 

Language Learners 

_______ 

The signatures below verify that the analytic scores and feedback and holistic score for each Standard have been 

discussed with the Candidate. 

Observer's Signature ________________________________________________________________________ 

Candidate's Signature _______________________________________________________________________ 

Cycle 2 

Date of Observation ______________________________ 

Subject Area Observed ___________________________ Type of Classroom _______________________________ 

Ages/Grades of 

Students __________ 

Number of Students 

in Class __________ 

Number of Students 

having IEP / 504____ 

Number of Gifted 

Students ______ 

Number of English 

Language Learners 

_______ 

The signatures below verify that the analytic scores and feedback and holistic score for each Standard have been 

discussed with the Candidate. 

 

Bellarmine Candidate_____________________________________________________________________________ 

Cooperating Teacher _____________________ Ethnicity   ______________       Check box if you prefer not to respond  

School _____________________________________________  Grade _____________________________________ 

District ____________________________________________ 
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Observer's Signature________________________________________________________________________ 

Candidate's Signature _______________________________________________________________________  

 

NOTE:  A MINIMUM HOLISTIC SCORE OF PROFICIENT OVERALL MUST BE ACHIEVED ON CYCLE 2. 

 

STANDARD 1: THE TEACHER DEMONSTRATES APPLIED CONTENT KNOWLEDGE 

The teacher candidate demonstrates a current and sufficient academic knowledge of certified content areas to develop student knowledge and 

performance in those areas. 

HOLISTIC SCORING OF STANDARD 1 

Distinguished 

Cycle 1        4+        4         4- 

Cycle 2        4+        4         4- 

Proficient 

Cycle 1         3+        3         3- 

Cycle 2         3+        3         3- 

Apprentice 

Cycle 1         2+        2         2- 

Cycle 2         2+        2         2- 

Novice 

Cycle 1         1+        1         1- 

Cycle 2         1+        1         1- 

 

ANALYTIC SCORING OF STANDARD 1 INDICATORS 

Rating → 

Indicator ↓ 
Distinguished Proficient Apprentice Novice 

 

Indicator 

Rating 

 

a. Communicates 

concepts, 

processes and 

knowledge 

Accurately and 

effectively 

communicates 

concepts, processes 

and/or knowledge 

AND uses vocabulary 

that is clear, correct 

and appropriate for 

students 

Accurately 

communicates 

concepts, processes 

and/or knowledge 

AND uses vocabulary 

that is clear, correct 

and appropriate for 

students 

Accurately 

communicates 

concepts, processes 

and knowledge BUT 

omits some important 

ideas, uses 

vocabulary 

inappropriate for 

students OR 

overlooks student 

misconceptions 

Inaccurately and 

ineffectively 

communicates 

concepts, processes 

and knowledge 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

b.  Connects 

contents to life 

experiences of 

Effectively connects 

ALL content, 

procedures, and 

Effectively connects 

MOST content, 

procedures, and 

Connects SOME 

content, procedures, 

and activities with 

RARELY or NEVER 

connects content, 

procedures, and 

Cycle 1 

D  P  A  N 
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students activities with relevant 

life experiences of 

students 

activities with relevant 

life experiences of 

students 

relevant life 

experiences of 

students 

activities with relevant 

life experiences 
Cycle 2 

D  P  A  N 

c. Demonstrates 

instructional 

strategies that are 

appropriate for 

content and 

contribute to 

student learning 

Demonstrates 

instructional 

strategies that are 

INSIGHTFUL and 

CLEARLY 

appropriate for the 

content and 

processes of the 

lesson AND make a 

SIGNIFICANT 

contribution to student 

learning 

Demonstrates 

instructional 

strategies that are 

CLEARLY 

appropriate for the 

content and 

processes of the 

lesson AND make a 

CLEAR contribution 

to student learning 

Demonstrates 

instructional 

strategies that are 

SOMEWHAT 

appropriate for the 

content and 

processes of the 

lesson AND make 

SOME contribution to 

student learning 

Demonstrates 

instructional 

strategies that are 

RARELY or NEVER 

appropriate for the 

content and 

processes of the 

lesson OR make NO 

contribution to student 

learning 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

d. Guides students 

to understand 

content from 

various 

perspectives and 

across disciplines 

REGULARLY 

provides opportunities 

and guidance for 

students individually 

and collectively to 

consider lesson 

content from different 

perspectives and 

across disciplines to 

extend their 

understanding 

REGULARLY 

provides opportunities 

and guidance for 

students individually 

OR collectively to 

consider lesson 

content from different 

perspectives and 

across disciplines to 

extend their 

understanding 

SOMETIMES 

provides opportunities 

and guidance for 

students individually 

OR collectively to 

consider lesson 

content from different 

perspectives and 

across disciplines to 

extend their 

understanding 

RARELY or NEVER 

provides opportunities 

and guidance for 

students to consider 

lesson content from 

different perspectives 

or content areas to 

extend their 

understanding 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

 

FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 1 

Cycle 1 
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Cycle 2 

 

If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and 

the date are on any additional pages. 
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STANDARD 2: THE TEACHER DESIGNS & PLANS INSTRUCTION 

The teacher candidate designs/plans instruction that develops student abilities to use communication skills, apply core concepts, become self-

sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge. 

HOLISTIC SCORING OF STANDARD 2 

Distinguished 

Cycle 1         4+        4         4- 

Cycle 2         4+        4         4- 

Proficient 

Cycle 1         3+        3         3- 

Cycle 2         3+        3         3- 

Apprentice 

Cycle 1         2+        2         2- 

Cycle 2         2+        2         2- 

Novice 

Cycle 1         1+        1         1- 

Cycle 2         1+        1         1- 

 

ANALYTIC SCORING OF STANDARD 2 INDICATORS 

Rating → 

Indicator ↓ 
Distinguished Proficient Apprentice Novice 

 

Indicator 

Rating 

 

a. Develops 

significant 

outcomes aligned 

with standards 

States learning 

outcomes that are 

observable, 

measurable, and 

contextual, that reflect 

key concepts of the 

discipline, AND are 

aligned with local or 

state standards 

States learning 

outcomes that are 

observable and 

measurable, that 

reflect key concepts 

of the discipline, AND 

are aligned with local 

or state standards 

States learning 

outcomes that are 

mostly observable 

and measurable, that 

reflect key concepts 

of the discipline but 

are not aligned with 

local or state 

standards, OR states 

learning outcomes 

that are not 

measurable and that 

do not reflect key 

concepts of the 

discipline 

Uses outcomes that 

are not observable 

and/or measurable, or 

are trivial, AND are 

not aligned with local 

or state standards 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

b. Uses contextual 
data to design 
instruction 
relevant to 
students; lesson 
plan is clearly 

Plans and designs 

ALL instruction that is 

clearly and 

appropriately based 

on critical student 

attributes, community 

Plans and designs 

MOST instruction that 

is clearly and 

appropriately based 

on critical student 

attributes, community 

Plans and designs 

SOME instruction that 

is appropriately based 

on critical student 

attributes, community 

and/or cultural data, 

Plans and designs 

LITTLE TO NO 

instruction that is 

based on critical 

student attributes, OR 

community and/or 

Cycle 1 

D  P  A  N 
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connected to a 
standards-based 
unit of instruction 

and/or cultural data, 

and that is connected 

to a standards-based 

instruction and/or 

uniquely connected to 

student(s) IEP goal 

and/or cultural data, 

and that is connected 

to a standards-based 

instruction and/or 

uniquely connected to 

student(s) IEP goal 

and that is connected 

to a standards-based 

instruction and/or 

uniquely connected to 

student(s) IEP goal 

cultural data, OR 

planning and design 

reflect biased or 

inappropriate use of 

data OR lesson plan 

is not connected to 

standards-based of 

instruction and/or 

uniquely connected to 

student(s) IEP goal 

Cycle 2 

D  P  A  N 

c. Plans 

assessments to 

guide instruction 

and measure 

learning  outcomes 

Plans ALL 

assessments that 

guide instruction, 

measure learning 

results, align with 

learning outcomes, 

and describe 

accommodations 

necessary to promote 

the success of all 

students 

Plans MOST 

assessments that 

guide instruction, 

measure learning 

results, align with 

learning outcomes, 

and describe 

accommodations 

necessary to promote 

the success of all 

students. 

Plans SOME 

assessments that 

guide instruction, 

measure learning 

results, align with 

learning outcomes, 

and describe 

accommodations 

necessary to promote 

the success of all 

students. 

Plans FEW or no 

assessments that 

guide instruction, 

measure learning 

results, and align with 

learning outcomes, 

and describe 

accommodations 

necessary to promote 

the success of all 

students. 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

d. Plans 

instructional 

strategies and 

activities that 

address learning 

outcomes for all 

students 

Aligns ALL 

instructional 

strategies and 

activities to prior 

knowledge and real 

world application and 

with learning 

outcomes for all 

students, including 

accommodations for 

diverse learners 

Aligns MOST 

instructional 

strategies and 

activities to prior 

knowledge and real 

world application and 

with learning 

outcomes for all 

students, including 

accommodations for 

diverse learners 

Aligns SOME 

instructional 

strategies and 

activities to prior 

knowledge and real 

world application and 

with learning 

outcomes for all 

students, including 

accommodations for 

diverse learners 

Aligns FEW 

instructional 

strategies and 

activities with prior 

knowledge and real 

world application and 

with learning 

outcomes; 

accommodations for 

diverse learners are 

inappropriate. 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

e. Plans 

instructional 

strategies and 

activities that 

facilitate multiple 

levels of learning 

Plans ALL 

instructional 

strategies that include 

several levels of 

learning with MOST 

requiring higher order 

thinking 

Plans MOST 

instructional 

strategies that include 

several levels of 

learning with SOME 

requiring higher order 

thinking 

Plans instructional 

strategies that include 

at least TWO levels of 

learning with at least 

ONE requiring higher 

order thinking 

Plans instructional 

strategies that do not 

include levels of 

learning OR do not 

require higher order 

thinking 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 
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FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 2 

 

Cycle 1 
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Cycle 2 

 

 

 

 

 

 

 

 

 

If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and the date are 

on any additional pages 

STANDARD 3: THE TEACHER CREATES & MAINTAINS LEARNING CLIMATE 

The teacher candidate creates a learning climate that supports the development of student abilities to use communication skills, apply core 

concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge. 

 

HOLISTIC SCORING OF STANDARD 3 

Distinguished 

Cycle 1         4+        4         4- 

Cycle 2         4+        4         4- 

Proficient 

Cycle 1         3+        3         3- 

Cycle 2         3+        3         3- 

Apprentice 

Cycle 1         2+        2         2- 

Cycle 2         2+        2         2- 

Novice 

Cycle 1         1+        1         1- 

Cycle 2         1+        1         1- 
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ANALYTIC SCORING OF STANDARD 3 INDICATORS 

Rating → 

Indicator ↓ 
Distinguished Proficient Apprentice Novice 

 

Indicator 

Rating 

 

a. Communicates 

high expectations 

Sets relevant and 

challenging outcomes 

for ALL students AND 

verbally/nonverbally 

communicates 

confidence in 

students' ability to 

achieve these 

outcomes 

Sets relevant and 

challenging outcomes 

for MOST students 

AND verbally or 

nonverbally 

communicates 

confidence in 

students' ability to 

achieve these 

outcomes 

Sets relevant and 

challenging outcomes 

for SOME students 

BUT does not 

communicate 

confidence in 

students' ability to 

achieve these 

outcomes  

Does not set relevant 

and challenging 

outcomes for students 

AND does not 

communicate 

confidence in 

students 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

b. Establishes a 

positive learning 

environment 

Establishes clear 

standards of conduct, 

shows awareness of 

student behavior, and 

unique individual 

needs AND responds 

in ways that are both 

appropriate and 

respectful of students 

and their individual 

needs 

Establishes clear 

standards of conduct, 

shows awareness of 

student behavior, 

AND responds in 

ways that are both 

appropriate and 

respectful of students 

Makes efforts to 

establish standards of 

conduct, to monitor 

and respond to 

student behavior, 

BUT efforts are 

ineffective and/or 

inappropriate 

Does not; establish 

clear expectations for 

student conduct, nor 

effectively monitor 

behavior, or 

appropriately respond 

to behavior 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

c. Values and 

supports student 

diversity and 

addresses 

individual needs 

Consistently supports 

student diversity and 

addresses individual 

needs using a WIDE 

VARIETY of 

strategies and 

methods 

Supports student 

diversity and 

addresses individual 

needs using a 

VARIETY of 

strategies and 

methods  

Inconsistently 

supports student 

diversity and 

addresses individual 

needs OR uses a 

LIMITED repertoire of 

strategies and 

methods 

Makes LITTLE or NO 

attempt to respond to 

student diversity and 

individual needs -- 

tends to use a "one 

size fits all" approach 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 
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d. Fosters mutual 

respect between 

teacher and 

students and among 

students 

Consistently treats all 

students with respect 

and concern AND 

initiates / supports 

student interactions 

between teacher and 

students and among 

students to 

encourage students 

to treat each other 

with respect and 

concern 

Consistently treats all 

students with respect 

and concern AND 

monitors student 

interactions between 

teacher and students 

and among students 

to encourage 

students to treat each 

other with respect and 

concern 

Inconsistently treats 

all students with 

respect and concern 

OR does not monitor 

students interactions 

between teacher and 

students and among 

students 

Does not treat all 

students with respect 

and concern AND 

does not monitor 

students interactions 

between teacher and 

students and among 

students 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

e. Provides a safe 

environment for 

learning 

Creates a classroom 

environment that is 

BOTH emotionally 

and physically safe 

for each student 

individually and all 

students collectively 

Creates a classroom 

environment that is 

BOTH emotionally 

and physically safe 

for MOST students 

Creates a classroom 

environment that is 

physically OR 

emotionally safe for 

most or all students 

BUT is inconsistent in 

one OR the other 

forms of safety 

Fails to create an 

emotionally AND 

physically safe 

environment for 

students 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

 

FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 3 

Cycle 1 
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Cycle 2 

 

 

 

 

 

 

 

 

 

 

If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and the date are 

on any additional pages 
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STANDARD 4: THE TEACHER IMPLEMENTS & MANAGES INSTRUCTION 

The teacher candidate introduces/implements/manages instruction that develops student abilities to use 

communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, 

think and solve problems, and integrate knowledge. 

HOLISTIC SCORING OF STANDARD 4 

Distinguished 

Cycle 1         4+        4         4- 

Cycle 2         4+        4         4- 

Proficient 

Cycle 1         3+        3         3- 

Cycle 2         3+        3         3- 

Apprentice 

Cycle 1         2+        2         2- 

Cycle 2         2+        2         2- 

Novice 

Cycle 1         1+        1         1- 

Cycle 2         1+        1         1- 

 

ANALYTIC SCORING OF STANDARD 4 INDICATORS 

Rating → 

Indicator ↓ 
Distinguished Proficient Apprentice Novice 

 

Indicator 

Rating 

 

a. Uses a variety of 

effective 

instructional 

strategies that 

engage students in 

active learning 

aligned with 

learning outcomes 

and students’ prior 

knowledge 

Uses a wide variety of 

effective instructional 

strategies that 

engage students 

throughout the lesson 

on tasks aligned with 

learning outcomes, 

student‘s prior 

knowledge and 

individual needs 

Uses a variety of 

effective instructional 

strategies that 

engage students 

throughout the lesson 

on tasks aligned with 

learning outcomes 

and student‘s prior 

knowledge 

Uses a variety of 

effective instructional 

strategies that 

engage students BUT 

are not aligned with 

learning outcomes 

and/or student‘s prior 

knowledge OR tasks 

are aligned with 

learning outcomes 

BUT do not keep 

students engaged  

Uses instructional 

strategies that do not 

engage student AND 

are not aligned with 

learning outcomes or 

student‘s prior 

knowledge  

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

b. Implements 

planned  instruction 

based on diverse 

student needs and 

assessment data; 

demonstrates 

specific 

accommodations 

Implements planned 

instruction based on 

diverse student needs 

and assessment data 

AND adapts 

instruction to 

individual needs and / 

or unanticipated 

circumstances if 

necessary 

Implements planned 

instruction based on 

diverse student needs 

and assessment data 

AND adapts 

instruction to 

unanticipated 

circumstances if 

necessary 

Implements planned 

instruction based on 

diverse student needs 

and assessment data 

BUT does not adapt 

instruction to 

unanticipated 

circumstances 

Does not base 

instruction on diverse 

student needs and 

assessment data 

AND does not adapt 

instruction to 

unanticipated 

circumstances 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 
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c.  Uses time 

effectively; paces 

instruction to 

appropriately meet 

the needs of 

students 

Establishes organized 

procedures for 

performing non-

instructional tasks, 

handling materials 

and supplies, 

managing transitions, 

and organizing and 

monitoring group 

work so that there is 

MINIMAL loss of 

instructional time 

Establishes organized 

procedures for 

performing non-

instructional tasks, 

handling materials 

and supplies, 

managing transitions, 

and organizing and 

monitoring group 

work so that there is 

SOME loss of 

instructional time 

Establishes 

SOMEWHAT 

organized procedures 

for performing non-

instructional tasks, 

handling materials 

and supplies, 

managing transitions, 

and organizing and 

monitoring group 

work that vary in their 

effectiveness so there 

is loss of instructional 

time 

Fails to establish 

consistent procedures 

for performing non-

instructional tasks, 

handling materials 

and supplies, 

managing transitions, 

and organizing and 

monitoring group 

work resulting in 

significant loss of 

instructional time 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

d. Uses space and 

materials effectively 

Uses classroom 

space AND materials 

effectively to facilitate 

student learning and 

support individual 

needs 

Uses classroom 

space AND materials 

effectively to facilitate 

student learning but 

neglects individual 

needs 

Fails to uses 

classroom space or 

materials to 

effectively facilitate 

student learning  

Fails to effectively use 

classroom space 

AND materials to 

facilitate student 

learning 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

e. Implements and 

manages instruction 

in ways that 

facilitate  higher 

order thinking 

Maximizes the use of 

instruction which 

includes higher order 

thinking 

MOST instruction 

includes higher order 

thinking 

SOME instruction 

includes higher order 

thinking 

LITTLE or NO 

instruction includes 

higher order thinking 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

 

FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 4 

Cycle 1 
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Cycle 2 

 

If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and the date are 

on any additional pages. 
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STANDARD 5: THE TEACHER ASSESSES & COMMUNICATES LEARNING RESULTS 

The teacher candidate assesses learning and communicates results to students and others with respect to student 

abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team 

members, think and solve problems, and integrate knowledge. 

HOLISTIC SCORING OF STANDARD 5 

Distinguished 

Cycle 1         4+        4         4- 

Cycle 2         4+        4         4- 

Proficient 

Cycle 1         3+        3         3- 

Cycle 2         3+        3         3- 

Apprentice 

Cycle 1         2+        2         2- 

Cycle 2         2+        2         2- 

Novice 

Cycle 1         1+        1         1- 

Cycle 2         1+        1         1- 

 

ANALYTIC SCORING OF STANDARD 5 INDICATORS 

Rating → 

Indicator ↓ 
Distinguished Proficient Apprentice Novice 

 

Indicator 

Rating 

 

a. Uses 

assessments that 

are aligned with 

learning outcomes 

ALL assessments 

align with learning 

outcomes 

REGULARLY uses 

assessments that are 

aligned with learning 

outcomes 

OCCASIONALLY 

uses assessments 

that are aligned with 

learning outcomes  

RARELY or NEVER 

uses assessments 

that are aligned with 

learning outcomes 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

b. Uses a variety of 

assessments 

(baseline, formative 

& summative) to 

measure student 

learning 

REGULARLY uses a 

variety of 

assessments to allow 

each student 

individually and all 

students collectively 

to demonstrate 

learning based on 

individual needs 

REGULARLY uses a 

variety of 

assessments AND 

assessments provide 

students increased 

opportunities to 

demonstrate learning  

REGULARLY uses a 

variety of 

assessments BUT 

these assessments 

do not provide 

students increased 

opportunities to 

demonstrate learning 

OR uses a few types 

of assessments that 

provide students 

opportunities to 

demonstrate learning 

RARELY or NEVER 

uses a variety of 

assessments AND 

these assessments 

do not provide 

students increased 

opportunities to 

demonstrate learning  

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

c. Analyzes 

assessment data to 

guide instruction 

REGULARLY 

analyzes assessment 

data to guide 

REGULARLY 

analyzes assessment 

data to guide 

OCCASIONALLY 

analyzes assessment 

data to guide 

RARELY or NEVER 

analyzes assessment 

data to guide 

Cycle 1 

D  P  A  N 
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and learning and to 

measure learning 

progress 

instruction and 

learning and measure 

learning progress for 

each student 

individually and all 

students collectively 

instruction and 

learning and measure 

learning progress for 

each student 

individually OR all 

students collectively 

instruction and 

learning and measure 

learning progress for 

each student 

individually OR all 

students collectively 

instruction and 

learning and measure 

learning progress 
Cycle 2 

D  P  A  N 

d. Communicates 

learning results to 

students and 

parents 

REGULAR 

communication of 

learning results to 

students AND parents 

in a meaningful and 

timely manner has 

been established for 

each student 

individually and all 

students collectively 

REGULARLY 

communicates 

learning results to 

students AND parents 

in a meaningful and 

timely manner for 

each student 

individually OR all 

students collectively 

REGULARLY 

communicates 

learning results to 

students OR parents 

in a meaningful and 

timely manner 

RARELY or NEVER 

communicates 

learning results to 

students AND parents 

in a meaningful and 

timely manner 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

e. Based on student 

performance data, 

adapts assessments 

to accommodate 

diverse learning 

needs and 

situations 

Based on student 

performance data, 

CONTINUOUSLY 

adapts assessments 

to accommodate 

diverse learning 

needs AND situations 

for each student 

individually and all 

students collectively 

Based on student 

performance data, 

REGULARLY adapts 

assessments to 

accommodate diverse 

learning needs AND 

situations 

Based on student 

performance data 

REGULARLY adapts 

assessments to 

accommodate diverse 

learning needs OR 

situations 

Based on student 

performance data 

RARELY or NEVER 

adapts assessments 

to accommodate 

diverse learning 

needs AND situations 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

 

FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 5 

Cycle 1 
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Cycle 2 

 

If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and the date are 

on any additional pages. 
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STANDARD 6: THE TEACHER DEMONSTRATES THE IMPLEMENTATION OF TECHNOLOGY 

The teacher candidate uses technology to support instruction; access and manipulate data; enhance professional growth and productivity; 

communicate and collaborate with colleagues, parents, and the community; and conduct research. STANARD 6 IS ONLY SCORED ONE TIME. 

Candidates are to attach the lesson plan that demonstrates Standard 6 into the Standard 6 assignment in LiveText. Additionally. Candidates 

provide a list of technological resources used during the Professional Semester at the Standard 6 assignment in LiveText.  

HOLISTIC SCORING OF STANDARD 6 

Distinguished 

 

             4+        4         4- 

Proficient 

  

             3+        3         3- 

Apprentice 

 

             2+        2         2- 

Novice 

 

               1+        1         1- 

 

ANALYTIC SCORING OF STANDARD 6 INDICATORS 

Rating → 

Indicator ↓ 
Distinguished Proficient Apprentice Novice 

 

Indicator 

Rating 

 

a. Uses technology 

to design and plan 

instruction 

REGULARLY uses 

technology to design 

and plan instruction 

and justifies 

appropriate versus 

inappropriate usage 

REGULARLY uses 

technology to design 

and plan instruction 

when appropriate. 

SOMETIMES uses 

technology to design 

and plan instruction 

when appropriate 

RARELY or NEVER 

uses technology to 

design and plan 

instruction when 

appropriate 

D  P  A  N 

b. Uses technology 

to implement 

instruction and 

facilitate student 

learning 

REGULARLY uses 

technology to 

implement instruction 

and facilitate student 

learning and justifies 

appropriate versus 

inappropriate usage 

REGULARLY uses 

technology to 

implement instruction 

and facilitate student 

learning when 

appropriate 

SOMETIMES uses 

technology to 

implement instruction 

and facilitate student 

learning when 

appropriate 

RARELY or NEVER 

uses technology to 

implement instruction 

and facilitate student 

learning when 

appropriate 

D  P  A  N 

c. Uses technology 

to assess and 

communicate 

student learning 

REGULARLY uses 

technology to assess 

and communicate 

student learning and 

justifies appropriate 

versus inappropriate 

usage 

REGULARLY uses 

technology to assess 

and communicate 

student learning when 

appropriate 

SOMETIMES uses 

technology to assess 

and communicate 

student learning when 

appropriate 

RARELY or NEVER 

uses technology to 

assess and 

communicate student 

learning when 

appropriate 

D  P  A  N 
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d. Integrates student  

use of technology 

into instruction 

(legally & ethically) 

REGULARLY 

integrates student use 

of technology into 

instruction to enhance 

learning outcomes 

and meet diverse 

student needs and 

justifies appropriate 

versus inappropriate 

usage 

REGULARLY 

integrates student use 

of technology into 

instruction to enhance 

learning outcomes 

and meet diverse 

student needs when 

appropriate 

SOMETIMES 

integrates student use 

of technology into 

instruction to enhance 

learning outcomes 

and meet diverse 

student needs when 

appropriate 

RARELY or NEVER 

integrates student use 

of technology into 

instruction to enhance 

learning outcomes 

and meet diverse 

student needs when 

appropriate 

D  P  A  N 

 

FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 6 

 

If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and the date are 

on any additional pages. 
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STANDARD 7: REFLECTS ON AND EVALUATES TEACHING AND LEARNING 

The teacher candidate reflects on and evaluates specific teaching/learning situations and/or programs. 

 

HOLISTIC SCORING OF STANDARD 7 

Distinguished 

Cycle 1         4+        4         4- 

Cycle 2         4+        4         4- 

Proficient 

Cycle 1         3+        3         3- 

Cycle 2         3+        3         3- 

Apprentice 

Cycle 1         2+        2         2- 

Cycle 2         2+        2         2- 

Novice 

Cycle 1         1+        1         1- 

Cycle 2         1+        1         1- 

 

ANALYTIC SCORING OF STANDARD 7 INDICATORS 

Rating → 

Indicator ↓ 
Distinguished Proficient Apprentice Novice 

 

Indicator 

Rating 

 

a. Uses data to 

reflect on and 

evaluate  student 

learning 

 

REGULARLY reflects 

on and evaluates 

individual and 

collective student 

learning using 

appropriate data 

 

 

REGULARLY reflects 

on and evaluates 

individual OR 

collective student 

learning using 

appropriate data  

SOMETIMES reflects 

on and evaluates 

student learning using 

appropriate data 

RARELY or NEVER 

reflects on and 

evaluates student 

learning using 

appropriate data 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

 

b. Uses data to 

reflect on and 

evaluate 

instructional 

practice 

 

REGULARLY reflects 

on and evaluates 

instructional practice 

using appropriate 

individual and 

collective student 

data 

 

REGULARLY reflects 

on and evaluates 

instructional practice 

using appropriate 

individual OR 

collective student 

data 

 

SOMETIMES reflects 

on and evaluates 

instructional practice 

using appropriate 

data 

RARELY or NEVER 

reflects on or 

evaluates 

instructional practice 

using appropriate 

data 

Cycle 1 

D  P  A  N 

Cycle 2 

D  P  A  N 

c.  Uses data to 

identify areas for 

professional growth 

 

REGULARLY 

identifies areas for 

REGULARLY 

identifies areas for 

professional growth 

SOMETIMES 

identifies areas for 

professional growth 

RARELY or NEVER 

identifies areas for 

professional growth 

Cycle 1 

D  P  A  N 
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professional growth 

using appropriate 

individual and 

collective student 

data 

 

using appropriate 

individual OR 

collective student 

data 

using appropriate 

data 

using appropriate 

data 

Cycle 2 

D  P  A  N 

 

FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 7 

Cycle 1 
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Cycle 2 

 

 

 

 

 

 

 

 

 

 

If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and the date are 

on any additional pages. 

 

STANDARDS 8 & 10: COLLABORATES WITH COLLEAGUES/PARENTS/OTHERS & DEMONSTRATES 

PROFESSIONAL LEADERSHIP WITHIN SCHOOL/COMMUNITY/EDUCATION 

The teacher candidate collaborates with colleagues, parents, and other agencies to design, implement, and support 

learning programs that develop student abilities to use communication skills, apply core concepts, become self-

sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge. The 

teacher candidate also provides professional leadership within the school, community, and education profession to improve student learning and well-

being. 

HOLISTIC SCORING OF STANDARDS 8 & 10 

Distinguished 

            4+        4         4- 

Proficient 

              3+        3         3- 

Apprentice 

             2+        2         2- 

Novice 

                1+        1         1- 

 

 

 



Bellarmine University Continuous Assessment 

189 

 

ANALYTIC SCORING OF STANDARDS 8 & 10 INDICATORS 

Rating → 

Indicator ↓ 
Distinguished Proficient Apprentice Novice 

 

Indicator 

Rating 

 

a. Identifies 

students/situations 

whose/when 

learning could be 

enhanced by 

collaboration 

Identifies multiple 

students or situations 

whose/when learning 

could be enhanced by 

collaboration AND 

provides a well-

articulated and richly-

detailed rationale  

Identifies multiple 

students or situations 

whose/when learning 

could be enhanced by 

collaboration AND 

provides an 

appropriate rationale 

Identifies ONE 

student whose 

learning could be 

enhanced by 

collaboration AND 

provides an 

appropriate rationale 

Does not identify any 

students whose 

learning could be 

enhanced by 

collaboration OR 

identifies students or 

situation but provides 

no or an inappropriate 

rationale 

D  P  A  N 

b.  Collaborative 

effort builds from a 

synthesis and 

summary of the 

research literature 

and theory 

The synthesis and 

summary of research 

is EXTREMELY 

WELL 

ARTICULATED AND 

RICHLY DETAILED. 

Analysis of the 

research includes 

MANY themes, 

important figures and 

teacher/student, 

school/community, or 

teacher/parent roles. 

The synthesis and 

summary of research 

is WELL STATED. 

Analysis of the 

research includes 

themes, important 

figures and 

teacher/student, 

school/community, or 

teacher/parent roles. 

The synthesis and 

summary of research 

is EVIDENT, but 

analysis of the 

research LACKS 

detailed themes, 

important figures, 

and/or 

teacher/student, 

school/community, or 

teacher/parent roles. 

Synthesis and 

summary of research 

is VAGUE, and 

analysis of research 

lacks detailed 

themes, important 

figures, and/or 

teacher/student, 

school/community, or 

teacher/parent roles 

D  P  A  N 

c.  Designs and 

implements a plan 

to enhance student 

learning that 

includes all parties 

in the 

collaborative/leader-

ship effort 

The collaboration plan 

is RICHLY DETAILED 

and makes EXPLICIT 

connections to the 

research  

The collaboration plan 

is CLEARLY STATED 

and connects to the 

research 

The collaboration is 

NOT CLEAR and/or 

only LOOSE 

connections are made 

to the research 

The collaboration is 

VAGUE and 

DISCONNECTED to 

the research 

D  P  A  N 

d. Illustrates how 

this 

collaborative/leader-

ship effort will 

demonstrate 

professional 

leadership  

Demonstration of 

leadership is RICHLY 

DETAILED and 

makes EXPLICIT 

connections to the 

research  

Demonstration of 

leadership is 

CLEARLY STATED 

and shows some 

grounding in the 

research 

Demonstration of 

leadership is NOT 

COMPLETELY 

CLEAR and/or only 

LOOSE connections 

are made to the 

research 

Demonstration of 

leadership is VAGUE 

and 

DISCONNECTED to 

the research 

D  P  A  N 
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e. Provides plan to 

analyze data in 

order to evaluate the 

outcomes of 

collaborative/leader-

ship efforts 

Plan shows how 

student learning data 

will be analyzed in 

order to evaluate the 

outcomes of 

collaboration AND 

provides explicit 

details for next steps  

Plan shows how 

student learning data 

will be analyzed in 

order to evaluate the 

outcomes of 

collaboration AND 

identifies next steps 

Plan shows how 

student learning data 

will be analyzed in 

order to evaluate the 

outcomes of 

collaboration BUT 

does not identify next 

steps 

Plan does not show 

how student learning 

will be analyzed or 

evaluated 

D  P  A  N 

 

f. Reflection 

Reflection specifically 

connects assignment 

to performance 

criteria of standards; 

areas for growth and 

of strength within the 

standards are explicit; 

extensive use of three 

of Valli‘s forms of 

reflection:  In and On 

Action, Critical 

Reflection, and 

Deliberative 

Reflection, is evident 

to elaborate on 

decisions related to 

the assignment. 

Reflection connects 

assignment to 

performance criteria 

of standards; areas 

for growth and of 

strength within the 

standards are clear; 

adequate use of three 

of Valli‘s forms of 

reflection:  In and On 

Action, Critical 

Reflection, and 

Deliberative 

Reflection, is evident 

to elaborate on 

decisions related to 

the assignment. 

Reflection is 

minimally connected 

to performance 

criteria of standards; 

minimal areas for 

growth and of 

strength within the 

standards are 

included; little use of 

three of Valli‘s forms 

of reflection:  In and 

On Action, Critical 

Reflection, and 

Deliberative 

Reflection, is evident 

to elaborate on 

decisions related to 

the assignment. 

Reflection does not 

adequately or 

accurately connect 

performance criteria 

to standards; areas 

for growth and of 

strength within the 

standards are vague 

and/or ambiguous; 

minimal use of three 

of Valli‘s forms of 

reflection:  In and On 

Action, Critical 

Reflection, and 

Deliberative 

Reflection, is evident 

to elaborate on 

decisions related to 

the assignment. 

 

D  P  A  N 

 

FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARDS 8 & 10 

 

 

If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and the date are 

on any additional pages. 
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STANDARD 9: EVALUATES TEACHING & IMPLEMENTS PROFESSIONAL DEVELOPMENT 

The teacher candidate evaluates his/her overall performance with respect to modeling and teaching Kentucky's 

learning goals, refines the skills and processes necessary, and implements a professional development plan. 

HOLISTIC SCORING OF STANDARD 9 

Distinguished 

            4+        4         4- 

Proficient 

             3+        3         3- 

Apprentice 

             2+        2         2- 

Novice 

             1+        1         1- 

 

ANALYTIC SCORING OF STANDARD 9 INDICATORS 

Rating → 

Indicator ↓ 
Distinguished Proficient Apprentice Novice 

 

Indicator 

Rating 

a. Self assesses 

performance relative 

to Kentucky's 

Teacher Standards 

 

THOROUGHLY and 

ACCURATELY 

assesses current 

performance on all 

Kentucky Teacher 

Standards 

ACCURATELY 

assesses current 

performance on all 

Kentucky Teacher 

Standards  

PARTIALLY assesses 

current performance 

on some Kentucky 

Teacher Standards 

Does not assess 

current performance 

on Kentucky Teacher 

Standards 

D  P  A  N 

b. Identifies 

priorities for 

professional 

development based 

on self-assessment, 

student 

performance and 

feedback from 

colleagues 

Identifies priority 

areas for growth 

based on self-

assessment, student 

performance AND 

feedback from 

colleagues 

Identifies priority 

areas for growth 

based on two of the 

following; self-

assessment, student 

performance AND/OR 

feedback from 

colleagues 

Identifies priority 

areas for growth 

based on one of the 

following; self-

assessment, student 

performance OR 

feedback from 

colleagues 

Does not identify 

priority areas OR 

identified areas are 

not based on any self-

assessment, student 

performance 

information or 

feedback from 

colleagues 

D  P  A  N 

c. Designs a 

professional growth 

plan that addresses 

identified priorities 

Designs a 

professional growth 

plan that is RICHLY 

DETAILED and 

logical AND 

addresses all 

identified priorities 

Designs a 

professional growth 

plan that is CLEAR 

and logical AND 

addresses all 

identified priorities 

Designs a 

professional growth 

plan that is 

SOMEWHAT CLEAR 

and logical and 

addresses all 

identified priorities OR 

only clearly and 

logically addresses 

some identified 

priorities 

Designs a 

professional growth 

plan that is NOT 

CLEAR and logical 

AND does not 

address identified 

priorities 

D  P  A  N 
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d. Shows evidence 

of professional 

growth and 

reflection relative  to 

identified priority 

areas and impact on 

instructional 

effectiveness and 

student learning 

Shows RICHLY 

DETAILED evidence 

of professional growth 

and reflection relative 

to identified priority 

areas and impact on 

instructional 

effectiveness and 

student learning 

Shows CLEAR 

evidence of 

professional growth 

and reflection relative 

to identified priority 

areas and impact on 

instructional 

effectiveness and 

student learning 

Shows SOME 

evidence of 

professional growth 

relative to identified 

priority areas and 

impact on 

instructional 

effectiveness and 

student learning 

Shows LITTLE 

evidence of 

professional growth 

relative to identified 

priority areas and 

impact on 

instructional 

effectiveness and 

student learning 

D  P  A  N 

 

FEEDBACK AND QUESTIONS ON CANDIDATE PERFORMANCE ON STANDARD 9 

 

 

 

 

 

 

 

 

 

If more space is needed for feedback, attach additional pages. Be sure that the candidate's name and 

the date are on any additional pages. 
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   School of Education 

                                                                      Final Evaluation of Professional Semester 

 

Candidate: 

 

 Date of Evaluation:   

School: Subject/Grade of Assignment: 

 

Describe this candidate’s major strengths at this point in his/her professional semester. 

 

 

 

 

 

 

Identify areas for the candidate’s professional growth in terms of refining his/her skills and abilities.  
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Has this candidate passed student teaching successfully?  ____ Yes ____ No 

If no, please explain. 

 

 

 

 

 

Can your recommendation be added to the candidate’s placement file?  ____ Yes ____ No 

 

 

__________________________________________       _____________________                                                                  

Cooperating Teacher/Univ. Supervisor Signature        Date 

 

 

_________________________________________          _____________________ 

Teacher Candidate Signature                                                    Date  
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School of Education 

                                                                      Final Evaluation of Professional Semester 

 

Please record a number for the following dispositional work behaviors that best describe the 

teacher candidate.  As you contemplate your score, compare the teacher candidate with others 

you have supervised during a professional semester. 

 

4:  Distinguished -- The candidate’s dispositional work behavior is exemplary. 

3:  Proficient -- The candidate’s dispositional work behavior is satisfactory. 

2:  Apprentice -- The candidate’s dispositional work behavior needs improvement. 

1:  Novice -- The candidate’s dispositional work behavior is unsatisfactory. 

Attendance and Dependability  Judgment and Common Sense  

Leadership Potential  Cooperation with Others  

Correct Use of Standard English  Maturity (poise and self-control)  

Personal hygiene and grooming  Enthusiasm for learning and teaching  

Vitality  Positive attitude toward supervision  

Flexibility  Initiative  

Integrity  Professional attitude  

Punctuality    

 

Describe this candidate’s major strengths at this point in his/her professional semester. 
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Identify areas for the candidate’s professional growth in terms of refining his/her skills 

and abilities.  

 

 

 

 

 

 

 

 

________________________________________________________  ____________________ 

Cooperating Teacher/University Supervisor Signature           Date 

 

________________________________________________________  ____________________ 

Teacher Candidate                Date 
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BELLARMINE UNIVERSITY 

Evaluation of the Bellarmine University Supervisor 

Completed by Cooperating Teachers 

 
 

Name of School: Name of Principal: 

Cooperating Teacher(s): Subject/Grade Observed: 

University Instructor:                                  Semester:                                      Year: 

 
Please rate the Bellarmine University Supervisor of your student teacher on the following: 
 
1. Did the Bellarmine Supervisor conduct an initial meeting with you in a timely manner?  YES  /  NO 
 
2. Was the necessary information (handbook, evaluation forms) shared with you and thoroughly explained?  YES  

/  NO 
 
3. Did the Bellarmine Supervisor discuss the progress of the student teacher with you?  YES  /  NO 
 
4. Was the Bellarmine Supervisor available to discuss any problems relative to the student teacher?  YES  /  NO 
 
5. Overall, how would you rate the Bellarmine Supervisor?  (circle the appropriate rating) 
 
Distinguished                       Proficient                       Apprentice                        Novice 
 
Comments:  

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________ 
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BELLARMINE UNIVERSITY 

Annsley Frazier Thornton School of Education 

Self or Institutional Educator Dispositions Assessment 

Candidate:_____________________      Candidate ID Number: ________________________ 

Date:_________  Program:___________   Name of Evaluator:  _________________________ 

 

□  Self-Assessment    □  Institutional Assessment     

□ Transition Pt. 1      □ Transition Pt. 2      □ Transition Pt. 3 

 

Directions:  Each disposition described below is an expected behavior of education candidates. Please 

determine if the candidate exhibits each disposition. Dispositions that meet acceptable criteria are rated 

“A” for Acceptable. Absence of a disposition, or behaviors that are in conflict with the expectation are 

rated “G” for Area for Growth.  Dispositional issues that are of strong concern and require remediation 

are rated “R” for Remediation. A Dispositions Intervention Plan must be developed with any ―R‖ for 

Remediation ratings.  

 

THEME I:  Continuous Reflection and Lifelong Learning 

“A” Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 

“G” Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  

 that are in conflict with the expectation. A Dispositions Intervention Plan may be  
 developed.) 
“R” Remediation (A Remediation indicates dispositional issue is of strong concern. A  
 Dispositions Intervention Plan must be developed.) 

____1. Seeks opportunities to learn new skills, knowledge of content, and develop professionally 

____2. Exercises critical thinking and problem-solving skills to generate appropriate solutions 

____3. Views reflection as integral to the instructional process 

____4. Values learning beyond minimal expectations 

If a  “G” or “R” were marked on any of the above items, please provide explanation/example(s): 

 

THEME II:  Personal Integrity 

“A” Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 
“G” Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  
 that are in conflict with the expectation. A Dispositions Intervention Plan may be  
 developed.) 
“R” Remediation (A Remediation indicates dispositional issue is of strong concern. A  
 Dispositions Intervention Plan must be developed.) 
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____5. Demonstrates respect, empathy, and caring for others 

____6. Accepts responsibility for own actions and their consequences 

____7. Is present, punctual and prepared 

____8. Maintains integrity and honesty in academic work,  and  keeps personal and 

professional confidences 

____9. Displays steady emotional temperament 

If a “G”or “R” were marked on any of the above items, please provide explanation/example(s): 

 

 

THEME III:  Cultural Responsiveness 

“A” Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 
“G” Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  
 that are in conflict with the expectation. A Dispositions Intervention Plan may be  
 developed.) 
“R” Remediation (A Remediation indicates dispositional issue is of strong concern. A  
 Dispositions Intervention Plan must be developed.) 

____10. Demonstrates unbiased, fair, and non-prejudicial treatment of each person 

____11. Demonstrates the belief that diversity in the classroom, in the school, and in society enhances  

               learning 

____12. Holds high expectations for each student 

____13. Shows willingness to use culturally responsive strategies and non-discriminatory assessment in    

               applying effective instructional strategies 

If a “G” or “R” were marked on any of the above items, please provide explanation/example(s): 

 

 

THEME IV:  Professional Integrity 

“A” Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 
“G” Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  
 that are in conflict with the expectation. A Dispositions Intervention Plan may be  
 developed.) 
“R” Remediation (A Remediation indicates dispositional issue is of strong concern. A  
 Dispositions Intervention Plan must be developed.) 
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____14. Solicits and values feedback from others and responds to that feedback 

____15. Maintains a professional and engaging demeanor, appearance, and voice 

____16. Values correct grammar in oral and written communication 

____17. Actively and respectfully listens to students, parents, instructors, and colleagues 

____18. Uses respectful and appropriate language with students, parents, and all professionals 

____19. Demonstrates organizational ability by functioning in a proactive and dependable manner 

____20. Demonstrates a positive work ethic through willingness to exceed minimum requirements 

____21. Shows flexibility in dealing with the unexpected and can change plans in response  

____22. Accepts responsibility for following established rules, procedures, policies, course and program   

               requirements 

If a”G” or “R” were marked on any of the above items, please provide explanation/example(s): 

 

 

THEME V:  Collaboration and Leadership 

“A” Acceptable (This disposition meets acceptable criteria and/or exceeds expectations.) 
“G” Area for Growth (An Area for Growth includes absence of the disposition, or behaviors  
 that are in conflict with the expectation. A Dispositions Intervention Plan may be  
 developed.) 
“R” Remediation (A Remediation indicates dispositional issue is of strong concern. A  
 Dispositions Intervention Plan must be developed.) 

____23. Demonstrates effective interpersonal  skills (communication, enthusiasm, positive attitude) in  

               working with teachers, parents, and education professionals 

____24. Shares information, ideas, and materials willingly with others 

____25. Seeks to resolve conflict effectively 

____26. Takes initiative in goal setting, prioritizing, and distributing responsibilities to others 

____27. Uses research to develop and/or improve practice 

____28. Coaches and mentors colleagues as appropriate 

If a “G” or “R” were marked on any of the above items, please provide explanation/example(s): 
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_____________________            ________________            _________________________ 

Signature                                          Date                                     Printed Name 

 

 

NOTE:  If designated Areas for Growth are considered by the evaluator to be significant in number or 
severity, a Dispositions Intervention Plan should be developed with the candidate. A Dispositions 
Intervention Plan must be developed for designated Remediation areas.   
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BELLARMINE UNIVERSITY 

Survey of Candidate Professional Semester Preparation 

for Candidates, Cooperating Teachers. and University Supervisors 

Annsley Frazier Thornton School of Education 

Part I:  Please mark the appropriate boxes to describe the program of the  
teacher candidate supervised during the professional semester_______________(date, ie. 

Fall 2008). 

 

 

 

 

 

 

Part II:  Using various sources of data (observations, conversations, work products, etc.), 

rate your perception of how well the Annsley Frazier Thornton School of Education at 

Bellarmine University prepares teacher candidates for the Professional Semester.  

Responses to this survey are confidential. 

4:  Distinguished -- The candidate’s preparation is exemplary. 

3:  Proficient -- The candidate’s preparation is satisfactory. 

2:  Apprentice -- The candidate’s preparation needs improvement. 

1:  Novice -- The candidate’s preparation is unsatisfactory. 

Design and Implementation of Instruction 

1. Preparation in designing lessons/units that focus on learning goals, program of 
studies, and core content for assessment. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

2. Preparation in using information about the community and backgrounds of 
students to design and implement learning tasks. 
 

4       3        2        1 Not Observed   Comments:____________________________________ 

Please mark the appropriate boxes to describe the teacher candidate’s program: 

□  Undergraduate elementary/LBD    □  Undergraduate middle/LBD   □  Undergraduate secondary  

      (secondary content area:____________________________) 

□  MAT elementary                             □  MAT middle                           □  MAT secondary 

      (secondary content area: ___________________________) 

School assigned:  __________________________ Semester:______________  Year: ___________ 
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3. Preparation in designing instruction and implementing learning tasks that connect 
core content to real life experiences for students. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

4. Preparation in planning over a period of time (i.e., planning for several days vs. 
planning a one day lesson). 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

5. Preparation in designing and using a variety of instructional strategies that address 
the learning needs of students. 

  

 4       3        2        1 Not Observed   

Comments:____________________________________ 

6. Preparation in using questioning techniques to enhance instruction. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

Assessment 

7. Preparation in designing classroom assessments that are aligned with core content 
and CATS. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

8. Preparation in designing classroom assessments that reliably measure student 
learning. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

9. Preparation in designing formative assessments that provide feedback to students 
and guide their learning. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 
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10. Preparation is using multiple assessments and data sources to interpret learning 
results for students. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

11. Preparation in developing graphic and written presentations to show evidence of 
student learning resulting from instruction. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

Technology 

12. Preparation in using technology to enhance and extend learning tasks related to 
core concepts and/or content standards.  

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

Classroom Environment 

13. Preparation in using classroom management techniques. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

14. Preparation in establishing a positive classroom climate. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

15. Preparation in promoting high standards for students. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

16. Preparation in implementing conflict management, de-escalation strategies, and 
behavior interventions. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 
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Exceptional Child Education 

17. Preparation in identifying characteristics of students with learning and/or 
behavioral disorders. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

18. Preparation in understanding the legal requirements of Kentucky regulations and 
the Individuals with Disabilities Education Act, especially the implementation and 
monitoring of IEPs and 504 plans. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

19. Preparation in developing useful strategies to address the learning and/or 
behavioral needs of students with disabilities included in the regular classroom. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

20. Preparation in designing instruction and assessments for students with disabilities 
in the regular classroom and/or special education environment. 

 

 4       3        2        1 Not Observed   

Comments:____________________________________ 

Signature(s)    (as appropriate) 

_____________________________________________   _______________________ 

 (Candidate)                                                                           (Date) 

_____________________________________________   _______________________ 

 (Cooperating Teacher)                                                           (Date) 

_____________________________________________   _______________________ 

 (University Supervisor)                                                          (Date) 
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(This as an independent document and has separate page numbers.)  

 

Explanation of Candidate Templates, Forms, and Projects 

 

Table of Contents: 

 

 Lesson Plan Template……………………………………………………………….…..…………….57 

 Standards Based Unit of Study (SBUS) Template…………………………………...…….59 

 Standards Based Unit of Study Rubric………………………………...……….…..………….61 

 Collaboration / Leadership Project……………………………………………………………….63 

 Collaboration / Leadership Project Worksheet……………………………………….…….64 

 Professional Growth Plan (PGP)……………………………………………………………………65 

 Professional Semester Log of Hours……………………………………………….…………….66 

 EPSB Professional Code of Ethics………………………………………………………………….67 
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LESSON PLAN TEMPLATE 

Context 

 Explain how this lesson relates to the unit of study or your broad goals for teaching about the topic  
 Describe the students' prior knowledge or the focus of the previous lesson  
 Describe generally any critical student characteristics or attributes that will affect student learning  
 Describe how content connects to life experiences of students  

 

Learning Objective(s) 

 State what the students will be able to do as a result of this lesson. Objectives must be student-centered 
and observable/measurable. 

 

Connections 

 Connect your unit goals to the appropriate Program of Studies and/or Academic Expectations. Connect 
your learning objectives to the Kentucky Core Content for Assessment. Use no more than two or three 
connections, and if not obvious, explain how the objectives are related to the Core Content.  

 

Standards Visit the KDE Website for quick access to the Academic Expectations, Program of Studies (Revised April 

2006), and Core Content for Assessment (Version 4.1). The documents on the KDE web site makes it easier to copy 

and paste the standards you are addressing into your standards-based unit of study and lessons plans. The 

Combined Curriculum Documents will be useful to candidates as they seek to align their curriculum with both the 

Program of Studies and the Core Content. They can be downloaded from the Kentucky Department of Education 

website at: http://tinyurl.com/55dnb 

 

Name: Date:  

Age/Grade Level:  Number of Students: 

Number of Students with IEP / 504 plan:  Number of Gifted Students: 

Number of English Language Learners:  Subject: 

Major Content: Lesson Length: 

Unit Title:  Lesson Number and Title: 

http://tinyurl.com/55dnb
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Academic Expectations Program of Studies Core Content for Assessment 

 

 

 

  

 

 

Resources, Media and Technology 

 List the specific materials and equipment needed for the lesson. Attach copies of printed materials to be 
used with the students.  

 If appropriate, list technology resources for the lesson including hardware, software, and Internet URL's 
and be sure to cite the sources used to develop this lesson. (Provide any additional documentation of 
additional technologies used but not represented by this lesson; see Teacher Standard 6)  

Procedures 

 Describe the strategies and activities you will use to involve students and accomplish your objectives, 

including how you will trigger prior knowledge and adapt strategies to meet individual student needs and 

the diversity in your classroom. 

 Describe the sequential activities you will use to involve students and accomplish your objectives—be 
sure to include approximate time-frames 

 List any special accommodations used for ESL learners, inclusion and various learning skills including 
academically talented (gifted) student. 
 

Assessment Plan 
In tabular format, organize how objectives will be assessed. Include copies of assessment instruments and rubrics 
(if applicable).  

Objective / Assessment Organizer 

Objective  
Number 

Type of Assessment Description of Assessment Adaptations and/or Accommodations 

Objective 1 Formative  Open response (Explain specifics) Extra time for two students with IEP's (Explain specifics) 

   Objective 2       

Impact / Reflection 

 Discuss student progress in relation to student objectives. Discuss success of instruction as it relates to 
assessment of student progress. It is particularly important to include an analysis of student work in 
regards to the student objectives with samples of student work analyzed. 

Refinement / Lesson Extension 

 Based on the reflection, discuss plans for subsequent lessons to reinforce and extend understanding 

particularly for students who did not make satisfactory progress. 

  

http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Academic+Expectations/default.htm
http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Program+of+Studies/default.htm
http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Core+Content+for+Assessment/Core+Content+for+Assessment+4.0/default.htm
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BELLARMINE UNIVERSITY 

Standards Based Unit of Study Template (provided via LiveText) 

 

As a complement to your course instruction, each section contains a description of how that element is designed. These 
descriptions should be deleted prior to ‗attaching‘ your completed SBUS to the LiveText template and 'submit for review'  to your 
instructor. 
 
If you choose, additional 'sections' and/or graphic organizers can be added to each page to help improve the overall 
organizational structure of your SBUS.  
 
Added information and support can be obtained from the KDE website, specifically the document, "How to Develop a Standards-
Based Unit of Study"  

Unit Planning Template 
 
Teacher(s)       ______________________________________________________________________________________ 
 

Subject(s)/Course(s):___________________________________Grade/Level___________________________________ 

 

UnitTopic/Focus:____________________________________________________________________________________ 

Integration with other content areas (if applicable)________________________________________________________ 

Estimated time for implementation:_____________________________________________________________________ 

 

Standards Visit the KDE Website for quick access to the Academic Expectations, Program of Studies, and Core Content for 

Assessment 4.1. The Combined Curriculum Document makes it easier to copy and paste the standards you are addressing into 

your standards-based unit of study and lessons plans. (See Combined Curriculum Documents and others): 

 

Program of Studies: 

Understandings 

Program of Studies:  

Skills and Concepts 

Related Core Content 

 

 

 

  

 

 

 

http://mail.bellarmine.edu/exchange/corthober/Sent%20Items/SBUS%20HELP!.EML?Cmd=open
http://mail.bellarmine.edu/exchange/corthober/Sent%20Items/SBUS%20HELP!.EML?Cmd=open
http://mail.bellarmine.edu/exchange/corthober/Sent%20Items/SBUS%20HELP!.EML?Cmd=open
http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Teaching+Tools/Combined+Curriculum+Documents/default.htm
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Interdisciplinary, Meaningful and Authentic Connections (e.g., how do the national, state, and local standards manifest 

within this unit and in the child‘s life, what‘s the ―Big Idea,‖ why do students need to know this material): 

 

 

 

 

 

 

 

Context (Unit Organizer): A narrative that 

 Focuses on realistic issues or problems 

 Connects learning to prior knowledge, experiences, skills, beliefs, and customs 

 Describes how goals and objectives of unit will engage students 
 

Essential Questions (1 Essential Question supported by 3-5 Guided Questions 

 that guides lesson planning/focus and demonstrate): 

 Selected national, state, and local standards 

 Connection of learning with living 

 Thinking, Inquiry, Application of Learning 

 Engaging, Student-Centered Instruction 

 Detailed Description and examples of essential questions at: KDE Website 
 

Culminating Activity/Assessment, A product or performance that: 

 Assessments are clear articulate 

 Authentic 

 Designed to inform next set of objectives 

 Allows learner to demonstrate knowledge of targeted content standards through a variety of formats. 

 Offers choice to meet learners’ differentiated needs. 

 Directs the development of instructional strategies and activities. 

 Includes scoring guide/rubric to inform learners of expectations. 

 Includes both formative and summative measures and examples (Added support from: 
http://fcit.usf.edu/assessment/basic/basica.html) 

 

Resources / Technology: Resources to be used that support teaching and learning within the unit of study. 

 Resources should include multiple means to access curriculum (i.e. audio, visual, multimedia and technology). 
 

Outline of Daily Plans 

 Arranged sequentially 

http://www.education.ky.gov/KDE/Instructional+Resources/Middle+School/Science/Inquiry.htm
http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Teaching+Tools/Units+of+Study/SBUS_EQ.htm
http://fcit.usf.edu/assessment/basic/basica.html
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 Connections to text(s)  

 Activities (with objectives, connect to learning goals, cognitively complex activities, special needs 
accommodations including gifted accommodations) 

 Assessments included 

 Include copies (or LiveText Links) to any detailed lesson plans 
 

Reflections and Connections to Kentucky's Teacher Standards: For the Standards Based Unit of Study (SBUS),  

 a four page (max) reflective essay that adequately addresses the following is required: 

 Reflections provide clear connections to performance criteria of Kentucky’s Teacher Standards.  

 Areas of strength and for growth within Kentucky’s Teacher Standards are clear.  

 Valli‘s Technical Reflection is used to elaborate on decisions related to the assignment. 

 
 

STANDARDS BASED UNIT OF STUDY RUBRIC 

ANALYTIC SCORING OF THE STANDARDS BASED UNIT OF STUDY 

Rating → 

Indicator ↓ 
Distinguished Proficient Apprentice Novice 

a.  Standards 

(1) 

Includes national, 
state, and local 
standards as they 
relate to the overall 
unit goals and makes 
interdisciplinary 
connections where 
appropriate. 

Includes national, state 
and local standards as 
they relate to the 
overall unit goals. 

Includes some 
standards that may or 
may not be related to 
overall unit goals. 

Standards are not 
included or are not 
related to overall unit 
goals. 

b. Connections 
(1) 

Includes rich detail of 
how national, state, 
and local standards 
manifest in this unit. 

States how national, 
state, and local 
standards manifest in 
this unit 

Unclear as to how 
national, state and 
local standards 
manifest in this unit. 

Connections to how 
national, state, and 
local standards 
manifest in this unit 
are not made. 

c. Context 
(Unit 

Organizer) 

(1) 

Narrative describes 
each element in rich 
detail and provides a 
vivid depiction of unit 
goals and outcomes. 

Narrative describes 
each element and 
provides direction for 
unit goals and 
outcomes. 

Narrative is missing a 
description of one 
element and/or 
provides minimal 
detail of elements and 
unit goals and 
outcomes. 

Narrative is missing 
multiple elements 
and/or provides little 
to no detail and an 
unclear explanation of 
unit goals and 
outcomes. 

 

d. Essential 

Questions 
(1) 

 

Essential questions 
and supporting 
questions are clear 
and richly detailed to 

 

Questions guide the 
unit of study. 

 

Questions lack clarity. 

 

Questions are not 
clear nor do they guide 
the unit of study. 
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guide the unit of study. 

e. Assessments 

(1) 

Assessments are clear 
articulate, authentic, 
designed to inform 
next set of objectives, 
assess cognitively 
complex activities. 

Assessments are 
designed to meet 
objectives. 

Assessments lack one 
or more objectives. 

Assessments do not 
assess objectives. 

f. Resources / 
Technology 

(1) 

Technology resources 
include hands-on 
opportunities for 
students.  
Materials/resources 
are thorough and 
designed to enhance 
instruction. 

Technology resources 
are included/ 
identified and 
materials/resources 
are listed. 

Technology resources 
are limited as are 
other 
materials/resources. 

Few or no resources 
are identified. 

g. Outline of 

Daily Plans 

(1) 

Daily outlines are clear 
and detailed, activities 
within the Outline of 
Daily Plans represent 
cognitively complex 
tasks and guide in 
planning overall unit. 

Daily outlines 
represent cognitively 
complex tasks. 

Daily outlines include 
are incomplete. 

Daily outlines are 
unclear and 
incomplete. 

Reflection and 
Connection to 
Standards 

(1) 

Reflection specifically 
connects assignment 
to performance 
criteria of standards; 
areas of strength and 
for growth within the 
standards are explicit; 
extensive use of Valli’s 
Technical Reflection is 
evident to elaborate 
on decisions related to 
the assignment. 

Reflection connects 
assignment to 
performance criteria 
of standards; areas of 
strength and for 
growth within the 
standards are clear; 
adequate use of Valli’s 
Technical Reflection is 
evident to elaborate 
on decisions related to 
the assignment. 

Reflection is minimally 
connected to 
performance criteria 
of standards; areas of 
strength and for 
growth within the 
standards are minimal; 
little use of Valli’s 
Technical Reflection is 
evident to elaborate 
on decisions related to 
the assignment. 

Reflection does not 
adequately or 
accurately connect 
performance criteria 
to standards; areas of 
strength and for 
growth within the 
standards are vague 
and/or ambiguous; 
minimal use of Valli’s 
Technical Reflection is 
evident to elaborate 
on decisions related to 
the assignment. 

 

 

 

STANDARDS BASED UNIT OF STUDY - Holistic Score 

Final percent scores can be found by multiplying the points awarded for each indicator (Distinguished 4, Proficient 
3, Apprentice 2, Novice 1), by the weight given that indicator (denoted by the number in parenthesis within each 
element). Sum the products and divide by the number of elements given for that standard. 
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Distinguished 

88 to 100% Distinguished 

Proficient 

 63 to 87%   Proficient 

Apprentice 

38 to 62%   Apprentice 

Novice 

0 to 37%     Novice 
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BELLARMINE UNIVERSITY 
Collaboration Leadership Project 

 
Each student should prepare a 7+ page, double-spaced, typed, APA-formatted research paper that explores a potential 
collaborative project and demonstrates leadership potential.  This project is intended to (partially) fulfill elements D and F of the 
Teacher Work Sample, which connect to Teacher Standards 8 (Collaborates with Colleagues, Parents, and Others) and 10 
(Demonstrates Professional Leadership within School/Community/Education). Possible topics for exploration include:  

 Service-Learning Partnership(s) 

 Parent-teacher conferences 

 Parental involvement in schools: Implications for school adjustment and achievement 

 Pedagogical/Instructional Strategies 
Each paper should begin by discussing what has prompted you to explore this collaboration (i.e., what learning needs have you 
identified? What do you hope to accomplish?).  The next portion of the paper should synthesize and summarize the research on 
the topic you chose (e.g., parent-teacher conferences, service-learning, etc.).  The next portion of the paper should describe your 
collaboration with colleagues, parents, and/or others: Who is involved?  What will the collaboration look like?  What are the 
intended outcomes? The next section of the paper describes how implementation of this project/partnership/collaboration will 
demonstrate professional leadership: How will you be a leader for others (parents, teachers, students, school, and/or 
community)? How might this collaboration improve student learning? How might this collaboration improve the school culture? 
The final section provides a plan to analyze data gathered from the collaboration and evaluate the outcome of the efforts. 
 
NOTE: This paper should include APA style text citations and references  
 
Reflection: Each paper should conclude with a benchmark reflection that connects your project/experience to the teacher 
standards outlined below, discusses your strengths and weaknesses related to these standards, and evaluates your use of 
Valli‘s forms of reflection in the planning/research/implementation (during Transition Point III) of the collaboration. 
 
Again, your reflections for the For the Collaboration / Benchmark Assignment should address the following: 

 Reflections provide clear connections to performance criteria of Kentucky‘s Teacher Standards.  

 Areas of strength and for growth within Kentucky‘s Teacher Standards are clear.  

 Valli‘s forms of reflection: In and On Action, Critical Reflection, and Deliberative Reflection are used to elaborate on 
decisions related to the assignment.    

 

The rubric for scoring this project is located within the CPR (Standards 8 & 10) and is to be completed at the end of the 

professional semester by the Bellarmine University Supervisor. 
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. 

 
 

 
 
 
 
  

 

  

 

Collaboration / Leadership Project 

Planning Worksheet 

Orientation meeting 
Discuss collaboration / leadership ideas and select a project with committee input 

Identify the need for collaboration in which students’ 

learning will be enhanced 

 

Objectives: What do you plan to accomplish? And, how 

will your leadership be demonstrated 

 

 

How will you measure the impact of the collaborative 

efforts? 

 

Proposed Activities 

 

 

Timeline 

 

 

Persons involved 

 

 

Resources needed 

 

 

Periodically describe the progress made. Provide documentation and evidence of achievement 
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Design and implement a professional growth plan that results in measurable improvement of your performance using 
the Kentucky Teacher Standards.  “Share” this project with your university supervisor and cooperating teacher, who 

will Professional Growth Plan – Planning Worksheet 
 
Design and implement a professional growth plan that results in measurable improvement of your performance using the 
Kentucky Teacher Standards.  ―Share‖ this project with your university supervisor and cooperating teacher, who will review and 
evaluate your performance on this task using Standard 9: Evaluates Teaching & Implements Professional Development. 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Professional Growth Plan 

Planning Worksheet 

 Complete the Kentucky Teacher Standards Self-Assessment, completed via ‘forms’ in LiveText 
Use your reflections, student performance data, feedback from your faculty, and work with your 
University Supervisor and/or Cooperating Teacher to: 

o Identify and document your strengths and areas for professional growth related to the 
Kentucky Teacher Standards, and 

o Develop a work plan for improving your teaching performance by the end of the 
Candidateship year. 

 Your PGP should be a MS word document organized using the following format: 
o Strengths related to Kentucky Teacher Standards. 
o Areas for Professional Growth (mark priority areas with an asterisk). 
o Work Plan for Priority Areas for Growth (one plan for each area). 
o Outcomes – what you plan to accomplish. 

Identify areas of strength related to the Kentucky 

Teacher Standards 

 

Identify areas for growth: 

 

 

Choose two priority areas for growth: 
 

Work Plan: What will you do to work on these areas for 

growth? 

 

What do you hope to accomplish? 

 

 

How will you monitor your progress? 

 

 

Periodically describe the progress made. Provide documentation and evidence of achievement. 
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PROFESSIONAL SEMESTER LOG OF HOURS 

Name of Candidate: ____________________________________  

Name of School Site:   

Name of Principal:   

Host Teacher(s): 

Subject/Grade:                                              Semester:                                                    Year:   

 Date/Week Time IN & 

OUT 

Tasks Performed in Placement(s) 
Authorized Signature 

1)  
    

2)  
    

3)  
    

4)  
    

5)  
    

6)  
    

7)  
    

8)  
    

9)  
    

10)  
    

11)  
    

12)  
    

13)  
    

14)  
    

15)  
    

16)  
    

   ____________ (Total Number of Hours) 
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My signature indicates that the information above is true and accurate to the best of 

my knowledge._____________________________________________                        

_________________ 

Student signature                  Date 

______________________________________________                            _________________ 
Cooperating Teacher                                                                                       Date 
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Annsley Frazier Thornton School of Education 

2001 Newburg Road 

Louisville, KY  40205 

502-452-8191  

EPSB PROFESSIONAL CODE OF ETHICS FOR 

KENTUCKY CERTIFIED SCHOOL PERSONNEL 

 

 

 

 

 

 

 

 

 

 

 
       TO STUDENTS TO PARENTS TO EDUCATION 

PROFESSIONS 
1. Shall provide students with 

professional education services in a 

nondiscriminatory manner and in 

consonance with accepted best practice 

known to the educator. 

2. Shall respect the constitutional rights 

of all students. 

3. Shall take reasonable measures to 

protect the health, safety, and 

emotional well-being of students. 

4. Shall not use professional 

relationships or authority with students 

for personal advantage. 

5. Shall keep in confidence information 

about students which has been 

obtained in the course of professional 

service, unless disclosure serves 

professional purposes or is required by 

law. 

6. Shall not knowingly make false or 

malicious statements about students or 

colleagues. 

1. Shall make reasonable effort to 

communicate to parents information 

which should be revealed in the 

interest of the student. 

2. Shall endeavor to understand 

community cultures and diverse home 

environments of students. 

3. Shall not knowingly distort or 

misrepresent facts concerning 

educational issues. 

4. Shall distinguish between personal 

views and the views of the employing 

educational agency. 

5. Shall not interfere in the exercise of 

political and citizenship rights and 

responsibilities of others. 

6. Shall not use institutional privileges 

for private gain, for the promotion of 

political candidates, or for partisan 

political activities. 

 

 

1. Shall exemplify behaviors which 

maintain the dignity and integrity of the 

profession. 

2. Shall accord just and equitable 

treatment to all members of the 

profession in the exercise of their 

professional rights and responsibilities. 

3. Shall keep in confidence information 

acquired about colleagues in the course 

of employment, unless disclosure serves 

professional purposes or is required by 

law.  

4. Shall not use coercive means or give 

special treatment in order to influence 

professional decisions. 

5. Shall apply for, accept, offer, or assign 

a position or responsibility only on the 

basis of professional preparation and 

legal qualifications. 

6. Shall not knowingly falsify or 

misrepresent records of facts relating to 

the educator’s own qualifications or 

those of other professionals. 

KRS 161.028 requires that the Education Professional Standards Board develop a professional code of ethics. The 

Professional Code of Ethics for Kentucky Certified School Personnel, codified in 16 KAR 1:020, establishes the ethical 

standards for Kentucky certified school personnel and establishes that violation of the code may be grounds for 

revocation or suspension of Kentucky teacher/administrator certification. 

CERTIFIED SCHOOL PERSONNEL IN THE COMMONWEALTH: 

1. Shall strive toward excellence, recognize the importance of the pursuit of truth, nurture democratic citizenship, and 

safeguard the freedom to learn and to teach. 

2. Shall believe in the worth and dignity of each human being and in educational opportunities for all. 

3. Shall strive to uphold the responsibilities of the education profession, including the following obligations to students, to 

parents, and to the education profession. 
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7. Shall refrain from subjecting students 

to embarrassment or disparagement. 

8. Shall not engage in any sexually 

related behavior with a student with or 

without consent, but shall maintain a 

professional approach with students. 

Sexually related behavior shall include 

such behaviors as sexual jokes; sexual 

remarks; sexual kidding or teasing; 

sexual innuendo; pressure for dates or 

sexual favors; inappropriate physical 

touching, kissing, or grabbing; rape; 

threats of physical harm; and sexual 

assault. 

 

7. Shall not accept gratuities, gifts, or 

favors that might impair or appear to 

impair professional judgment, and shall 

not offer any of these to obtain special 

advantage. 

 
 

 

I, the undersigned, do hereby confirm that I have read, understand and agree to adhere to the ESPB Education 

Professional Standards Board CODE OF ETHICS as outlined above.  I further acknowledge that this document will become 

part of my permanent and professional file, and will be revisited at various times during my professional education and 

beyond. 

___________________________________________________________     _______________________ 

Pre-Service Teacher Signature           Date 


